INTRODUCTION 

Three types of educational systems are found within the 
Navajo Reservation: (i> state -supported public schools, (2) Bureau 
oHndian Affairs Boarding and Day Schools, and (3) private schools. 
Approximately 50,000 students attend scHool daily, with some'25,-000 
enrolled in public schools', 20,850 attending Bureau of IndVan Affairs 
schoqls, and the remaining 4,000 or so registered at private schools. 

. Few special education services are available to students. 
Only fifty-two special class units are provided in Bureau of Indian 
Affairs schools. Public schools offer no organized special services 
while several private schools provide some services to handicapped 
children.^ Therefore, it was and is readily apparent that a signifi- 
cant numbe^r of handicapped children receive no special educational • 
services. Prior to the efforts of the Navajo Education Resource 
Center, no regional plan for full services to handicapped childrerk 
had been developed. • ^ ^ 

To initiate movement in service provision for handicapped 

Indtan^children, it was necessary to identify these ^ildren, define^ 

/ 

an educational value system, assess all available i^.esources as w-^'^I 

\ 

as needs, design and implement adequate models to deliver the 
required services, and train personnel to staff the positions. 

A Regional Resource Service System Office was decided 
upon as the vehicle whereby some of these needs could be resolved. 
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PREFACE 

f'' * , 

This final report, submitted by the Navajo Education 

Resource^Center to the Bureau of Indian Affairs, the Southwest 
Regional Resource Center, and the Bureau of Education for the 
Handicapped, contains comprehensive information covering the 
I973--I974 activities. Its primary function is to explain the various 
objectives of the Center and to show how they were implemented. 
Some parts of this report may also be used as a reference manual 
by those administrators, principals, teachers, and related pro- 
fessionals who wish to organize, or to supplement, their resource 
room program^.: 

31 August 1974 Roland Caster ' 

New Mexico State University Director 

Las Cruceg, New Mexico Navajo Education Resource Center 
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{ ABSTRACT 

The purpose of this project v/as to develop an Indian Resourc^^ 
Service Office which wOuld function as. a support services, system for 
handicapped children's programs on the Navajo Reservation, This 
Resource Service Office was to become a model of support services 
to be replicated on other reservations. 

The first year's progtfam covered (1) conducting a prelimi- 
nary identification study, (2) developing diagnostic/prescriptive 
classroom services, (3) coordinating proposed IMC activities with 
diagnostic efforts, (4) designing a procedure for diagnosis of Indian 
children, and (5) developing a plan for subsequent stages of 
development. 

Activities for the first yeai^jwere conducted at the manage- 
ment level and were directed toward the planning and development 
of direct service programs for handicapped children. The accompany- 
ing document details how these programs were accomplished.; 
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INTRODUCTION 

Three types of educational systems are found within the 
Navajo Reservation: (1> state -supporte'd public schools, (2) Bureau 
of Indian Affairs Boarding and Day Schools, and (3) private schools. 
Approximately 50,000 students attend school daily, with some'^ 25, 000 
enrolled in public schools; 20,850 attending Bureau of IndVan Affairs 
schoQls, and the remaining 4,000 or so registered at private schools. 

.Few special education services are available to students. 
Only fifty-two special class units are provided in Bureau of Indian 
Affairs schools. Public schools offer no organized special services 
while several private schools provide some services to handicapped 
children,^ Therefore, it was and is readily apparent that a signifi- 
cant number of handicapped children receive no special educational - 
-services. Prior to the efforts of the Navajo Education Resource 
Center, no regional plan for full services to handicapped childrek 
had been developed.: • ^ ^ 

To initiate movement in service provision for handicapped 

Indian^children, it was necessary to identify these ^ildren, define^ 

/ 

an educational value system, assess all available i^^esources as w-**! 

\ 

as needs, design and implement adequate models to deliver the 
required services, and train personnel to staff the positions. 

A Regional Resource Service System Office was decided 
upon as the vehicle whereby some of these needs could be resolved. 
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A contract was entered into between the Bureau *of Indian Affairs and 
the Southwest Regional Resource Center under which the Bureau of 
Indian Affairs directed the activities of the Indian Resource Office 
while the Southwest Regional Resource Center acted as fiscal agent 
for the $50, 125 grant. 

Navajo Agency School Superintendents selected as the site 
of the Indian Resource Office the geographical center of the Reserva 
tion, Many Farms, Arizona., 
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CHAPTER 1 
OBJECTIVE I: 
PRELIMINARY SURVEY' TO IDENTipY 
HANDICAPPED CHILDREN 
!• INTRODUCTION 

\ 

StateiT.ent of the problem * This objective addresses itself to 
the question^ 'Tiow many handicapped Indiap children are there?" or 
"Is the incidence of handicapped Indian children the same as 'the 
national figure?" 

Indian educators contend that th*^ incidence late of handicapped 
Indian children probably is greater tha-i-that of the rest of the 
nation. They base their beliefs on the fact that Indian children 
average from 3-5 years below the expected achievement level for their 
chronological age* 

No statistical studies have been conducted to determine, the 
numbers of handicapped Indian children^ the areas of their handicaps, 
or the educational services needed. 

Na^'ajo Education Resource Center 



Orl^t^inal intent of objective and problems encountered . Under 
this objective; the original intent was to develop a preliminary 
estimate of the numbers of handicapped children and their specific 
handicaps* 

A preliminary estimate would depend on the ability to. speci- 
fically classify handicapped categories so that lay educators could 
assist in a tally. 

However, the manner of describing low achievement and educational 
behaviors common to the handicapped would cause the inclusion of half of 
the students and would not provide useable data# 

In order to produce statistically accurate data upon which 
educational programs could be planned and funding secured, it appeared 
necessary to conduct a controlled identification study# 

For this identification study, an evaluation approach had to be 
cftveloped and refined, funds secured, and people trained* 

Need for one year expansion * The first year, 1973-1974, was 
spent in developing an identification system (Pluralistic Assessment), 

Navajo Education Resource Center 



securing inter-agency commltTnents, seeking funding, and train-Tng 
personnel. In order for this objective to be productive and result in 
meaningful data, one more year io necessary with special funding and 
with inter-agency participation. 

These factors were presented in the December 4th and 5th Advisory 
Committee Meeting and the interpretation of Objective Number One was 
approved for expansion as described above. 

Results. The funding for a comprehensive study was sought through 
a Title VI proposal cooperatively planned with the Tribal Education 
Offices. It has now been approved. Inter-agency participation has been 
generated. An identification procedure was field tested (See Arizona 
Prevalence Study) and evaluation teams were trained (See Training 
Activities). 
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11. THE ARIZONA STATE PREVALENCE STUDY 

The Arizona Department of Education is moving toward compliance 
with a state law that requires Special Education offerings. in every 
school by 197b* 

Incidence sample study . In order to finance this service, the 
State Department of Special Education conducted a state wide inclclence 
sample study. The BIA Resource Center coordinated the sample study for 
the Navajo Reservation, (See position paper entitled "AN EXPERIMENTAL ' 
OR MODEL APPROACH TO IMPLEMENTATION OF A PREVALENCE STUDf WITHIN THE 
STRUCTURE OF EDUCATIONAL SERVICES FOR AN INDIAN RESERVATION'' — Appendix A.) 

Research desi^^ n used. The Prevalence Study was built around Dr. 
Jane Mercer's research design to collect the data* Her design called for 
the administration of a WISC^R, Motor Dexterity Inventory ^ Metropolitan 
^70 Achievement Test , Templin-Darley Speech Inventory , Adaptive Behavior 
Rating Scale and a Health History Inventory . This design was chosen 
because it was the only assessment battery encompassing several Important 
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components: (1) the '7A revised edition of the WlSC; (2) the Adaptive 
Behavior Rating Scale; (3) a socia-modality index; and (4) the research 
capacity of Dr» Mercer *s staff. 



The reservation sample * The reservation sample called for a sample 
of 60 students from both BIA and Public schools in" five different reser- 



vation areas* Total data was collected on forty-four children. 



Unique problems encountered . The data collection activities 
presented unique problems which must be avoided in the future in order 
to insure more comprehensive data collecting activities. First, the 
timing of the study placed the testing activities during the lambing 
season and the closing of school. Second, Navajo Home Interviewers 
were not able to follow through on their assignments. Third, lack of 
in- school communications in Public Schools created scheduling problems. 
And finally, because of pressing job requirements, the volunteer 
psychometrists often had to delay testing activities which resulted 
in some incomplete testing. 
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Suitability of testing instruments ^ The battery of instruments 

» » 

listed in the research design for data collection ^re deemed by the 
Navajo Education Resource Center Director to be an appropriate approach 
for student diagnosis and identification. Thus, the testing study was 
a suitable activity in field testing and design. 

Test administrators . A team of trained examiners administered 
the various components of the battery. The team included a psychometrist, 
a Navajo Home Interviewer, and ^ language therapist. These team members 
had attended training sessions where they were instructed in the use of 
test instruments by consultants from the University of Arizona and 
Dr. Jane Mercer's project. 

The Navajo Home Interviewers began the evaluation activities with 
signed parental permission and administration of the Adaptive Behavior 
Rating Scale. These Navajo Home Interviewers were employees of other 
service agoncy organizations; their time and services were donated by 
their employers. 

Navajo Education Resource Center 
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A Speech "Therapist administered the Tempi in- Dar ley language 
inventory • , 

The Wise, M€(tropolitan Achievement, and Motor Desterity Tests 
were administered by psychometrists. 

Conclusions of testing experience * This testing experience 
evidences several conclusion^: 

Ip There have been significant Improvements in the 
WISC-R > The move should be to adopt the revised form available 

in the summer of '74. 

2. A Motor Dexterity Inventory should be Included In the 

diagno.stic battery. As of .this writing, the instrument used in the 
♦< 

research design has not been standardized. There are other standardized 
Instruments on the market which are as comprehensive. The Dexterity 
Test included the Bender-Gestalt , an important test of the total 
battery. 

3. The Metro *70 was used in part the ^reading and arithmetic 
sections. The diagnosticians felt that this instrurrent was most 
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Inappropriate as a part of a battery of tests. A shorter instrument 

designed for individual administration would have been more appropriate. 

«* 

A. The Templin-Darley Articulation Test was adequate but no 
mote so than one of any other ten on the market. A language inventory 
should be included in any battery V7here children of bilingual 
backgrounds are being evaluated. 

5. The Adaptive Behavior Rating Scale used in the study*^was 
developed by Dr. Jane Mercer *s staff and field tested in Riverside, 
California using Black, Mexican-American, and Anglo students. Such a 
scale is a very important component of a diagnostic battery. 

In its present form, Dr. Mercer *s ABR scale- is not appropriate 
for Indian families. Some adaptation and field testing should be 
done befove it is used. Many specific questions need to be re-written 
in view of the life-style of the Indian in crder to acquire the desired 
information. As an example, some of the changes would Involve those 

i 

questions dealing with pregnancy because Indian women are hesitant to 
talk of such things. Other changes would be in the questions 
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about early childhood diseases and accidents the reason being that Indian 
parents are .often vague in recalling specific details about time, place, 
and incident. 

6, A Health Hist6ry Inventory is appropriate as a component* 
of the diagnostic battery. At the present time, the Public Health 
Services offices can provide '.his comprehensive health history which 
should become a pirt of the confidential material compiled for every 
fecial child. 
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CHAPTER 11 

OBJECTIVE II — A REGION-WIDE 
PROCEDURE FOR DIAGNOSIS AND 

> 

IDENTIFICATION OF HANDICAPPED CHILDREN 



I. EVALUATION COMPONENT 



Statement of the problem * One of the original five objectiv^ 
of the Bureau of Indian Affairs Resource Center was to design and 
implement a region-wide procedure for diagnosis and identification 
of handicapped children. This objective required the construction 

3 

of a definitive approach which diagnosticians could use in child 
assessment. The approach would h^ve to satisfy the Bureau of Indian 
Affairs at both local and national levels; it would also liave to tap 
every, or almost every, skill of the child psychological, 
sensory, etc. 
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II* BACKGROVND 



Previous practices * In past years, on the Navajo Reservation, 



students who were candidates for classes for the handicapped were 
referred 'on the basis of their classroom teachers, ^lind/or, allministrator 



selec^&lon* The administrator could be a principal^ or a teacher 

t 

supervisor who functioned as a school principal. 

, Pew schools employed a psychometrlst. This left much of the 

^evajuation and diagnosis to be done through contracts between school 

\ ' ' ' 

'^agencies, private firms, college personnel, anci federally funded 



projects. , Instifuments typically administered were the WISG, the Wide 



Range Achievement Test, and ^ither the Beery or the Bender . A subse- 



quent report w^s compiled wherein recommendation for student placement 



was stated. 



Rarely w4S:;this report acted upon. Teachers sometimes kne^^ 
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neither where It was nor that it even existed. Most administrators, 
principals,* and teachers did not realize that such reports could be used 
for educational programming. Consequently, the test information was 
filed for reference material or ^ for justif lotion of Special Education 
placement, Iffhis practice illustrates the need for future staff 
training and for plans concerning educational programming. 

Evaluation and diagnosis by contract i s unsatisfactory . For 
numerous reasons, evaluation and diagnosis by contract. is not a recommended 
approach* First, this method requires that all children be evaluated 
at the same time during the school year, which is inconvenient with 

1 

school scheduling. Second, since large numbers of children are 

evaluated, the diagnosticians are unable to be as t^aorough as when they 

have fewer numbers of children to evaluate. Third, even though 

reports are made on each child, the tester takes the face sheet with 

him. Thus, complete test score information is not included in the 
* 

report which eliminates item analysis, or compar: ,on of scores. Finally, 

this procedure does not provide an opportunity for the teacher to 

confer with the diagnostician. • , 
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As a result of the unsatisfactory procedure of evaluation and 
diagnosis by contract, one of the goals of the 1973-1974 prbject 



Involved the diagnostic training of personnel at each particular 
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school • 



Pt:lor standards fqr selection of handicapped Indian students 



are deficient s The prior standards for the selection of handicapped 

■ . , . ^ 

'children are not comprehensive in nature and allow some handicapped 
children to go unidentified. Some children are thus tested and placed 
in self-contained situations when their actual needs are for llmit^tf or 



short-term services* ^ 

On the reservation, the practice of placement In Special Glacises 

varies-from school to school. A child placed in a Special Class in 

r ' 

one school may not be- considered for placement in another given schools 

r " 

z 

* This method indicates the need for an orderly manner In which to 
select children for Special Services and Special Class placement. 
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Placement on basis of test scores is not desirable . The practice 

... ■ ^. 

of placement of labeling children on the basis of test scores is, 

. • \ . , - 
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most certainly, an undesirable procedure. The Bureau of Indian Affairs 

has currently developed a system of classification of handicapped 

children. (See Appendix bO, This system provides for four categories 

of Handicapping conditions: (1) infiellectual, (2) behavioral, 

(3) physical, and (4) sensovy. To each of these classifications, 

one of four possible categories may be applied: mild, moderate, severe 

or profound. , , 

Even on the basis of ^ this classification. scheme, discriminating 
between types of handicaps and their educational needs as they pertain 
to Special Class placement is going to be difficult, and perhaps, even 
judgmental. 

V 

The need for precise method for total treatment of handicapped 
Indian child . The conclusion of this discussion is that more precision 
must be^ developed in finding the handicapped child, developing educational 
services, and the actual delivery of those services. Precise development 
prese-'tly appears to be an On-going process. Such an attempt will 

I 

Navajo Education Resource Center 



require the development of a support syscem which will monitor the 
selection and placement of Students for Special placement. 

Additional results of past procedures . As earlier stated, one 

^^^^ 

effect of past procedures is that many handicapped Indian students 
are not Identified. Furthermore, a number of schools initiate no 
Special Classes, and therefore, no evaluation is done. Special 
services exist at some schools, at others they do not. In addition, 
teacher refei^als usually tend to include only certain stereotyped 
learning problems, such as behavior problems and severe retardation. 
Teachers tend to exclude visual perceptlcri and auditory perceptual 
problems, mild neurological disabilities and hypo-activity. 
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III. FACTdRS SURROUNDING 
PROCEDURE FOR IDENTIFICATION 

\ 

Statement of the problem * A nimiber of unique factors surrounde^ 
the Navajo Education Resource Center* s selection of a procedure for 
identification and diagnosis *of Navajo students. They concerned the 
language factor, the cultural factor, and the cultural differences 
between the psychometrist and the respondent, 

The language factor * The language factor requires special 

> 

consideration. Some studen-s come to school never having spoken 
English; some are bilingual and can communicate In both Navalo and in 
English, and a few are dominantly English spealcing. As of this time, • 

V 

no evaluation instruments are {Published in the Navajo language. 
Spe<.ial services on the reservation is a recent educational effort. 

V 

; 

Interest and concern for diagnostic and evaluative activities is now 
being recognized and possibly tests in the Navajo language will be 
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available in the future. Interest and leadership in this activity 
should "be a* responsibility of this organization, the Navajo Education 
Resource Center, and of the Bureau of Indian Affairs. 

Cultural differences within the reservation . The Indian culture 

r 

differs greatly from other ethnic groups. Value systems, attitudes, 
and behavioral patterns vary from groups used in norming evaluation 

I , " ■ 

instruments. Within the reservation, we find significant variation. 
Families living near metropolitan areas bordering the reservation have 
enriching experiences not shared by those who live out in the hogans 
of remote areas, which lack modern conveniences. 

' Liffe near, metropolitan areas . Those people 'who live near communities 
are considered to be on the paved road. These, people have opportunities 

> ■ 

to participate in conimjnity activities. Each community has a community 
center where the latest movies are shown, school j'ecreational activities 
are conducted, tribal councils are he^ld- and other family and parent 
activities are conducted. They also have the advantage of electricity, 
which makes television possible ^In some of their homes. Some of these 



homes have runnfng water and some have Indoor baths. 
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Life In rural areas * Rural areas would be where there are no 
paved roads, no electricity, and no water. These people get to town 
Infrequently, are unaware of what Is going on In the world, and are 
exposed to no enriching activities. During bad weather, these people 
are completely isolated and, for long periods of time, have no contact 
with other people. 

Additional factors. Other conditions which affect the evaluation 
process are the cultural background of the Anglo psychometrlst versus 
that of the Indian student, the potential training of the Navajo 
psychometrist, and the lack of evaluative instruments written in the 
Navajo language. 

Cultural differences between the psychometrist and the respondent . 
Because the typical Indian child is not taught to respond to his 
elders in an outward manner,^ the Anglo psychometrist must spend a 
significant amount of time developing rapport before eliciting 
qualitative verbal responses. Two or three sessions are sometimes 
required before the child develops trust. The Indian child's manner of 

^ Navajo Education Resource Center 
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responding is not to be criticized. He merely responds in his own 

w?y — in the manner of his given heritage and cusftoms. Certainly, 

however, a Navajo psychometrist could develop rapport much more 

rapidly — and, in time, a cadre of trained evaluatcrs could be developed. 

Tralnlnf^ of Navajo psychometrlsts . Training of Navajo 
psychometrists would solve so^ie of the evaluation problems but special 
consideration would have to be given to the training process so that the 
results be standardized. 

Navajo language version of evaluative Instruments , It is most 
important that serious effort now begin to produce a Navajo language 

r 

version of the most suitable evaluativt: instruments. Such instruments 
would include the Home Interview Scale, the Adaptiv e Behavior Rating 
Scale, the Early Childhood Identification Scale, and the Diagnostic 
Battery , The Diagnostic B attery contains the psycho-educational, the 
motor-dexterity, the achievement scale, and the sensory-perception 
inventory. 



I 
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IV. IDENTlFICAnON PROCESS 

Activities suryoundlng selection of identification process . 
The activities surroimdirg the selection of an Identification process 
took the form of three processes: Direct Field Testing, Participation 
in the Arizona State Prevalence Study, and Process Training Sessions. 

Initial field testing . Direct field testing was first conducted 
at the Teec Nos Pos Boarding School. Fourteen students who were suspected 
handicapped children, were evaluated by a battery of Instruments. 

Instruments used were: (1) the performance of the VHESC , 
(2) the Drav-A-Person , (3) the Bender-Gestalt , (4) the Peabody Picture 
Vocabulary Test , and (5) parts of the Harris Test of Lateral Dominance . 

Previous testing policy . The policy of testing on the Navajo 
Reservation presently excludes the Verbal portion of the WISC , since 

r 

Indian children have a difficult time, both In understanding and in 
expressing themselves in English. This policy is not always practiced 
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by the contract agencies because there Is no coordinated monitoring 
agency to enforce the policy. 

Need to monitor diagnostic and placement procedure . The above 

policy again points out the definite need for monitoring the entire 

diagnostic and placement procedure. 

I 

Basic general aptitude versus verbal performance . Navajo educators 
feel that the Indian children neither respond well in the English 
language nor are they inclined characteristically to verbalize. A 
Verbal assessment, therefore, would not be indicative of basic general 
aptitude, but more of verbal performance based on those instruments 
now at hand^ 

Performances ^ the WISC . the Navajo students appear to have 
little, if any, difficulty in responding to the performance section of 
the Wise . A comparison of the scores on this section with the stanQ.ardized 

* 

population reveals average performance. In this field testing activity, 

deficits noted in sub-tests were supported by depressed performance in 

other related psycho-motor activities. \ 
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Performances on the I}raw-A-^Person > The Draw-A-Person activity is 
sometimes questioned in use with Navajo students. This, primarily, 
is because of the high skills exhibited by Irdians in artistic 
reproductions. When scored in MA or IQ equivalents, this concern may be 
Justified. 

The field test activity revealed that these fourteen suspected 

f 

handicapped students performed with little artistic ability and all 
exhibited either developmental, conceptual, or psychomotor deficits. 
These deficits were clearly discemable on the Praw-A-Person and it 
thus appeared to be a useful instrument when used as an indicator of 
performance deficit. 

i 

Performances on the Bender-Gestalt . The Bender-^Gestalt Test 
seemed to be a valuable instrument in identifying problems In fine 
motor coordination, visual perception, eye-hand coordination, psycho- 
motor deficits and emotionality. This instrument appeared equally 
valuable with or without the use of the Koppity scoring scale. 

« 
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Performances on the Peabody > The Peabc^dy Picture Vocabulary Test 
did provide a performance Indication of English verbal quotient. To 
report scores in IQ terms, h<^6ver, is highly inadvisable since this 
Instnment deals solely with language function^^' 

Performances on the Harris Test of Lateral Dominance . Parts of 

? \ 

\ 

the Harris Test of Lateral Dorftl nanc e Vwer e administered. Performance 
deficits were observable which either supported previous data or which 
went undetected in other evaluation activities. These motor activities 
emphasized the necessity for incliSding a motor dexterity inventory In 



/ \ 
any battery admlniste 




t 
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V. SUMMARY AND CONCLUSION 
J \ * ON FIELD TESTING 



Opportunity to compare reaction between Indian students and other 
students ^ An Important conclusion to the testing conducted is that 
it offered an opportunity to gain the reactions of Indian boys and girls 
to the diagnostic instruments that are typically used in educational 
institutions throughout the country, y 

Test battery supplies cognitive information . This battery of 
test instruments supplies , cognitive information that is needed both 
for Special Class placement and for Educational Prograrandng. within 
this battery, we have a psycho-educational Instrument which Itidlcates 
learning aptitude and w^^have an achievement instrument which -indicates 



functional performance. Another instrument is used to Indicate the 
functional level of * sensory-petteptual skills. This comprehensive 

'4 

instrument must deal with the hierarchy q£ functional development of 
the auditory and visual modalities. The Motor ^Dexterity Instrument 
O ' Navajo Education Resource Center 
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comprehensively includes all motor response categories* Finally, the 
Adaptive Behavior Inventory gives art indication of the child's ability 

develop a meaningfu-l- or functional role within his environment. 
This basic battery of evaluative instruihenbs can be used to adequately 
assess the skill development for an Indian child. 

Most important variably of diagnostic process is sensitive 
evaluator. The above procedure for evaluation provides a vehicle for 

r 

the diagnostician to cognitively assess a child's skill development. 
The child's performance, however, must he inspired, precipitated, and 
Judged by the evaluator. It is he who must anticipate the difficulties 
and problems which a particular child will face In his responses. 
In so doing, an effective evaluator can inspire the child's maximum 
performance. Unless the relationship between the evaluator and the 
child is reciprocal it will most likely be destructive tn terms of valid 
infomation. When the attitude of tlie evaluator is inappropriate, or 
insensitive, it can create Invalid test conclusions which if used, can 
lead to totally inaccurate educational planning. 
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OBJECTIVE III --THE DEVELOPMENT OF A , 
DIAGNOSTIC/PRESCRIPTIVE RESOURCE ROOM MOD EE 

I. ^ INTRODOCTl'ON 

" Discussion * The intent of this objective was to develop a Resource 
Roota that could he used to demonstrate (to adralnistratdrs, teachers/ and 
aides the various aspects of maintafning such a service.. 

A iiuBttber of Resource Rooms were already in existence on the 
reservation, some ver^,well organi id and staff e,d with highly trained 
instructors* It was decided to use one of these exisj^tff^^o^s for 
demonstration and observation purposes* 

Two outstanding Resource Room programs were ideuti'^fied at the 



Creasvwood Boarding ::hool# One was seiocted to be used as a detaonstration^ 



room and permisflon was secured from the appropriate administrators. 



Navajo Education Resource Center 



/ '27 
While some Resource RoortS were already in existence, mc^re were 

needed in schools v^ich hah no special service programs for their s^dents 

Also, there were a number of existing self-contained classes that needed 

\ ^- . _ . 

to take tlie Resource Room approach. 

Out of the ne<^ for more Resource Room services c^me the concurrent 



♦ 



need to make Resource Room information aval lab le# iinistrators needed 

7 . 

Information about progjram structure, objectives, types of^studenns 

served, materials' to order, and how to evaluate effectiveness of the 

■ 1 

servicij* * " ' , . ^ 



Teachers needed to know about student selection, . individualized 

\ 

instruction, iraterials to match deficits, evaluation, and scheduling* 
Aides needed to have a description of their roles and tesponsibilitie 



A demonstration class could illustrate some of this information 
f 



to a few, but the logistics of the need exceeded the capacity of one 



demonstration room* 
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Tt ms decided to develop an organizational manual which would 
explain and Illustrate some of the necessary operational procedures for 
a Resource Room* Included would be lists, sources, and a design for 
student selection and diagnosis# A copy of the manual is provided 
hercin# (See Appendix D •) 

A task force of eight Special Educators fcom the Bureau of Indian 
Affairs Special Programs were appointed. This group met together 
throughout the year and developed a Resource Room manual for publication* 

The model Resource Room at Greasewood played an Important role In 
the development of this manual. It served as a training station for 
members of the task force and provided an excellent source for photographs 
Illustrating pertinent sections of the manual. In ad^Htion, as the year 
progressed teachers and aides were scheduled to obsexrve the rc^m in session 
and discu.,s processes with the Resource Room teacher* 

The basic purpose for the developn.^nt of a model Resource Room 



* • 



ERIC H Navajo Education Resource Center 



29 

was to illustrate all phases of the operational process In order that 



new units could be efficiently Implemented and operated in schools 



throughout the reservation area* 



As the year progressed, the Area Office emphasized the trend away 



from self-contained class units and toward Resource Room services. As 



a result of this emphasis schools contacted the Navajo Education 



Resource Centex asking for assistance in developing plans for the 



development of these services. Data already compiled by the Task 



Force committee was provided the requesting schools as they wrote 



their funding proposals* 



The material for the Resource Rooiq manual was compiled and submitted 



to the New Mexico State University Printing Service* Two hundred 



copies of t\e manual were ordered and will be ready for distribution 



ih August, IQ?''-. 



Many sessions with administrators planning to initiate Resource 
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Room programs were' conducted by the Director of the Navajo Education 



Resource Center • 




The'TaTsk Force Committee on Resource |Rooms profited from the / 



experience since it had the same effectg^as a training activity. * 

'A 

This group now has the Expertise to function as' an Advisory Committee 
for Resource Rooms* 

Achievement of Objective III. It is felt that the intent of this 
objective was fulfilled In the 1973-1974 activities and, as a result, 
the benefits to programs will accrue in the coming school years. 
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' CHAPTER IV 

/ f • 

OBJECTIVE IV — OPERATIOK/l PROCEDURES*! 

FOR CO-ORDINATING MATERIALS RESOMCKS DEVELOPMENT 

'• IN THE SEIHC PROJECT ^ 

I. lff!^ODUCTlON 



"By 30 June '74 an operational procedure for coordinating materials 
resources development in the SEIMC project with the diagnostic evaluation 
services of the project will be completed.'' (See Sub-Contract— Appendix E-) 

I 

Intent of Objective . The Intent of Objective IV was to establish 

an Instructional Materials Center to develop the complete operational 
program, and then, to coordinate those services with the Resource Office 
capacity so that the two services would function as one. ^ 

/ 

Discussion . A proposal was submitted to provide funds for materi- 
als and personnel to develop the IMC capacity. Notification was received 
on September 12, 1973 that the proposal was not funded. 
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In conference with project consultants, November 7-8, it was 
learned that an opportunity existed to develop Associate IMC services 
through the IMC-SE of the University of Southern California. 

In order to be approved for Associate Center status a proposal 
ri^quest was to be submitted to the IMP-SE/Advlsory Board. (See enclosure 

♦ 

herein — III.) The Proposal was presented and approval for IfKJ Assocl- 
ate Center status was received on>January 17, 1974.- 

This Associate Center arrangement provided neither budget nor 

personnel for the development of services. The USC'^IMC regional office 

■t 

did have a structure for services (see enclosure herein- — IV) that: 

» 

would assist in tliv establishment of some soTrvires for the reservation. 

f 

T''*ls would provide a framework for'^e establishirent of full sei'vlce 

^. * 

IMC for 1974-1975. 

The strategy was to generate movem^r?t in IMC services .through the 
benefits offered by ' .C-IMC. pother IMC proposal would be written fir 
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Federal funding under Title VI for School Year 197A-1975. A position 

paper including a budget was prepared and submitted to the Navajo 

Education Coordinator and Director of ^ Title VI Funding Office, BIA. 

* 

(Sea enclosure herein — V.) 

Although there was no response from the Title VT funding office 



the possibility of receiving Title I funds was assured. 
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II. DEVELOPMENT OF SERVICES im 

Uscusslon. Upon receiving approval of Associate Center status, 
the Navajo Education Resource Center developed a concurrent activity 
structure to meld the two services into one approach. This was 
carried out by the existing staff. 

't 

Five hundred dollars worth of Instructional materials were to be 
provided from the Regional Office. Thes6 were ordered on February 1, 1974. 
A telephone communication system with the Regional Office was arranged. A 
complete listing of Special Education teachers on the Navajo Reservation 
was developed and given to the Regional Office for monthly mailout 
information. 

Plans were initiated to comduct a materials workshop for all reser- 

V 

vation Special teachers. Annotated materials lists were received and 
placed on file at the NERC office for t<^chers reference and information* 
Special training in the "Systems Fore" niagnostic/Prescription/ 

Navajo Education Resource Center 
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Material Cataloging approach was given tp the Director, Navajo Education 
Resource Center. A complete Systems Fore kit was provided to the Navajo 
Education Resource Center. \ 

In January, the Diagnostic/Prescriptive section*: of Systems Fore 

\ 

were placed In a Special Education class of Educationally Handicapped 

elementary aged students. The purpose was to field tejt the approach 

with Indian students in determining Its contrlbutlve value to the coming 
years' Resource Room program. 

The teacher was trained In Its use and tmplented the approach 
for four months. The reported results w^re positive with more meaning- 
ful behaviors exhibited on behalf of both teacher and students. Modlfl- 

/ 

A 

cation was done to adapt the approach to differing cultures and 
available reference and Instructional materials. The conclusion ^as 
that the "Systems Fore" Diagnostic/Prescriptive approach would be an 
orderly Instructional design to use In Resource Rooms and self-contained 
units for the mild and moderately handicapped. This would be of parti- 
cular value to the instructor just beginning individualized Instruction 
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on a prescriptive basis. 

The regional center In Los angeles was visited by the Director, 
Navajo Education Resource Center^ Final arrangements were ffi$tie to secure 
a materials demonstrator for the planned area«*wide workshop to be conducted 
during May, 1974, at Hunters Point, Arizona, Available materials were 
reviewed for use with Navajo students and training packages for teachers 
were selected. 

Materials demonstration and exhibit activities were conducted con- 
currently in Toyel Boarding School, Tuba City Boarding School, Greasewood 
Boarding School, Contlgency-Management training sesslon--Flagstaf f , 
Window Rock offices. Lake Valley Boarding School and teacher training 

\ / 

session—Continental Divide. \ 



An operation IMC base was established during the 1973-1974 empha- 
sis. Materials were collected, catalogues secured^ mailing lists 



corapllea, a newsletter developed, and plans for continued service 



implemented. 
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Achievement of Objective IV > It is felt that, considering limited 
funds and personnel, the Intent of the Initial objective has been well , 
established in the framework of Navajo education services* 
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III. PROPOSAL 
Navajo Education Resource Center 
P» 0# Box 275 
Many Farms, Arizona 86503 



Proposal 

To develop an associate pate! lite SEIMC unit on the Navajo 
Reservation which includes areas of Arizona, New Mexico, and , 
Utah, and whl^ will service BIA schools, public and private schools*. 

Goals 

To develop an operational procedure for coordinating the 
services of an I^KJ unit and a RRC unit. 

To serve as a central collection, evaluation, indexing, 
and loan clistribution agency for instructional and professional 
materials for exceptional children* 

To cooperate with existing regional and associate iJervice 
and research agencies in sharing of information and coordina:lon 
of activities* _^ j 

To work with commercial companies and the Regional Network 
In the development, design, and fabrication of specialized instruc- 
tional materials. ^ 

To stimulate, facilitate, nnd coordinate classroom behdViors 
of teachers of exceptional children. 



Objectives 

All teachers of BIA and private schools or* the Navajo 
Reservation ^will be identified and placed on the mailing, ^-^st by 
March 31.* 



* It is understood that Public School teachers are serviced by an 
Associat e IMC unit} in St* Johns, Arizona* 
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All of the designated special teachers will have received 
explanatory information regarding the services of the Associate 
Center by June !• 

Each year the center will host at least one mini-norkshop in 
'€ach of the five Navajo Agencies in the area of the Educationally 
Handicapped by Jun3 !• 

The Associate Center will host at least one medid demonstration 
display of interest to teachers of handicapped children by June 1# 



The Center will/generate ma'- Is development projects 
specifically designed to meet the needs of Navajo children* 

The Center will participate in materials evaluations in coopera- 
tl-^n with the Ketwo^'- objectives^ 



Area To Be Served 

Navajo Reservation 



/ 



Agencies 



Number of Children iu 
Special Programs 



Tuba City 



242 



Ft. Defiance 



472 



Shiprock 



264 



Chlnle 



182 



Eastern Navajo 



163 
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IV* PROPOSED GOALS, OBJECTIVES, ACTIVITIES 
FOR NETWORK OF ASSOCIATE CENTERS 
FISCAL YEAR 1974 



Goal 

To improve the personal and^ educational achievement 
of exceptional individuals to their fullest potential 
through a viable system of Associate Instructional 
Nedia Centers for Special Education in the Region 
Network of California, Arizona, and Nevada. 



Objectives 



ERLC 



1.0 To provide and review a two-way communication system 
between associate centers and leglonal centers. 

1.1 To explora and cost out the development of Assoc. 
center line both incoming and outgoing for region. - 

1.2 To provide a newsletter (new format) combining 
SHARE and the Communicator and Issued 8 times a 
year - 

1.3 To provide to all associate centers reports on 
materials evaluations - 

l.A To provide two associate center meetings, one 

Task Force oriented and one information oriented 
(two days) - 

2*0 To provide media and materials for each associate level. 

2*^ T:> provide $500 in m^- irials for each associate 
center. 

2.2 To survey the specific needs for materials of 
eaci associate center by November, 1973.*^ 

2.3 Identify several alternative methods of acquiring 
materials and media - 

3.0 To provide training in the use of media and materials. 

3.1 To provide coordination or consultant for specified 
madia training - 

^'^ '^ Navajo Education Resource Center 
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3.2 To develop and list commercial vendors supplying 
materials, media training - 

This project was supported in part by a grant from the 
Bureau of Education for the Handicapped, U. S. Office of 
Education which is gratefully acknowledged* 

3.3 To provide packaged training in specific media skills, 
i.e., slide projector, overhead, video tape - 

3.4 To develop video-tape presentations on use of materials, 
i.e., Peabody Kits, SRA Kits, specific programned 
materials - 

4.0 To provide a system, for evaluation of the effectiveness of 
media-materials. 

4.1 To continue, expand and revise, as needed, the current 
evaluation of materials system - 

4.2 To complete at least 8 materials evaluations during 
FY *74 - 

4.3 To collect, organize, and disseminate evaluation/ 
research, information on materials developed by other 
organizations, i.e.. Fountain Valley, Vlsalla- 
Dlstar - 

> 

4.4 To participate in national media, materials evaluation 
activities « 

4.5 To provide reimbursement for associate centers for 
evaluation activities - 

5.0 To provide a retrieval sy.tem for instructional materials/ 
media. 

5.1 '^o develop a clearing house for materialr "?n the Asso- 
ciate Centers with the ability to locate/retrieve more 
materials between Associate Centers - 

5.2 To purchase, develop or otherwise obtain an approved 
rsystem and place it in the Associate Center network - 

6.0 To provide, maintain and -nodify the Associate Center Net- 
work as needed. 

6.1 Determine the criteria for establishment and operation 
of an Associate Conter - 
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6.2 Conduct an ongoing b' 'irectlonal evaluation and moni- 
toring of Network Centers - 

6.3 Support Associate Center programs with consultation 
and assistance - 

7.0 To actively seek financial support to supplement and enhance 
the activities of the Associate Center Network. 

/.I Solicit local, state, and national public ager^cy 
support - 

7.2 Solicit private agency support - 

7.3 Solicit local 'corranunity support - 

(7.1 - 7.2 « 7.3) Task Force of three member i - 

8.0 To provide a continuous system for needs assessment. 

8.1 Query Associate Center clientele at least ore each 
year and disseminate data on information to Regional 
Center and to Associate Center clientele - 

8.2 Record materials usage data through the Associate 
Center and disseminate data to the Regional Center - 

9.0 To cooperate with othar related agencies (i.e., R>fC, 
RRC, etc.). 

9.1 Identify all related agencies - local* F^ate and 
national - 

9.2 Establish working relationships with these agencies - 

9.3 Implement cooperative effort between Network and 
Agencies - 
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V. CONCEPT PAPER 

/ 

Navajo Education Re'ource Cencer 
Navajo Nation 
Many Farms, Arizona 86503 

Concept Paper: 

Instructional Materials Center 



Purpose 

It Is proposed that funCo be made available to provide an 
adequate budget to fu''ly supply a strategically located unltr"vlth 
materials, eoulpment, and staff. This center would be located 
within the Navajp Reservation to serve personnel of BIA schools, 
public schcals, private schools, trilal schools, Headstart, and 
conntunity-parert groups. 



Goal::» 

The major goal is to establish a materials resource service to 
educators that wll'' contribute to the Improvement of education 
of ail handicapped children in the reser^/ation* 

Ihis IMC unit will be designed to provide services to all 
professional personnel whc are concerned and Involved v;lth the 
^,-?ucatlon of handicapped children;. 

Specific goals are: 

I) To develop and Implement methods and media 
through InSLrvlce and pre- service education 
in schools within the five educational agencies 
so that if achieved, the special educators in 
the region wi^i demonstrate: 

a. increased knowledge of the 
various instructional mater- 
ials a-^^ilable on the market. 

h* increased skill in th<* use of 
instructional materials and 
equipment in the classroom. 

c. increased skill in selecting 
appropriate and effective 
instrucf lonal materials accord- 
ing to I'ldividual student needb* 
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d# increased skill in bringing 
about desirable behavioral 
changes ancng handicapped 
childrent ^ ^ 

e« increased skill Jn the use 
of instructional materials 
in a prescriptive teaching 
approach* 

2) To develop and implement methods and media for 

obtaining and disseminating in^riioation regarding 
instructional materials so" that if achieved, 
special educators will demonstrates 

a* increased ktiOwledge of the 

ef f ^ctiven€?ss of instructional 
materials in r -hieving sp.jific 
instructional I 'j jectives# 

b» increased skill in evaluating 
the effecti^ ^ness i.istruc 
tional materials. 



Strategies 

1) An advisory committee consisting of a re^ esentative from 
each Agency will plap with the regional media - consultaa^., 
to establish structure for needed services fc' the 
reservation. 

The advisory committee will appr^va the budget, recommend 
material selection , and set priorities for agency needs. 

2) A full-time salaried ^iC Medi^ Consultant will be employed 
to initiate and perpetuate th^ IMC services. The IMC 
consultant will be ca.led on lot demons ation teaching 
and consultant services to all educational agencies within 
the reservation. The consul. int will develop and administrate 
a materials check-out system as materials have teen purchased, 
acquisltioned, ar catalogued, 

3) In ord'ir to make maximuu use of tho IMC, plans tnust include 
a) allocations for a storage-re rieval system, • b) a 
cataloging system iinat could be used reservation-^/ide as 
well as oti a national level, c) an extensive malNout 
service. 
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4) Projections include community educational " ''vities to 
develop greater und rstanding *jf the handicapped child 
through u^ of video-tapes, films, filrastripS; radio, 
tribal meetings. 
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'5) Agreements will be d^weloped with the Regional Area Learning 
Center for direct and indirect servi-^es in establishing, 
developing, and maintaining, services to agency educators* 

Agreements will be made with agency school officials to 
use their personnel in providing services to other 
agencies thus multiplying the effect of the training and 
service components. Agreements will be made with the 
Area Office^ Director of Special Education to coordinate 
service *,hrust to localities consistent with Area goals 
and plans. Agreements will be made with Agency school 
districts for provision of housing and office spaces needed. 



Operational Guidelines * 

The IMC unit would be a service extension of the model Navajo 
Education R2iource Center land would be responsible to ♦"he director 
of this Resource unit* The provision of this service would be a 
cooperative effor" between the Navajo Area Of^^ice, Director of 
Special Education and the NERC* 

The IMC unit will be ous with ^he NERC and secretarial services 
will be provided thro^.igh zhis. arrangement. 



Evaluation 

An evaluation model with s^'stenatlc continuous evaluation will 
be developed to show the effectiveness of a reserveuion enterprise 
in anticipation that -he reservatior advisory committee could 
eventually serve to project direction to general Special 
Education pA.ograms in other areas in the rnedia in the future. 
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Salaries: $ ^2,000 

Media Consult m\ ' 1,380 
Fringe (11.5%) 

Travel? 4,000 

Operating Costs: 

Supplies 30C 

CooarMinication (postage, te ephone) 600 

Educational Materials 8,000 

Educational Equipm<^nt Z,j)00 

14.900 



Total Budget » $ 26,280 

.^^ Navajo Education Rcsoar^e Center 



CHAPTER V 

OBJECTIVr V" ■ 
TNTROD^.'^.TION TO MODEL PLAN: 
'•PLAN FOR SUBSEQUE..T PHASES" 

L INTRODUCTION 

Discussion . *'A regional B'^A plan for subsequent phases of 
the project will be submitted . . . (f^ee Appendix rl, '*Sub-Contract,'') 

The first funding year (1973-1974) of he BIA Resu'^rce 
Conte* was to be cordu^ted at the management level, Specific ob- 
jectives were to be developed and evolved into a plan to provide a 
structured approach to the df^ velopment of an Indian Regional Resource 
Support Service System. Th ^, function of this Support Service System 
would he to provide to resei ation educators services i^h would 
^nable them uO develop a full spectrum of educa/.onal services for 
all handicapped Indian childr This would be done through 
(1) needs assessment, (2) program planning consuUation , (3) instruc- 
tional development consrltation, '4) personnel training capacity, 
(5) demon.,tration and experimental activities and (6) information 
and data sei vices. (See Appendi^ F, "Model Plan for an mdian 
Learning Rv'source Centei 

It is stated in the ne.^ds analyses of the original contract 
that " . , no regional p. an for full services to handicapped I; m 
children has been developed," (See Appendix E, "Sub-Contract.,") 

.7 
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:'uch a plan is needed not only to assure that educational services 
v/ill be provided to all handicapped Indian children within a given 
time fra^e but also to assure the efficient expenditure of funds 
and manpower. 

The following is a proposed plan which charts the present 
program and, over a four-year span, achieves the desired growth 
in a full-service pattern. 
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n. THE ROLE OF THE 
. REGIONAL SUPPORT SERVICE CENTER 

In order to accomplish the growth from the present program 
to one which provides educational services to all handicapped students 
a support service system will be essential. For that support service 
system to have the capacity to respond to anticipated requests it must 
be staffed with sufficient numbers of well-trained members- 

The following design will provide a full-service back-up 
system for the expected growth of the ^jeceding proposed plan. 
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CH.'-PTER VI 

objec:tve VI 

DIRECT SERVICES ACTIVITIES 
I. INTRODUCTION 

in addition to Li.3 five initial objectives stated in t' original 

t 

contract, a sixth objective was developed. Before the t ' ^re objectives 
CQuld he achieved, bet ore coordination could begin, tcfcrti a design for 
a service model could be conceived* direct serv^ice activity had to be 

added to t' - functional design of this research project. 

Irsitiation of direct services * Direct services were initiated by 
responding to r-quests for assistance from the field. In some ca'^^^s, 

requests lor assist. incc w..:e met by training existing staff memoers; in 
othi'r cji^t^s, consultants were secured to render services* And many times, 

l\.v Njv,Jir. F/iu^ation Resource Center Director responded to the reqoebts* 
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Direct services took the form o£ six types of activities: 

1# Conferences with Administrators 

2. Training Sessions 

3. Workshops 

4. Consultant Services ^ 
5c Diagnostic Services 

6. Program Development and Evaluation 

7. Student Evaluation 

9 

Twelve thousand, seven hundred forty seven miles (12747) were 
traveled in respons'^ to requests for direct service. Seven hundred 
eighty i.ine (789; people were involved in sixty-five (65) diverse 
direct service activities*^ 

This effort represents only a token service in relation to the 
actual need that exists in Special Services for h idicapped children. 
Tiie involvement of providing this small service illustrates the unmet 
needs that exist in reservation schools. 

It became appa:c-nt that Special teachers in BIA schools lacked 



4 
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the benefit of an administrator or -consultant who was close at han'l, 

/ 

skilled in handicapped children's services, auJ capable of deali.>g vith 

the manv proc^'ims whtJLch arose in p. gramniing ^r exceptional chil iren# 

Such a laf in leacership can only resuU in diminishing Special 

nrograms, particularly whei Khere are onl'^ one or two such units in 
a ' school* 

In view df the above statement, some schools tried to take 
comfort in the fact that their programs were on contract with a large 
University employing highly skilled Professors of Special Education* 
Proximity, however, cf^uld . : be discounted and required frequent 
teacher contact was absent* ^ ' 

Rec omme nd a t i o n s for re so Ivinjs; d irec t s e rv i c e nee Is * Reccmniendations 
for resolving the numerous direct ser/ice needs are as staled in the 

paragraphs bo low. 




Navajo Education Resource Center 



57 

1. At this tim^, the -educational st:-icture of the BIA 
Agency provides neither for support nor for stimulation of quality 
provisions to exceptional children's programs . Each BIA agency within 
the reservat/'^n '-^ea should employ a Special Education Specialist 
(or team of specialists). Their sole funccion should be to work directly 
with Special Education teachers and programs within that agency* 

2» The agency specialist si ould coordi'^ate directly with 
the Area Special Education Director who bears the ^' sponsibility for 
program approval. 

The Area Special Education Director should have a staff to 
assist in program review and approval, program needs assessment, Special 
Education policy and student placement approval, generating funds and 
resources for program enrichment, maintaining statistical records, and 
conducting teacher training activities* 

A separate budget should be identified to assure funding of 

' t 
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Special education prograrr! needs* 

The following chart offers a sample organizational structure. 

3# The continuance and development of a Resource Center 
•^^>uld be assured by developing a source of continuing funding* Such 
a Resource Center should form a part of the Special Education program 
within every reservation area where population permits* 

An operational model is suggested in Object^ye'V Plan for 
Subsequent Phases of Developia-^nt. 

4. A comprehcnsivo training program should be maintained. 
AdrainiL Lrators, physical education teachers, aides, and dormitory 
personnel should be included as well . Special Education and Regular 
teachers, 

5. A cadre of child diagnosticians should be provided 
either by training of existing personnel or by employment* These 

s 

diagnosticians slioula be expect Lo fill the need for all rfcservation 
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child evaluations. 

Results of direct r>e. . ice activities * The direct service activitie 
resulted in (1) developing a ffrst-hand awareness of actual program 
needs; (2) establishing project visability; (3) resolving several 
crises situations; and (4) eXi^eriirenting with several personnel 
training designs* 
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\ . PR .ESS TRAINING SESSIONS 

Trocess training activities took ti ee forms J individual training 
^ sessions, >^oup sessions for psychometriots, and ntificavion training 

tor teachers ¥ I ♦ 

( 

:'^sti schools contracted with Universities to conduct ichild 
' diac^nostic actiy|iies# These services were exp'Snsive an4 i^^e reports 

• ^' } - • . ■ 

recei,..u on each child included only minimal infor^'tion^ 

I 

An existing need was to develop the on« reservation diagnor,tlc 
capacity. This could be done th> .>h training people who were presently 
e^-aployed in the schools and wiio expressed a desire to learn these 
assessment skills* 

Individual trainin sessions were conduct^^d in schools with 
personnel who requested the training and vrfio indicated a willingness to 
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ri 

folt.)W-up with appropriate University course w^rk which would rfi3et the 
Stot^e standards for certification as a diagnostician. 

Si 

Training was done by tie BIA Resource Center Director, a. id on- 
reservation personnel v*io were secured as consultants for training 
activities. 

Group training sessions were conducted f personnel who formed 

tt-^ Lec ns for the Prevalence Stud^ 

> 

A session for psychometrists was conducted by Dr* Shitala Mlshara 
of The University of Arizona. The session attended to the administration 
of the 1974 Weschler Intelligence Scale for Children-R. 

A tra taing session for N':-vajo Home Interviewers was conducted by 
Ros McGrath of Dr« Jane Mercer's staff* The administration of the 
Adaptive Benavior Rat ; Scale was the subject of this session. 

Speech therapists v re instructed in the use of the Templin-Darley 
Articulation Scale. 

ERIC , , 
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Early Identification of the Handicapped was the subject of ^ 



large group training session conducted at Continental Divide. Forty 



beginner and first grade teachers were instr^icted in the use of scales, 



inventories, and other cotnmercial assessment instruments by the teachers 



in the identification of problems that :-ould become learning handicaps* 
These included the Purdue Perceptual Motor Scale, the Valett Developmental 



Survey, the Peabody Individual Achievement Test, the Peabody Picture 



Vocabulary Test, and the Key Math Inventory* Over-view sessions 



were conducted on the WISC and ITPA# Seven trainers were selected 



to instruct the teachers in the proper use of selected instruments. 



All instruments used were classified for teacher use. 



\ 

s 
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III. 

BUREAU OF INDIAN AFFAIRS 
Training Sess'ci 

Continger.y ManagemenL 



March, 1974 

Little America Motel 

Flagstaff, Arizona 



Sponsored By : 

Navajo Education Resource Center 
Many Farms, Arizona 

Instructional Materials Center, S.E, 
Los Angeles, California 



iTrtplementor s : 
Helen Zongolowich 

Training Session Director 
Laurine Ruleau 

C onsultant ; 
Bruce Weston 



Training Session Secretary 
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Workshop 
Training Session: Teams 
Bureau of Indian Affairs - 
Contingency Managment 



Workshop Qvbx /iew 

Train six teams consisting of three people per team selecued 
from different demographic areas of the Navajo reservation. Teams 
to consist of Teacher Supervisor, Special Educaffon Tea.her, and 
Teacher' s Aide. 

Workshop to be conduc in two separate sessions. First ser-ion 
wj.ll be training followed by an intermission where tr.iining is imple- 
mented in classroonr v^ith onsi'ght visits by Director of Worksh o and 
NERG Director. ' :cond session will be a ohe day f oUc-up/reporting 
session. 

Content of Training;; Session to be Contingency Management:-? ^ 
Duration of first session, 3^ days* Location of session, F: ^^itaff , 
Arizona, in Little America Motel facilities. Date of Workshop to 
be mid-March. 

Three training leaders will conduct sessions. Leaders are 
presently on staff at Greasewood Boarding School and were train^ in 
similar sessions. Spring 1973, in California. 

Mr. Bruce Weston of TMCSE, Los Angeles, California will monitor 
training sessions and serve as consultant during planning stages 
and actual training sessions. 

Laurine Ruleau will function as Director of Workshop and ^ill 
coordinate all acti ities with appropriate BIA officials and super- 
visors. 

Roland Caster will sponsor workshop and asiist as implementor 
in small group activities. 

Charlene Crosby will function as workshop secretary and will 
prepare reimbursement vouchers and handle lodging and meal billing 
and prepare materials and reports necessary for group sessions. 
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PLANNING AND ORGANIZATIONAL ^ SEQUENCE 

!• Assess Needs 

Select Training Category 

2. Coordinate with* BIA, Window ' ^ck, 
' IMC/S^, Los Angeles 

3. Budget Funds 

^ 4. Enlist Training Implemen^^rs 

5- Secure Training Site 

6» Select Trainees (teams ' 

?• Planning Session ^with Trair^'-'j 

8# Secure Training Session Materials' 

9. Final Accomodation Arrangements 

10. Conduct 3^ Day Session 

11. Reimbursement Voucher and Payirient Activities 

12. Visit Six Team Sites 

13. Accomodations for Follow-up Session 

14. Conduct Follow-up Session 

15. Reimbursement Voucher and Payment Apti Itics 
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Assess Need * Select Trainin g Category 

Site visits and personal conferences suggest needs to include 
student jnanagemer and -^motivational skills. * 

Such skills usviul to all Special children staff mfmbrrs* 

A traxninf program for trainors in Contingency Manf^jement to 
result in a Itipli'er effect, will be conducted. 



Coordtnate\ with B IA--IMC/SE 

\ ■ ' ■ 

Director of Special Education services for Navajo Area Office, 
Laurine Ruleau, approves training plan and agrees to act as 
training session director^ ^ ^ . 

Arrttnjgements for assistance of IMC/SE, Los Angeles, made with 
Field Coordinator, Bruce Weston 
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For thr HIA Special Education programs: 

A training workshop in Contingency Management (CM) will be held 
in Kirch lor five to seven 3-person teams* 

TVaiPs will con^sist of a 'teacher supervisor, a teacher, and 

dtn aldt'^from ih^i sarao. administrative units (there are 44 units). 

NERf" Will select and invite the teams and secure a written 
ccx^s^.it^t'^t ivo^ each person selected to implement CM for 21 
days in the classroo«Ti of ^he teacher member of the team. 

NKRC will also secure a comnitment from each * ..lem to attend 
the st'cond workshop in May to share with the ether teams 
rhi?ir experiences, problems, solutions, etc., wa tn CM. 

Ihr-v'SL, LA will design a comomitrent form. 

VERC will attempt to select teams who are likely to be imitated 
* , pt'oplc who are liked, respected* 

IMCS-:, lA will design format of the workshops. 

lyCSE, LA & NiiRC will select the CM trainers and small group 
leader's * 

NFRc: wi U arrange for the payment of their expanses and 
h«jnordri<i, ^.t any^ 

'^ChK, LA wflL design with ' »m the materials to be used in the 
worksh<u>s (and the evaluation ^orms). 

jMCi)^, LA will cooiditiate their parole? pation in the workshop, 
"^"t datcb for both workshops. 

•arrange tor food, lodJ»ing, meeting recreation facilities, 
for both workshops. 

Hiudle all re spend ence phone communications with teams 
Visit each team once between workshop #1 and #2 to evaluate 
Imp K-menia t ion and advise, encou^rage, stroke team. 

will dlb^ur,s all of this with L^urine Rulcau* 

N: K . v^iU adv?^o IMCSK^ LA as to whether training te^m should 
^ I. ?ni Groabtwood* (.'^eacher Sup*^^visor at Greasewood)^ 
yi!:.^ 'ii'lcli /ongolowich* 
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Budget Funds 



All expenses provided by Navajo Education Resource Center 
(attached). 



Enlist Training Irplementors 

Team training in Los Angeles session, Spring 1973, now 
employed in Greasewood Boarding School. 

Team members, Helen Zongolowich, Elsie Kempter, cont.acted 
December 14, 1973, and agreed to serve as Session Implementors 
along with staff member Helen Kempter who has been t'rained 
since Spring. , 
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Workshop Budget 

ADMINISTRATION 

Materials, supply and workshop $100.00 
Postage 15.00 
Telephone 50.00 
Travel - 

1300 miles @ 10^ 130.00 
Sub-Total $295.00 

PHYSICAL FACILITIES (Little America, Flagstaff) 
14 Rooms for 25 people 
' share room basis 

@ fi^O.OO. per room for days 840.00 

(1st and ^2nd session) 
350 meals for 25 people 

(14 meals per per^op, - 1st and 2nd session) 
® 2.00 per meal 700.00 
Sub-Total $1,540.00 

TRAVEL ^ 

Travel for 7 cars avg. 400 miles 
roundtrip - 2800 miles, 2 rcundtrips 

5600 miles @ 100 560.00 

GRA^m TOTAL $2,395.00 
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Select Tralnges 

/ 

U It i$ desired that representatives be selected from 
each of 5 Navajo Agencies. 

2. Planning session with Special Education Director, 
Laurine Ruleau to nominate most receptive Team 
participants. 

3. List of potential trainees compiled. 

Contact with first selections made verbally by 
Special Education Direccor and Director of The 
Navajo Education Resource Center. 

5. Personnel showing great interest in participating 
follow-ap interview explain responsibilities, 
involvement, sign commitment contract. 

6. Final approval and arrangements with committed 
Trainees. 
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Navajo Area Otfice 
Window Rock, Navajo Nation^ (Arizona) 86515 



Memo randum 

To: Contingency Management Training Teams 

From: Education Specialist (Special Education) 

Subject: Participation in the Contingency Management 
Diffusion Project 

Thank you for the interest you have expressed in participating in 
the Contingency Management Diffusion Project, 

Before making the kind of committment that is being asked of you, 
please consider carefully the following information* 

!• The conference, March 4-7, is only the beginning 
of an on-going involvement in which you are com- 
mitting yourself not only to implement Contingency 
H^fiagement in the classroom of the teacher member 
of^the team, b^t to facilitate the implementation 
of Contingency Management in the classroom of 
three other teachers in your school. 

2» The conference, March 4-7, will be an intensive ex- 
perience requiring the participants to be present 
at the conference from Monday evening to Thursday 
noon* It will be a hard working conference re- 
quiring specific tasks to be accomplished and con- 
siderable involvement with the other members of 
the group* 

As you can see, invo Jv^-n^ -nt in thi^ project will be demanding. 
It is with this in mind that gr^at ^are has been taken in the 
selection of the, training teams. 

Wliat do you think now that you have read all this? The group is 
select, the demands are hig^r. We think that the personal satis- 
faction will be equally as higji. 
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In view of the information provided in this memo, if you are still 
determinc(^ to participate, here are the following steps that you 
should take. 

A# Each member of your training team should complete 
the Training Team Response Form (copies enclosed), 

B« The teacher member of your team should complete 

the Pre-Training Committment Form (copies enclo*^^d)* 

C* Return these completed forms to this office by 
Febrjary 15, 

3. There will be a second conference, early May, at which 
each team v/ill make presentations to the other teams 
describing the success of their team as facilitators of 
change. 

We are looking forward to hearing from, you and to an outstanding 
experience together with you* 



Education Specialist (Special Education) 

Concur * 



January 3K1974 

Assistant Area Director (Education) Date 

CC: 100 
200 
005 
File 
M&F 

Roland Caster 
225:CLRlJLEAU:ib 1/30/74 
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Secure Training Site 

Accomodations for 18 trainees and 7 Training Session facilitacors 
needed. 13 double rooms and I single room needed for 4 nights. Eleven 
meals will be arranged. 

Check-in will be done Monday night. Sessions conducted from 
Tuesday morning through Friday noon* 



Facility: Little America Motel ^ 
Flagstaff, Arizona 779 2741 

Date; 

Rates: $20*00 per double room 

14 rooms will be needed 

$280*00 

nights 

$1120«00 ' ^ 

Meals: Breakfast 100^ $2.5^ $250.00 

V Luhch 100@ 2*95 • 295.00 

Slipper 75^ 4*95 371.25 

4% tax, ^15% gratuities 174.04 

$1080.29 
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P*>9graiiis for Handicapped Children 
P. O. BOX 275 



MANY FARMS, ARIZONA 86503 



, Rotand Cister, Director 
in« B. 8*^-0, Secretary 



February 14, 1974 



Telephone:, 
602 - 781 -6325 



s 



Judy Mi In 

Little Ar^erica Motel 

P. 0. Box 850 

Flagstaff, Arizona 86001 

Dear Judy, / 

This is to confirm our telephone reservations for a coming workshop. 
The dates of the Navajo Education Resource Center training session will b 
March 4 through March 7. Workshop participants will be asked to check in 
froni 1:00 to 6^:00 Monda/, March 4 and will check out from 10;30-12:00, 
Thursday, March 1 . 



During the training session, we will need a meeting room that will 
accommodate 25 people with room for a display. This room can be set up 
with chairs and a speakers stand. No provisipns for(writing need be made 
in this room. 

We also need meeting areas for 4 sujD-group activities where writing 
will be done. It was discussed . that one larger room could be used for two 
groups. Subgroups will consist of 6-8 people. A large table, with seating 
could accommodate their needs. 

A planned session on Monday evening from 6*'30 - 9;30 will be conducted. 
An hors d'oeuvre table with wine will be needed for this session and could 
be set up in the large meeting room. Twenty five people will be served at 
this time. ^ ^ 

Sessions from 8:00 to 5 :C0 will be conducted on Tuesday and WedH^sday 
and from 8:00 to 11:00 on Thursday. 

We will .<;erve the participants through youi^ buffet service. There 
will be the same group of twenty five beginning with the evening buffet 
Monday through the noon buffet on Thursday. ^ 



Sincctely, 



Roland Caster, Director 

Navajo Education Resource Center 
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Planning Session With Trainer s 

January 28-29 (Gallup, Window Rock, Greasewood) 

Lourine Ruleau 

Helen Zongclowich 

Bruce Weston 

R. Caster 

Elsie Kanyid 

Helen Kerapler 

Nancy Hya^it ^ 

February 8 (Chirle) 

Helen Zongolowich 
R. Caster 

Febiiiary 20 (Greasewood) 

Helen Zongolowich 
R. Caster 
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Materials ; Training Session 



1. Schf^dule of Training Session activities, accomodations, 
times, dates, reimbursement arrangements • Prepare 
brochure for mail out to each member of 6 teams and 
facilitators* 



ERIC 



Navajo Education REsourcc Center 



78 



Navajo Education Resource Center 
Programs for Handicapped Children 
P.O. Box 275 
Many Farms, Arizona 86503 



Dear 

All of us who are planning together for the coming Dif fusicn/Change 
Agent session are very excited about: the quality of the teams that have 
chosen to participate. 

For our March conferei. ^e * (March 4-7), we will be staying at the Little 
America Motel in Flagstaff. This facility is located on the east 5ide of 
Flagstaff just off Interstate 40. ^ 

The Navajo Education Resource Center will provide for all the rooms 
and meals. You need only enougl> money for your expenses to and frorr. the 
conference site. Travel reimbursement will be paid for one car per team 
at the rate of 10^ per mile. If a team plans to bring more than one 
vehicle, pleas^ decide beforehand which party will apply for the reimburse- 
tnent. 

Double rooms will be provided and you will be asked to select your 
room mace. Should you desire a single room, 0'\e can be provided with 
the individual partir.ipant paying the $6.50 per night dif ferentia 1. 

You are urged to bring casual (comfortable) clothing. Check-in 
time will be from 1:00 [^.m. to 6:00 p.m. Monday (March 4) and departure 
time approximately 12:30 p.m. Thursday (March 7). 

You will need to bring a calendar of your commitments to the Miirch 
conference, to facilitate your planning for implementation and training 
in your home school. 

Enclosed are three articles. Please read these prior to the confer- 
ence. It will be norc understandable if you a*-e familiar with the use of 
the following terms 5 

Low Probability Boiavicr*s (LPB's) 
*;igh Probability Behavior's (HPB*s) 
Successive Approximation 
Reinforcing Event (RE' 
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The following is quoted from Dr. Lloyd 
Homme's new booL, How to Use Contingency 
Contracting in the Classroom . Research 
Press, 1969, pp*18-21. See - 



Chapter 3 

Grandma's Law and Other Rules 

As stated in Chapter 1, rules of contracting are not entirely uaknown 
to the average teacher or parent. In fact, much of contingency contracting 
may be summed up in Grandma's Law which states: "First clean up your 
plate, then you may have your dessert*" 

More formally and precisely, we can identify ten basic rules. The first 
five refer to the use of the reward in contracting, while the last five 
describe characteristics of propter contracting. 

Rule 1: The contract payoff (reward) should be immediate . It is of part- 
icular importance that this rule be observed early in the game when the. 
child is just learning about contracting* Initial contracts (see Rule 2) 
should demand a small bit of behavior, then a progress check to see wheth- 
er the behavior was executed to the contractor's specifications. Then the 
reward should be offered immediately* It is important that the presenta- 
tion of the reinforcer be contingent only on the adequate performance of 
the behavior and not, for example, on the passage of time* Contracting 
will go v;ell to the extent that the precision of the performance-reward 
relationship is respected* 

i 

Rule 2: Initial contracts, should call for and reward small approximations . 
If the initial perf OiToance requested from the student is a small, simple- 
to-perform approximation to the final performance desired, no difficulties 
will be encountered* If, on the other hand, the performance requested is 
too precise, and top difficult for the student to perform, no amount of 
rev;ard will help* In fact^^the major thing wrong with intuitive contin- 
gency contracting (a^ it sometimes occurs in everyday situations- see 
Grandma *s Law above) is. that the intuitive contingency manager does not 
settle for small steps or approximations* The intuitive co»itract is like- 
ly to say, "Clean your room," rather th.->n, "First, put your shoes in the 
closet." The intuitive contingency contxwt is likely to say, 'T)o all the 
arithmetic problems at the ^nd of the chapter correctly, then you may watch 
a movie." The systematic motivation manager is more likely tc^ say, "Do the 
firsttwo problems correctly, then we will watch a movie for five minutes*" 
The employer, when he is training new employees always has to reward approx- 
imations. If the new employee were to be rewarded only for expert perforaance 
at the start, he would never obtain the offered reward and would more than 
likely void the contract (i.e*, leave the job)* 

* RE3EARai PRESS 

Post Office Box 2459, Station A 
Champaign, Illinois 61820 

This project was supported iti part by a grant from ihQ' 
Bureftu of Education for- the Handicapped U, S. Office 
of Education whigh is gratefully acknowledged* 
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Rule 3: Reward frequent ly with small amounts . Experience has shown (and 
there is considerable laboratory evidence to support this) that it is tar 
more effective to give frequent, small reinforcements than a f ew large 
ones. As Rule 2 indicates, this is of particular importance early in the 
game . 

Rule 4: The contract should call For and reward accomp li shment rather than 
obedience # Thus, the contract should say: "If you accomplish such and such, 
you will be rewarded with such and such, not, "If you do what I tell you to 
do, I will reward you with such and such*" Reward for accomplishment leads 
to Independence* Reward for obedience leads only to continued dependence on 
the person to whom the child learns to be obedient. 

/ 

Rule 5: Reward the performance after It occars . At firdt glap--e, this is the 
most self-evident of all the rules: first some task behavior, then some rein- 
forcing responses or reinforcing stimuli,' The reader may be saying to 
himself by now, "Wliy, that's nothing but the old 'first work, then play* 
sequence does not occur just oncQ, twice, or three times a day. The task 
and the reinforcing events and broken down into small components, so that 
the i quence will occur dozens of tiraes each day* 

It is striking to note, when one begins to observe the order of events, how 
frequently the order is reversed. For example, *'Just one more game of 
cards" (a reinforcing activity), ''then you've got to do your homework" (a 
task event). Or, "Stop watching television" (a reinforcing event), "and 
carry out this trash" (a task event)* The examples illustrate that these 
events do not, by themselves, automatically get broken down into small units 
and arranged in the correct order. That is the purpose of this book, to demon- 
strate the method of correctly managing contingencies. 

Rule 6: The contract must be fair . This rule simply means that the terms of 
the contract, on both sides of the agreement ("If you will do X, I will do Y"), 
must be of relatively equal weight. Imagine a ccntract, for example, in which 
a teacher says to the student, "If you get all A's throughout the school year, 
I will take you to the moviis." This kind of a contract could hardly be 
called fair^ On the other hand, the teac^^ .'s saying, "If you sit quietly for two 
minutes, I will take you to the movies," would also be an unbalanced contract. 
In this case, the weight of what is offered by the initiator of the, contract 
would be immensely greater than the weight of the behavior demanded by the 
contract. In general, one musr try to relate the amount of reward to the 
amount of pcrfornance. 

Teachers and parents sometimes feel uncomfortable with rewarding the students 
"for wiiat they sb.ould be doing anyway." It seems to be someiiow immoral to re- 
war'^ today's child for doing asi:.ignments that earlier generations liad to do 
"or else*" But the fact is that children Learn barter, and more willii-vgly, if 
reinforccrs follow difficult activities. We wouldn't say today's cnildren 
prim;irily because of *"heir fun vrlue. The crucial difference is in the time 
sequence of offering them. ^ 

PmIc 7: The terms of th : contract must bo dear. This noanb that the tcr-iis on 
both sides of the agreement must be explicitly state-l. For example, an 
unclear contract would i>a "Do a few arithmetic, problf.'m^ and Lhen we will d<^ 
something more interesting." A more clearly stated conLrcU^t: would say, "Po 
ten arithmetic problems correctly and then we will watch the first l^uv minuit^s 
of this Popeyc carto.ni*" The. child must alw.iys know hu'^ mueh per i onrMiK • is 
expected of him and what he can expect as a payofU \ , 
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Rule 8: The contrai t must be honest # An honest contract is one which 
is (a) carried out immediately, and (b) carried out according to the 
terms specified in the contract. 

Rule 9: The cc.ttract must be positive # An appropriate contract should 
not say, **I will nc- do X, if you wilt do Y«" The terms of the contract . 
should contribute something to the child's experience, rather than take 
something away irom him. Note that often contracts used in the schcol 
and in the home are implicitly of a negative type. E.g., ^'Behave as 1 
tell you" implies '^You will not get punished if you behave as I tell 
you.'' The outstanding characteristic of negative contracting is that 
it involves a threat of punishment. 

Rule 10: C ontracting as a method must be used systematically . Perhaps 
the most difficult thing to learn about the laws of contingency is that 
they go on working all the time, whether one pays any attention to them 
or not. That is to say, these laws do not hold only during arithmetic 
period or the reading lesson, or only during school hours* for that 
matter. A reinforcement followihg a bit of behavior will strengthen 
that behavior whether or not it occurs during school hours. As one 
becomes familiar with contingency management procedures one might ask, 
"Wliat is the payoff for the child?** for almost every behavior requested 
uf the child. 

Once contracting has been established as a motivation management procedure, 
it should be maintained, and care should be taken not to reward undesireable 
acts* Remember, the best way to eliminate unwanted behaviors is to make 
certain that they are never reinforced in any way; instead, see to it that 
in the same situatioii some other behavior is reinforced, vdiich is itself 
incompatible with the undesirable behavior. 

What is the payoff for the parent or teacher ? The parents and teachers now 
using these rules in their management of child motivation find that child- 
ren are eager to perform under these^condit tons. These children do not 
show the timid or aggressive traits of children performing under duress and 
coercxjn. Nor do they exhibit the demanding and ^'spoiled'- characteristics ot 
those who are used to receiving unearned benefits. There is a kind of joy 
in their activities; they seem to have a feeling of delight in their willing 
and conscious accomplishment and their well deserved rewards. Observing and 
participating in this kind of learning is, in turn, the greatest reward 
teachers or parents can experience. 
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It takes several years of graduate study to made an, operant con- 
ditioner. Among other things, the student must learn about^ operant, con- 
ditioning apparatus, about stimulus control, about dozens of i:^einf orce- 
ment schedules,, 'ai^d combinations of schedules (Ferster & Skinner^ 1957), 
and about how d^erant conditioners are slightly superior to everyone else*^ 
This all takes time, but many people think the time well spent. There is one, 
other class of behaviors the operant conditioner is supposed to learn; how 
lo disc<?ve|: new variables and relationships between variables of which be- 
havior IS a function* In other Words, he is supposed to learn how to b.e a 
scientist. | 

Most of this behavioral repertC^Lre is not needed by a contingency 
manager. The realization of tHis't&s made it possible repeatedly to show.: 
(AUen, Buellt Harris & Wolf, 1964; Ayjlen & Michael, 195*9; Davison, . 1965 ; , 
fand Sulzer, 1962) /that a contingency manager (sometimes called a behavioral 
engineer) .Can be trained in a very short time--sometimes in a. matter of days, 
or even hours. ' 

V That Is to say, operant^qonditioning and contingency management are 
not the same thing. Contingency management is a crucial bit of technology 
derived from operant coniiittoiging, not operant conditioning itself. The 
reason tHis distinction^i's important ii that there are people^ in our 
society-parents, teachers, and so on^-iwho 4iave to deal with tremendous 
amounts behavior. They have nether the time nor the inclination to 
learn operant conditiofiing, but they jwelcome a small bit of technology 
which gives them some cortjjrol over what is going to happen next^ in the 
world of behavior. * 

The example's in this paper are not taken from conventional classroom 
situations, but teachers will be able to extrapolate from the simple prin- 
ciple' involved (pay for reinfoifcing events with task behaviors) directly / 
to their classrooms. When they do, they will get into trouble. The assis- 
tant principal will want to know what, precisely, the reason, is for the 
teaqher's children being out on .the playground at 10:15 wlien recess doesn ' t 
even begin unti»l 10:30. (That's whcn^ the big hand points to 6, Miss Jones. 
That's it--10 :50--\^^ther your whole class got all their arithmetic problems 
right or not. ) 



This project was supported in part by a grant from 
the Bureau of Education for the Handicapped U.S# 
Office of Educatioi^j which' is gratefully acknowledged. 
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TBaching Contingency Management 

The central theme in teaching contingency rranagement is a simple^and- 
obvious one: The likelihood that, behavior will recur depends on its conse- 
quence. To teacb someone to„becc>me a skilled cpnting^ncy manager, one 
simply has fo te'ach-him to take this fact of life seriously enough to observe 
that it holds, for all; behaviors, for all, organisms, at.aU^ times, and that it 
is important even in the case of seemingly trivial bits' of behavior,"' on the 
grounds that larger, more* important response classes are built from them. As * 
a matter, of fact, it 'seems to be turning out that the difference between. an 

.excellent contingency manager and a not-so-excellent one is a willingness 
to reinforce approximations early in the game.. From the examples of con- ^ 
tingency management given below, it is quite qlear that things would not 

•have gone so smoothly without* the Reinforcement of successive approxima- 
tions to the final behavior the contingency manager wanted. 



Finding Reinforcers , "» 

The picture most psychologists conjure up rAien they think of an 
operant conditioner working with a child is thaf of an M&M candy dispenser 
dressed itl a white lab coat. Happily, this stereotype, if it ever had any 
validity, is now quite old fashioned, quite out of date. 

The reason for this turn of events may be traced to the impetus given 
this area by the work of David Premack. Tliis is r\ot the place to review 
Premack's work; suffice it to say that he and others are finding considerable 
laboratory support for the elegantly simple notion (Premack, 1965^ p. 13!): 
"For any pair of responses, the more probable one will reinforce the less 
probable one,*' If^the contingency manager takes this principle seriously 
that is to say. literally he will have thousands of reinforcers at his 
disposal where he may have had one or two before. 

In the practical application of the Premack principle, one usually 
doesn't have the t.ime or facilities to 'define behavior probabilities in terms 
of relative frequency of occurrence. Thus, the term probability is used in 
^t;he everyday, nonrigorous sense. Children will often announce, without urging, 
what their high probability behaviors are at the moment. For example, 
when a child says, "Let's go for' a walk,'' or "Let's play this game,*" or when 
he 'points* to a arawing of a particular .event on a menu of reinforcing 
events (Addison & Homme, 1966), he i^ ihforming the contingency manager of 
What will reintorco at that particular mbment. To strengthen a low 
probability behavior, the contingency manager simply calls for an approxi- 
mation of it, and then permits a short time for interacting with the re- 
inforcing event. 
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Some Instances of the Application of ContinReagy^^naj^ement with Children 

In practice, the contingency manager specifies a series of micro- 
contracts which substantively take the' form: "Execut.e some amoun t of low 
probability beliavior; then you may immedia'tely engage in some high probability 
behavior for a specified time/' ^ 

The differential probability hypothesis is notable not only for what 
tt says, but for what it does not say. It does ntt say: "Of any two re- 
sponses, the more probable one will reinforce the less probable one in middle-, 
class or upper-cfass children"; it does not say: "...in white children"; 
it^does not say: "...in emotionally nondisturbed children"; it does not 
say: "..,as .long as the S has not come from a different culture."^ What 
is being said is that, "as long as the S is an organism, the differential 
probability rule will hold. Happily, as the following examples are intended 
to illustrate, v;e seem to be finding this is the cgse. 



Three Normal Middle-Class Three- Year-Olds 



/ 



ERIC 



Our initial attempt in using the Preraack pr'^nciple proved remarkably 
effective with three exuberant tliree-year- olds (Homiae, C ^eBaca, Devine,, 
Steinhorst, ^& Rickert, 1963). The high probability behaviors Msed as re- 
Inforcers wSre of the sort generally suppressed by the environment, e.g. 
running and screaming. The contracts specified by the contingency manager 
were of the sort, "Sit quietly and watch what I do at the blackboard; then 
you may run and scream until the timer goes *Ding'.'^ Althot^^, as it should, 
the technology employed in this initial attempt now looks crude, there can 
be little doqbt that it was effective. 



Two Children of Poverty 

There is no dea;rth of authorities to explain how and why children of 
the poor ard different. To *find out if they obeyed a different set of be- 
havioral laws,^taff members of this department sought out two Negro boys, 
fcjlve and six, of poor families. , It may be argued that these were not "real" 
slum kids, since our town does not hav^ slums, ^jDut they were, at least poor. 

What was most striking to us in this pilot project was the speed with 
which these children from a different culture learned middle-class behaviors. 
They learned instantly, for. example, to knock on a door and inquire, "toy 
I come in?" when entering the reinforcing event area was contingent pn this 
behavior. They cheerfully fulfilled small contracts of the i.sual sort: "Exe- 
cute some low probability behavior ("^-^rid another letter that luoks like this 
one.), and then you may exccutq some high probability behavior." We were 
prepared to find that different high probability behaviors would have to be 
used to reinforce these children, bUt Aiis was not the case. The usual pro- 
gram of water colors, crayons (after they were shown how to use them), push- 
ing a castor-equipped chair, and so forth, served to reinforce behaviors ver.y 
nicely. . 
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Twenty-Three i^olescents 

Gaidance counselors were used to recruit Ss^ for a study (Homme, 196«4) 
of adolescents whb were* high school dropouts or judged by their guidance 
counselors to ,be potential dropouts. These adolescents had the behaviors 
usually associated w?th street kids. They spoke a hip Jargon, some of them 
were discovered to be carrying knives, some of them wore their sun glasses 
at all times, and s6 on. The low probability behavior for these Ss^ was 
getting themselves through programmed intructional material in ,subjects like 
arithmetic and reading. Host qf the hi^h probability behaviors used to re- 
inforce these were of the conventional sort; time for a break, coffee^^ smoke, 
coke, and so on. However, there were some surprises. For some these Ss^y 
going through a program in Russian , proved to a reliable high probabiliiy 
behavior.'' When this was discovered, their contracts would take a form like 
the following; "Do 20 frames of arithntetic; then you may work on Russian 
for 10 minutes." This does serve to illustrate that one need now- know why 
a high probability behavior exists in order to use it as a ' reinf oicer. My 
own speculatiori about why street kids' high probability behavior is learning 
^Russian is that fuzz cannot read messages written in Russian. 

The success of the prpject was mainly In terms of the ejfcel lent* motiva- 
tion exhibited by these Ss^. After the first week, there were zero dropouts, 
and attendance wa« virtually perfect. Absences which did occur were all , 
accounted for, and one Hundred per cent of them were made up by working ex- 
tra time. And there were no fights. A generally pleasant emotional atmos- 
phere prevailed, in spite of the fact tha^t these adolescents were of the 
"l\^rd- to-hand le" variety prior to the project. 



Four Preschool Indian Children - » 

Indian culture of the southwestern United States has been the sub- 
ject of inten^ve and prolonged study. The study has been so intensive and 
so prolonged that the Indians themselves say that typicaj Indian family 
consists of the mother, the father, four children, and an anthropologist. 

^he ways in which American Indian cttlture differs from non-Indian 
American culture are real and interesting enough to be studied in their own 
right. But cultural differences are often u.sed for scapegoat purposes; they 
are fre^juently .used to explain the failure of conventional teaching methods. 

' To test the feasibility of a contingency management system (Homme, 
1965a), staff memebers went to an Indian reservation and set up a one- room 
school with twQ areas: one area for the execution of low probability behaviors 
the other for high probabil Lty. behaviors. The Ss the Governor of the Reserva- 
tion had picked out for us to work with were the four children judged by aim 
to be the, least likely to succeed in school. They had brothers arid sisters 
who had failed or were failing in school, and they were the shiest of all 
the children on the reservation. The low probability behij^iors the contin- 
gency managers wanted to strengthen were English vocabulary items ^Point to 
the horse, and say ''horse. *0, and again the high probability behaviors used 
to reinforce thcf;e were quite conventional ones. 
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In suTomary, these preschool Indian children acted as though tbey *^ere 
organisms. Further, by the time the six^eek project was, over, tiey were as 
noisy and nonshy as children ought t^.^^get/ They were seen again about & month 
after conventional school had begun? their behavior was about what it was when 
we first saw them# Not all changes''are lasting ones. 

A Five-Year-old Nonta Iking Retardate 

Five-year-old Diana (IQ about 43) is about the size of a normal three- 
year-old. When she was first brought to the laboratory, she had a vocabu- 
lary of half a dozen words. Among them was the phrase, "What's that?" This 
phrase served quite reliably to get action from adults, particularly strangers. 
Unsuspecting staff ^secretaries, for example, were often heard g'ving quite 
complete, technical descriptions of their electric typewriters.^ The fact that 
Diana had comprehended nothing*- of the explanation, of course, did not stop her 
from repeating the question Miil^ pointing her finger in another direction. 

Basically, the same contingency management system which worked with 
bright three-year-olds was quite satisfactory td Diana. The differences were 
that she was taught to use the menu by getting tier to point at some object, 
gaving the object immediately appear. For example, if she pointed to a piece 
of candy, a piece of candy was immediately given 'to her; if she pointed at 
a ball, a ball was immedia'tely rolled to her, and so on. Those familiar 
with laboratory procedures (Homme & Klaus, 1962) will recognize this as an 
instance of magazine training. 

The low probability behavior we set out to strengthen was imitation of 
speech. Starting out with the requirement that one sound be approximated be- 
fore a reinforcing event occurred, the requirement was gradually shifted up- ^ 
wards until the imitation of t^en or so words could be demanded before a min- 
ute of reinforcing activity was permitted. With this kind of management,, her 
vocabulary increased to around 200 words. But our chief interest in this 
project was* not to see how much behavior we could install; it was rather to 
soe v^ether contingency management would be effective in the case of a defec- 
tive organism. It was. 

A Blind Sixteen- Year-Old Inmate of a State Mental Hospital 

On first coming into contact with con ngency management and the 
Premack principle, students of behavior usually ask, "How do you find high 
probability behaviors?" The answer is, "Let the S tell you." The more 
experience we get in this area, the more we are inclined to think that * 
will always do this. He may not do it verbally, but he will find a way. 
The following contingency management interaction is illustrative. 

When the contingency manager first saw the she was sitting quietly 
on a ward of a state mental hospital. Her chair was against one of the walls, 
and she was staring straight ahead through sightless eyes, just as 'she had 
been doing most her waking 'hours for the eight years she had been hospi- 
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talized. What were her high probability behaviors? There afipearcd to be none* 
But ^Axj&n the contingency manager walked over to her and spoke, she indicated 
what at least one of them vas« She seized his har\d and sm^lled the back of 
it« To condition verbal behavior, the- contingency manager simply withheld 
his h^nd until some approximation to an acceptable^response to the comn^and, 
"Say X," was executed (where X was some word or phrase)* ImmeHiately after 
the patient verbalized, the Contingency manager would give her his hand to, 
smell for a few seconds. 

With this kind of minagement, within an hour, the contingency iianager 
had reinforced suf f icijsntly so that the verbal rate had increased considerably. 
The hospital's clinical psychologist interne remarked that tlie patieot had never 
talked- so-much at o'^ne time since she had known her* 

Psychotherapy: The Teaching of Self Management of Contiingcncies 

The Premack principle mskes no mention of who should,- manage the con^ 
tingencies between high and low probability behaviors* This leaves the way open 
for the possibility of the S^ s managing Txis own contingencies* Of course, 
it is assumed that variables whiph maintain the controllings response (Skinner, 
1955) are to*be'found In the external environment,' Another assumption 6t tjii's 
kind of psychotherapy is that covert operants, which I ha^ve called coverants 
(*kuh-verants"j) obey the same laws -as tovert operants (Hoimne, 1965b; Homme,, 
196^^)# Pertinent to the present topic is the pioneering work of Bandura and 
associates X^'S* 9 Bandura & Kupers, 1964) on self -monitoring and self-rein- 
forcement* How much of this kind of technology can be t>aught to children is 
sin^)ly unknown at the present time, but the possibility exists that some ex- 
citing new developments are in store for those who arc willing to experiment* 
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1« Lloyd Hommef personal communication, 1966i» 

2« Obviously^ the otnmision of such qua has direct relevance to 

Masling's incisive coniriens about training of clinical child 
. psychologist (Newsletter , 1964, V, 2)* 

3« An account of this project is also given in the film, 'Teaching 
English Vocabulary to Preschool Indian Children at the San 
Felipe Indian Reservation." 



4# This project is described in more detail in the filin, '•Teaching 
Verbalization by Contingency Management 
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Date 



flame 



Agency 



Dear Miss Ruleau: 
I am aware: 

( ) that the conferences .will be task oriented, 

( ) that we are committing ourselves to implement contingency 
management in the classroom of the teacher member of our 
team, 

{ ) that we are committing ourselve3 to trafn thr^e other 
teachers in ouy schoQL to do likewise, 

■» 

( and I still want to participate. 
Coiiiflents, Questions! - - 



Signature: 



Signature of your School Superintendent indicating his approval of 
your participation in this program (Food, lodging and travel expenses 
to be pro\(ided by the Navajo Education Resource Center). 



School Superintendent 



f 
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PRE^TRAINING COMMITMENT 



Date: 



Name of Teacher: 



Scho<a g \ _! Phone 

District: 



Age Range of Students: Special Education Classif ication:_ 

Home 'Address:^ . 



Zip Code:_ 



As part of ray involvement in this training program in Contingency Management, , 
*I agree to implement the procedures lj.sted below with all of my students for 20 
school days. (Success criteria: At least six students, ot total class, for at 
least 16 school days). ^ 



My room will be arranged to include a specific task area and a specific re- 
inforcement area. 

A menu (^•g^, ^ list, a poster, a Booklet) of available reinforcement aCtivi- ' 
ties will be made available to the students. ^ 



The students will be involved in selecting the activities for the reinforcement 
area. 

Non-verbal signals will-be established for: work in progress, help needed, 
task completion, "*and for Returning from the reinforcement area to the task area. 

A pattern of task/reinforcement cycUng will be repeated throughout, at least 
607o of classroom time: 

a) The students will be assigned appropriate task; 

b) Upon sig'nal from student that his task, is completed, his work will be 
checked by the teacher or aide for acceptable quality; 

c) If the work is completed satisfactorily, the teacher or aide will dismiss . 
the student to the reinforcement area (RE area); 

d) Dismissal to reinforcemen|: area will be contingent on task completion 
rather than passage of time; 

e) Upon a pre-arranged signal (e.g., timer bell, light flick, etc.), the 
students will return to the |:ask area and begin next task;^ 



Signature of Teacher: 



(Make two copies: One for teacher and one for training agency)# 

ERIC ^ 
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POST-IffPLEMENTATION TEACHER STATEMENT / 

Name of Teacher; ^ Dajte:^, i 

School District Address: ■ Number of Students 
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In Class: 



Zip Code 

As part of my Involvement in this training program in Contingency Management, 



I implemented the procedures*'listed below i^lth 
school days. , (Success criteria: ^t least six 



of my students for 



students, or total class, for 

at least 16 s'chool da'ys). f 

i 

!• My room was arranged to include a specific task area and a specific rein- 
forcement area. 

2i A menu (e.g., a l^ist, a poster, a booklet) of available reinforcement 
- activities was made available to the students. 



3. The studento tfere involved in Selecting the acclvitles for the relnforce- 
ment area^^^^^ 

4. ^Non-verbal signals were established for: work in progress, help needea, ^ 

task completion, and for returning from the relnforcemenr area to the task 
area. ' . 

• j^. 

5. A pattern of task^reinf orcemenc cycling wa«» repeated'' throughout at least ^0% 
of classroom time: ' 

a) The" students were assigned appropriate task; 

b) Upon signal from student that hii> task was completed, his work was ^ * 
checked by the teacher or aide for -cceptable quality; 

c) If the work was completed statisfactorily, the teacher or ald^ dismissed 
the student to the reinforcement area (RE area); 

) 

d) Dicmissal to reinforcement area was contingent on task completion rather 
than passage of time; 

e) Upon a pre-arranged ^signal (e.g., timer bell, light flick, etc.), the 
students returned to the task area ani^- began next task. 



Further Comments: 



Signature of Teacher: 



^**^ke two copies: One for teacher and one for training ngency). ^ 
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Date of Observation^ 
Name of Observer 



Name of Teacher^ 
Name of School 



Address of School 



Phone Number of School 



Name of School Distric t ^ 

Grade Level Special feducatlon Classification, 



Is a te^(;her aide assigned to this class? 



Portion of Day_ 



" DIRECT OBSERVATIONS 



!• Is room arranged in two areas:. 

1) Tarsk Area ^ ^ 

2) Relnforcemeftt :Area 

2. Is a reinforcement event (RE) menu available 
to the students? 

3. Are non-verbal signals foi: (1). work in , 
progress; (2) help needed; (3) task 
completed being used: 

-by the student? ^ 
-by the teacher? , ' 

4# Parts of^cycle observed: 
-Stude^it is assigned task? 
-StMdent signals completion of task? 
-Upon signal from student, teacher (or aide) 

checks student's work? 
-Teacher (or aide) dismisses 'student to 

reinforcement area (RE Area)? 
•Student goes to reinforcement area? 
-On non-verbal signal, the student returns 

to task area and begins next rask? 

.Comments of Observer: 



Yes 

( ) 
( ) 



( ) 



( ) 

( ) 



( > 

( ) 
( ) 

( ) 



No 

( ) 
( ) 



( 



( ) 
( ) 



( ) 
( ) 

( ) 

t ) 
( ) 

( ) 



Signature of Observer: ''^ 

Title of Observer: 



Make twocoplest One for teacher and one for IMCLE. 

ERIC 
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OBSERVATION GUIDE 



U -a. Task Area - functionally separate arrangemet.* . . -ure used 
by scudents for working bn Academic or other ^luii^nts made 
by the teacher, . - 

b* Reinforcement Area - area(s) where children go after completiDn 
of assignment to engage i^ self-chosen reward activities. Separa- 
tion may be made physically by divider, such a:: cabinets or 
bookshelves 6r may be a less definite (invisible line) according 
_to function of the two areas. 

2. RE Menu - a list of activities or privileges ,from which the 
•children can choose for their FREE TIME* May be posted as 

,a chart, on blackboard or available as a handout to each child* 

3, ^ Signals - ^ c ' 

a. desk signals - work in progress; help needed; task completed; 
raised hands. 

' b. signals for return ^^o tasJc area - bells, lights, timer. 

,^ ^-l?6n-v^rbal means it does not involve spoken statements, ^uch as 
''Now it is time to return to the task area." 

Cycles Y an amount of time -(from 15-30 minutes iti length) Vhich 
is divided into^parts: first a task portion and then a reward 
portion^ Upon\completion of the assigned task, Student is 
excused to particlrpSt^in a self-chosen^'reward. 



<V7'-- ^ 



'. A 20 minut^e ^ycle may be divided into 10 minutes ^or task completion 
•and- 10 minutes for reward activity. At end of 20'minutes, children ^ 
-are signa^^cd back to begin a new 20 minute task/reward cy^^le. ^ 
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SCREENING LETTER CHECKLIST 

V 

GENERAL CONSIDERATIONS I 



To be mailed only to those who have replied to the initial letter^ 
Allow one month between mailing and deadline. ^ 
Include a detailed list of project objectives. 

Include an individual response form« j t 



SCREENING LETTER 



SHOULD CONTAINS 



' 1 



Exact date and site of the training conference* 

Information on tx e activities and objectives of. th^ training coqfetence 

Spell out the nature of the Change Agent Teams commitment to 
train and facilitate the implementation of six (6) other .teacherj^s* 

Inforrftation on the activities and objectives of the Spread^of \ 
Effect Conference* - * 

Information on vAat expenses the Change Agent Team's district 

might bear. EXAMPLE: Substitute.' pay.'for time away from the district- 

\ 

Include date that teams will be notil^ed whether or*not they 
were selected to take part in the project. 

i 



5 

J/ 
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RESPONSIBILITIES OF fHE TEAM 



) AND THE IMCSE 



Responsibilities of the training team ; 

1.0 To bring to the idea Diffusion Conference, January 14-17 

1973 a,- team from your district composed of the following 
persons t 

1.1 A special education teacher 

1.2 A psychologist or pupil personnel worker 

1.3 An administrator 

> 

\ The psychologist and/or the administrator should have 

' • consulting or supervising responsibility for a minimum 

** * of 14 special education teachers and/or regular education 

, teachers who have at least one child with an identifiable 

^ learning handicap. 

A* 

• 2.0 To inq)lement Contingency Management in the classroom of 

the teacher member of your team immediately following 



* ' , the January Conference. 

^ - 3,0 To select and train six special education teachers and/or 

V regular education teachers who have at least one child with 

an identifiable learning handTicap to inclement Contingency 
' ' ^ Management in their classrooms. The implementations are to 

be' effected by March 1, 1973«' 

4.0 To facilitate and assist in evaluating implementation of 

Contingency Management in the classrooms of the teachers 
trained by the team. 

5.0 To participate in a Spread-of-Ef f ect Conference, April 

^ 8-10, 1;973. ^ , • 

i 

6.0 To send originals of the following evaluation data to IMOSE: 

.6.1 Completed ?Pre-Training Commitments for each of the teachers 
Involved "in the training by February 1, 1973# 

6.2 Completed PrerTraining Observation checklists for each 
^ of the classr(iyms of teaphers involved in training by 

February 1, 1973. ^ \ 

■ ■ : } 
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6.3 Completed Post-Implementation Teacher Statements. 
(To be filled out by the teachers four weeks after 
beginning implementation), by April 1, 1973. ^ 

6.4 Con?>leted Post- Implementation Observation Checklists 
by May 15, 1973. 



Responsibilities of IMCSE : 

1.0 To hold an Idea Diffusion Conference, January 7-10, 1973 

to prepare the teams to in?>lement and train others to 
implement Contingency Management in the classroom. 

2.0 To hold a Sprcad-of-Ef feet Conference, April 8-10, 1973 

to facilitate ♦the sharing of ideas, problems, solutions, 
sugge St ioi>s , etc . \ 

3.0 To cover the cost of food, lodgings, and transportation 

to and from both coyiferences. 



4.0 Provide up to two days of consultant help in your 

district. . 



5.0 Telephone contact available. 



6.0 Supply evalu:;tion materials and masters of task sheets 

and handouts. 
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NAVAJO EDUCATION RESOURCE CENTER 

Programs for Handicapped Children 
P.O. Box 275 

Many Faras, Arizona 86503 



CONTINGENCY MANAGEMENT - TRAINING SESSION 



Reporting Session 
May 13-14, 1974 
Flagstaff, Arizona 



Monday, May 13. 

12:00-1:00 Check in. Lunch 

1:30-1:45 Welcome, Instructions (L) 

1:45-2:30 Communication Activities (L) 

2:30-2:45 Coffee 

2:45-3:45 Evaluation of Diffusion Model 

3:45-4:30 Role Group Interaction 

6:30-8:00 Awards Dinner 

Tuesday, May, 14. 

8:30-8:45 Set up for presentations 

8:45-9:15 Presentations: Tuba City Boarding Schogl 

9:15-9:45 Teec Nos Boarding School 

9:45-10:15 Chinle Boarding School 

10:15-10:30 Coffee Break 

10:30-11:00 Leupp Boarding School 

11:00-11:30 Chuska Boarding School 

11:30 Project Summation 
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IV. TRAINING SESSION 
EARLY CHILDHOOD IDENTIFICATION OF HANDICAPPED 

The need for early identification o£ children who will become 
handicapped learners is as apparent with Navajo children as with any 
other ethnic group- 

^ 

To assure detection of low skill areas which may develop into 
learning problems it is necessary to prepare teachers of entry level 
classes to recognize problems in their early stages* On the Navajo 
Reservation, early childhood classes in BIA schools will refer to 
beginners and first grade classes* 

The initial effort to develop awareness of the need for early 
detection of leamii^g problems was done through a training session of 
forty teachers from classes described above* 

The teachers were sensitized to the nature of learning problems 

Navajo Education Resource Center 



100 

through selected motion pictures. They were taught how to quantify 

child performance by using selected commercial measuring instruments 

\ 

approved for teacher use. 

For four days the teachers participated in large and small group 

♦ 

activities as they developed s^kills in detecting conditons associated 
with learning difficulties and methods of determining the intensity of 
the problem. 

In this brief period, little time was spent in prescriptive 
activities or methods to be used as specific remediation activities. 
This was not the original objective nor was there available time. However, 
it is recommended that this be the follow-up topic for this group of 
teachers. 

Assessment instruments that the teachers were instructed with 
were: Peabody Picture Vocabulary Test, Peabody Individual Achievement 
Test, Key Math Inventory, Valett Developmental Scale, and Perdue 

t 
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Perceptual Motor Inventory. Sessions were also conducted with the 
Weschler Intelligence Scal6 for Children and the Illinois Test of 
Psycholinguistic Abilities to illustrate their relevance and role in 
child assessment* 

The following are objecjtives and rationale of the Training 
Session* y " i 

EARLY CHILDHOOD IDENTIFICATION OF HANDICAPPED 

« 

Objective: 

To sensitize teachers to the existence and presence of handicapped 

V 

children In regular classrooms in order that three things occur: 

!• They will search out and find children with learning problems.* 

They will accurately identify the problems. 

3« They will adjust their teaching styles to accprnnodate the 
child with different learning styles. 



^different rates and styles of lear.iing. 
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t 

s 

Unaerstand the problem ^^ and then adjust the leamin>^ experience * 
iEnglemann (1967) called attention to the need for expressing learning' 
deficiencies to the teachers in such a way that the deficiencies 
have meaning in terms of anticipating coiarection through specific 
educational experiences.* ^ 

The coinmunication process between- diagnostician and teacher is 

♦ 

not effective . Fine (1970) expounded on the inability of even expert 
diagnosticians to agree among themselves on a conmon set of terminclogy, 

thereby further inhibiting the communications ^ocess between themselves 
and the classroom teachers. 

Teachers can accurately identify learning problems . Myklebust 
(1971) who developed an instrument for the detection of learning 
j^roblems in the third and fourth grades, reported that his investigation 
showea that classroom teachers can detect and properly classify learning 
disabled children and thereby replace the psychologist as the initial 
diagnostician. 

The evaluation should change the teaching approach ^ Lovitt ^ 
(1971) in describing his proposed method of assessment of children 
with learning problems, stated fhaL, *'the end product of an avaJwatlon 
should be to present to the referring agent (ceachei^) information 
that can be immediately transmitted into programming procedures^ (classroom 
lessons)." ^ 

.1 . ( 
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Diagnosis by direct observation leads to more direct remediation * 
Levitt (1971) also emphasized that vAien diagnosis and treatment are 
based on direct observations of classroom behavior time Is spent In 
treatment of explicit behavior rather than what Is frequently a fruitless 
search for parallel and unrevealed behaviors* 

Teachers can compile individual behwior analysis * Harlng ai^d 
Rldgway (1967) studied 31 variables used in screening children for learning 
disorders and concluded — "it appears ttfat individual behavior analysis 
done by teachers may prove to be -a more effective procedure than g^oup 
testing In Identification* 
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The Functions of Diagnosis 

1« To help the classroom teacher Identify children with learning 
problem^. 

Identify the Child 



2* To help the classroom teacher Indicate more readily, the 
specific aspects of the school problem requiring attention. 



Identify the Specific Problems 

3. To permit the classroom teacher, or receiving specialist, to 

address himself more efficiently to the resolution of the 

specific school problem as observed in its natural 
surroundings* 



Identify the Resolution 



4. Re-developing strategies by. instruction can be focused on 
learning deficits in order that the identified problems 
can be minimized* 
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CHAPTER VII 
BUDGET 



/ 
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BUDGET 



Salaries 



BIA Resource Coordinator (GS-12) 



Secre<ary 
f 

Employee Benefits (9%) 

Indirect^Costs (9.5%) 

Supplies Materials 
Office Supplies 
Postage 
- Telephone 
Xerox 

Travel 

Project Director 
Regional Adv. Committee 
.. SWRRC Consultants 



(GS-04) 



$16,682 
6,882 



6,000 
2,000 
2,000 



$23,564 
2,121 
" 2,440 
2.000 



ia,ooo 



.Contracted Services 
Printing 

Computer Services 



Consultation Services 



TOTAL 



4,000 
3,000 



7,00Q 
000 



$5d, 125 
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MONTHLY PEOOR.VSS REPORTS AND OBJECTIVES 



( 
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SOUTHWEST pGIONAL^ RESOURCE UNIT 

Programs for Handicapped Children 
Navajo Division 
P.O. Box 275 
Many Farms, Arizona 



PROGRESS REPORT 
August, 1973 



ACTIVITY LOG: 

8/20 Conferences , BIA Office, Albuquerque. 

Bob Hall, Max Harriger, George Holt, Frank Hall'. 

Conferences , Planning. Sessions . 

ONEO Headstart Staff Orientation Workshops. 

Richard fc*etre, Barbara Waters, Donna Guilliams, 
Elizabeui Murphy. 



B/21 Conference and Planning Sessions , Window Rock. 

Laurine Ruleau, Education Specialist, Navajo 
Area Office* 

Establish Contact with Abraham I. Tucker, Deputy 
Assistant Area Director. ^ 

8/22 Attend Er^rly Childhood Education Planning Meeting, 

Chinle Agency. 

Participants: 

Harold King, Prinip-^1 
Bessie Amiri, Teacher^ 
Jean Combs, Principal 
Robert LeFlores, Acf^ng Education 
Program Director 
Winton Darrow, Social Services Office 
Beaulah Pittman, Teacher 
Ray McGilbary, Pri -ipal 
Laurine Ruleau, Education Specialist 
George Holt, BIA Program Developer: 
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Participate in Planning Session for Proposal 
for beaf/Blind Services. Visit Facilities for 
Trainable Handicapped program, Leupp, Arizona. 

Participants : 

Kirby Jackson, School Superintendent, Tuba C4.ty 

Dollye Lawsons, Teacher 

Mrs* Studebaker, Teacher 

Lyle Vice, Principal 

Jim Lepich, Pro'fessor, N. Ariz# Univ* 

Bill Blea, ' Program Goordinatbr, Deaf /Blind 

Institute , Sacramento, Calif • 
Laurine Ruleau, Education Specialist 
George Holt, BIA Program Developer ^ 

Participate in 2 Training Sessions^ ^ONEO Headstart 
Staff, Shiprock Agency. * Seventy aides, teachers, 
bus drivers* ' ^ 

Eugene Gueritl, Agency Principal 

Arnold Yazzie, Child Development Specialist 

Training team consisted of: Barbara Walters, SWRRC, 
Rudy Lujan, SMIRC, and Roland Caster, BIA coordinator . ' 

Participate in 2 Training Sessions, ONEO Headstart 
Staff. Crownpoint, Eastern Navajo Agency. Seventy- 
three aides, teachers, and bus drivers. 
Interpretors were: Mary BeGaye, teacher, and 
Amos, Slcan, Social Services Office. 

Donna Cousins, Agency Headstart Principal 
Jay DeGroat, Child Development Specialist* 

Training Team, same* " 

Conduct Training. Session, ONEO Headstar^t Staff,' 
Many Frams Junior High School, Chinle Agency, 
Twenty-seven aides, teachers, bus drivers. 

Bill Dalton, Acting Headstart Piincipal. 
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8/31 



Attend Admins tractive meeting for Chinle Agency Staff. 



'Participants: 

Paul Hand, Agency Superintendent 

Cleveland Milllr, Chinle Administrative Staff 

Robert LeFlores, -Xctirg, Educ. Program Dir* 

Rex Meyer, ^Director Plant Management 

John Stevenson, Principal 

Rebecca Dotson 

Edwin Charley 

Orna Frazier 

Marvin Puckett, Special : Pro j ect Administrator 

Harold *King, Principal 

Jean Coombs, Principal 

Ray-Ferguson, Many -Farms High School 

Glenn Harris^ Principal 

Mr. Griffiths, Many Farms'- High' School 

Ray Mc Gilbary, Principal 

Lonnie Farmer, Title I Director, Nazlini 
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SOUTHWESl REGKWAL RESOURCE UNIT 
Programs tor Handicapped Children 
i^a^ajo Division 
P.O* Box 275 
Many Farms, Arizona 86503 

October 1, 1973 

PROGRESS REPORT 
September 1973 

"objectives FOR SEPTEMBER 

Establish office, arrange for space, equipment, supplies, 
communication service. 

r 

Conduct on-site-visits to existing Special Education 
units. 

0 

Hire Secretary. 

Meet area educators and establish communications. ' 
Develop plans for implementation of objectives. 

ACTIVITY LOG 

Conference with Instructional Supervisor, Olieta 
Wilson and Lorraine Ruleau, Many Farms Junior ^ligh, 
Title I Specif Project. 

Attend area Superintendents meeting* 

Set up evaluation activities, Teec Nos Pos. 

Attend planning session for training workshops 
ONEO in Albuquerque. 

Conference, Dillon Platero* ^ 
Planning Session with Erriest ^Ingraham, Ft. Defiance. 

Conduct site visits to: 

St, Michaels Elementary and Secondary 

Chinle Boarding School 

Teec Nos Pos Boarding School 

Greasewood Boa^-ding School 

Many Farms High School Boarding School 

NARRATIVE 

\} 

Office space has been designated and occupied. All 
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furniture requested has ,been provided except secretarial 
desk and electric typewriter. Electric typewriter will 
be rented from office funds and desk will be provided 
next month. Telephone and mail service established. 
Materials and supplies on order. Secretary hired. 

planning meeting with ONEO Headstart program 
stai.f will bring about staff training sessions 
in area of handicapped child.' It is anticipated 
that this office will become directly involved in 
some of those activities. * 

Planning session with Ernest Ingraham, Ft. 
Defiance Agency, resulted in a scheduled in-service 
training session by this director with Special 
teachers, Aides, and Counselors of that agency* ^ 
There is a request to provide follow-ap assistance 
on a regular basis. No commitments have been made 
pending determination of availability of outside 
assistance from IMC personnel. Project funds 
provide for some consultant services and can be 5 
utilized here in part. 

Planning session with Teec Nos Pos staff as 
result of request for testing services* Arrangements 
are being made to fill this request. 
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Site visits were conducted in five schools 
including conferences with staff and administrators. 
Definite needs as well as strengths were observed and 
consultant assistance offered. Traveling to date has 
been- centered in the Shiprock, Ft. Defiance, Cninle- 
Agencies. Concentration on Leupp-Tuba City Agencies 
should be done in October. 

Site visits bring attention to units that can* 
benefit from immediate and direct assistance. Such 
assistance will likely be necessary before units begin 
functioning as special instructional units. There will 
be significant need to provide direct and probably 
individual assistance, to some of these instructional 
personnel. At this time, this regional office is 
not tooled-up for such intensive service* Tt was 
also apparent that some classroom units were function- 
ing as efficiGnt;ly or ^ore so than, comparable class- 
rooms across the country. 

Site visits have thijfs far revealed: ' * 

Diverse evaluation procedures, sometimes^ 
practically total^absence of formal evaluation. 

Broad range of students placed in classes, 
meeting instructional nc?ds of students becomes 
quite a cask for the teacher. 



\ 
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. Need for standards for programs defining types 
of programs, goals/objectives, philosophy, 
placement procedures, evaluation, enrollmenL, 
inclusion .and exclusion criteria, class 
organization procedures, funding criteria and 
schema, and base line instructional material 
needs. 

Different interpretation, from Agency to Agency-, 
on level of enrollment in Resource Room programs 
as dictated by Title I approval committee. Some 
Resource Room programs are attempting to struggle 
with 52 students while others cut off at 30. 
A suggested approach would be to include a 
Special Education person in the Title Committee 
or refer all Special Education proposals to 
the Area Special 'Education office for final 
revision and approval* 

Meeting with Area Superintendents resulted in 
request from them for Regional Office program narrative 
defining areas of assistance and service. This is 
being accomplished. 

PROPOSAL OBJECTIVES 

Non-approval of the IMC component of this 
Regional Office plan will eliminate that program 
objective or call for a different design based on 
services that ,can be<obtained from Greeley, California, 
or Utah IMC units. 

In conferences, the preliminary survey has 

broached to stimulate input as well as interest. 
i 
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All questioned related to previous survey/census 
activities but were unaware of results oi;^where 
information was submitted. It is suggested that this 
objective be looked at in detail in light of non- 
labeling thrust and categories to be included, 
criteria for category inclusion, documentation 
for inclusion in category, procedures recommended 
for number estimation, and possibly source of funding 
where additional personnel might be needed. 

Plans are noe operative for model program 
identification and information dissemination 
processes. Through cooperation with Lorraine Ruleau, 
a committee of Area Special Educators has been 
appointed to design and draft ^n illustrated 
manual that will deal with all phases of the esta- 
blishment of services via the Resource Room concept. 
The Greasewood and Chinle elementary rooms will serve 
as visible models while a Professional staff <$ 
photogvapher based at Greaswood will provide 
colored photographs that will illustrate every concept 
emplfasized in the manual* Thip Resource Director 
will chair the organizational meetings which 
will be conducted bi-monthly. 
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OBJECTIVES FOR OCTOBER! 

Participate in contractual activites for 
establishment of^ Deaf/Blind work at Leupp. 

Conduct on-site visits at Leupp-Tuba City 
Agencies. 

Conduct Resource Committee sessions^ 



Conduct workshop, Ft. Defiance. 

Assist student evaluation activites Teec Nos Pos. 

Establish communication with Arizona State 
Department of Education, Special Education 
Office and ultimately public schools on reservation. 

Establish communications with Social Services 
Agencies and Vocational Rehabilitation officesc 



Navajo Education Resource Center 



SOUTHWEST REGIONAL RESOURCE UNIT 
Programs fojr Handicapped Children 
Navajo Division 
P. 0. Box 275 
Many Farms, Arizona 86503 

November 14, 1974 

PROGRESS REPORT 
October 1973 



OBJECTIVES FOR OCTOBER: 

Participate in contractual activities for establishment 
of Deaf/Blind work at Leupp* 

Conduct on-site visits at Leupp-Tuba City Agencies. 
Conduct Resource Cotmnittee sessions* 
Conduct workshop, Ft# Defiance. 

Assist student evaluation and activities Teec Nos Pes* 

Establish communication with Arizona State Department of 
Education, Special Education Office and ultimately public 
schools on reservation. 

Establish communications with Social Services Agencies and 
Vocational Rehabilitation offices. 
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ACTIVITY log: 
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Conduct workshop with Ft. Defiance Agency Special teachers 
and counselors. 

Conduct evaluation activities at Teec Nos Pos, plan training 
sessions v;ith Teacher Corp Administration.^ 

Establish communications with Kennedy Foundation project at 
Navajo Community College. Coordinate field projects. 

Finalize contract with Northern Arizona University for 
Deaf/Blind Services: Phase I, 1973-1974. 

Conduct Resource Room Committee meeting, Greasewood. 

Develop plans and commitment of services for Headstart work- 
shops to be conducted November 19-20, cind December 4-6. 
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* «r 

Establish communication lines with Navajo Health Authority 
and Ft, Defiance Mental Health Services. 

Conduct staff conference at M^ny Farms High School. 

Conference with Southwest Regional Resource Center. 

Conduct site visits to: 

• Toyei Boarding School 
• Kayenta Boarding School 
St. Michaels School for Handicapped Children 

Set up conference with Dr. John Potts, Director of Special 
Education, Arizona Department of Education. 

NARRATIVE: 

Through conferences with Dr. John Potts and Dr. Richard 
Petre it i^as learned that the Arizona Department of S'>ecial 
Education will conduct an incidence study in the Arizona 
Public Schools similar to the design used by New Mexico. 
,^ Through future meetings with Dr. Potts the number of Navajo 

students to be sampled will be determined. If a statistically 
significant number of Navajo students are td be used in the 
sample, this Resource Center should become involved and negot- 
iate for the Navajo results to be pulled from the sample for 
use .-fcfith reservation planning and projl^ctions. 

This information would assist in the objective for a pre- 
liminary needs su.-vey. This will also assist in developing 
the objective for a design f-or fr'ure services. \, 

On-site visits continue to reveal vital information re- 
levant to the status of programs as pertaining to physical 
properties, student placement and services, and local 
philosopliy. 

I 

.i 
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The first meeting of the Resource Room Committee was 
conducted and is generating positive feedback. ' This committee 
will provide the vehicle for the development of "diagnostic/ 
pres'criptive*' "resource room" structure. They will design the 
components, chart the organizational strategies and produce 
a finished product that should be appropriate for widespread 
distribution. This is an activity of the model room objective. 

The Search component of the Deaf/Blind program was final- 
ized with the contractual ni6gatiations of October 15-18. Ten 
case fielding .aides and a project director will be employed by 
Northern Arizona University to begin January 1, a house to 
house search for^'qualifying children. 

Beginning in November the second. phase of the project 
will be written and negotiated by Northern Arizona University 
staff, the Director of Special Education, Navajo Area Office, 
and the Director of the BI^ Resource Center. This phase will' 
design the education service for the anticipated 7-9 
children. 

Continued service is being rendered to the ONEO Headstart 
program. It is felt that the headstart administration is 
making a significant effort to comply with the new Federal re- ' 
gulations and making appropriate use of existing resource in- 
cluding the BIA Resource Center. 
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OBJECTIVES FOR NOVEMBER: ^ ' - 

T 

Confer with Consultants to determine what services can be 
provided to the Reservation area. 

^ Develop plans for interaction with State Department of 

Special Education Incidence Study. 

Assist in Headstart workshop for staff training. 



Finalize Phase II of Deaf /Blind Proposal. 



Develop package for use in community education efforts with 
Navajo Community College personnel to be presented in tribal 
council meetings. 
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' ' SOUTHWEST REGIONAL RESOURCE UNIT 

Programs' for Handicapped Children 
. ■ ' . Navajo Division 

P.O. Box 275 
Many Farms, Arizona 86503 

\ - ' • 

December 12, 1973 

Si 

I 



PROGRESS REPORT 
November 1973 



OBJECTIVES FOR NOVEMBER: 

Confer with Consultants to determine what services can be 
provided to the Reservati5)n area. 

Develop plans for interaction with State Department of ^ 
Special Education Incidence Study. 

. Assist in Headstart workshop for staff training. 

Finalize Phase II of Deaf/Blind Proposal. 

Develop package for u.;e in community education efforts with 
NavajQ Community College personnel to be presented in tribal 
council meetings. 



ACTIVITY LOG: 



Team visit (Sam Barrone, Gordon Gunderson, George Holt, 
Laurine Ruleau) to programs at Kaycnta, Leupp, and 
conference with Dr. Sam Bliss, Flagstaff. 

ConC4Srence with BIA Central" Office staff, Albuquerques , 
(Max Hairrager, Frank Hall) and consultants (Norm *nscri, 
^Dave Passorell, Jenean Matney, and Bruce Weston) to explore 
services to reservation area. 

Conduct on-rcservation tour with consultants and specify 
types of consulJ:ant service input. 

Attend PSIP Training Package workshop. Dr. Larry Holcomb. 

Meet with Arizona Special Education State Office staff 
(Dr. J- Patts, Karen Davis)j explore Navajo inclusion in. 
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State incidence bcudy. 

* * 

Assist worksh*bp prGsontaLiun, Headstart, ONEO at Ft* Defiance* 
Sessions conducted by Dr. Keith Auger* 

Conferences with Abe Tucker, Laurine Ruleau relevant to BIA 
vavolvement with State Incidence studyt - i 

Conierences with Navajo Education Agency relevant to 
participation in State Incidence study. 

Develop design for Navajo incidence study witih Navajo 
^Education Agency. ^ 

Finnlize Ph ^ sV II (program component) of Deaf /Blind proposal 
with Northern Arizona University ^staffl^ 

Coniuct workshop session with Ft. Defiance special staff and ' 
counselors at Tohatchi. » ^ 

«' 

Demonstration of Talking Page unit fa classroom activity, 
'Toyei Boarding SchSol. ^ 4- 

Submiw proposal to IMCSE, Los Angeles to become affiliated 
as an associate center. 



Site Visit s : 



KayentA f^oarding School 
St. Michaels School for Handicapped 
Crownpoint Boarding School 
Tohatchi Boarding Scfiool 
Many Farms Elementary Public School 
Kiniechee Boarding' School 
L^upp Boarding School 



11 is^h lights of the month center around three principal 
aflivilies; meeting with consultants, st^te incidence study, 
an .U'adstcirt worVbhop. 

The meeting wit^ the four consultants opened many avenues 
of siTvice designs that can be developed in reservation 
scn<n>]s* U1ii1l» no immediate manpower was comnutted on be- 
half oi th^^ con^^uUants at th . time, it is oxpectec. that 
' r.Hi hi^ gcijci;aLcd f rvuii tliem during the spring time - frame 
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when specific training agtivities are jfchedul^d* 

Some of the recommendations made by the consultant? 
which can be readily impLemented in this network deslgli 
^e: "Chan^ge Agent Model" for teacher training, PSIP \ 
tr|^ining package, Associate IMC affiliation, structural 
design for network service centers, and Performance Ser^^tce 
Contra^ t. \ , ^ 

Alt 

The State Department of Education, Division of Special 

i ' 

Education has designed the incidenca , 9tudy primcirilj 



around Pima county. Navajo'was nc included but wodld be 

( 

5 

, welcome as data for a part of the Indian sample. Dr. John 
Potts would wa^it a sample from BIA and public scho;Dls. He 
controls the participation of public schools and BIA ^, ^ 
Adn/inistlration/ha^ ple(Jged support if adequate personnel^^ ^ 
money and coo^rdination'- can be generated* ^ 
The lull responsibility df securing^ the necessary 
personnel (test administrators, speech therapists, 4nd 
home interviewers), money, training, and coordination would 
rest on'^-this Resource Center. 

t m 

This activity coupled with increasing requests for 
^jxir\/ice from teachers, BIA Area Office requests, planned 
training sessions, development of model activities and 
realization of original objectives, all seem to present a 
weighty work load that may be impossible to achieve in one 
year with one person. 

The workshop conducted by OWQ Headstart suffered from 
poor design, lack of cootdination, and an inappropriately 

/ ; ' 
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selected speaker. The Resource Center was not involved in 
the planning of the session. This director was asked to assist 
as an implementor. Such future requests will be honored only 
if the Resource Center designs the training sessions. 

With the selection of a new Headstart Administrator 
Office it is anticipated that the ONEC will call upon this 
Center to design and implement future training sessions. 

OBJECTIVES FOR DECEMBER; 

Make presentation at Advisory Board meeting December 4 & 5. 
Attend training sessions with Systems Fore Retrieval Approach. 
Conduct Resource Room Committee meeting. 
Conduct student evaluation sessions* 

Participate in site visits; Toyei, Kinlechee, Teec Nos Pos, 
Nenahnezad, Shiprock, Grcasewood* 

Finalize Plans for Incidence Study. 

Set u^ spring training pessions. 
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SOUTHWEST, REGIONAL RESOURCE UNIT 
Programs for Handicapped Children 
Navajo Division 
P.O. Box 275 
Many Farms, Arizona 86503 

February 8, 1974 

PROGRESS REPORT 
January 1974 



OBJECTIVES FOR JANUARY: 

Confer with Consultants to determine what services can be 
provided to the Reservation area. 

Develop plans for interaction with State Department of 
SfVcial Education Incidence Study. 

Assist in Headstart workshop for staff training. 

Finalize Phase II of Deaf/Blind Proposal. 

Develop package for use in community education efforts 
with Navajo Community College personnel to "be presented 
to tribal council meetings. 



ACTIVITY LOG! 

1. State Prevalence Survey - Arizona Public Schools. 

January 21, I mf^t with Karen Davis in Tuscon to coordinate 
plans to include the sample of Navajo students in the total 
state configuration. Sixty students will be randomly 
selected from five BIA schools and five public schools. 
They will be evaluated with Jane Mercer* s Pluralistic 
Assessment scheme whicn includes 73 revision of Wise, 
Metro *70 Arithmetic and Reading, Language and Speech 
Inventory, parts of Perdue Perceptual Motor and Bender- 
Gestalt, Parent home interview, Health Inventory. Social 
Mcdallty Index, and Adaptive Behavior Inventory. Materials 
were picked up at this time and arc currenu ly being stored 
at the Resource Center Office. 

Personnel selected to conduct Survey will be five psychome- 
trists, 3 psychometric technicians, ' 2 Speech Therapists, and 
12 Navajo home j utcrviewers . 
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2# Development of Resource Center plan# 

January 16 and 17 were spent in planning sessions with 
Jeanean Matney from Colorado Department of Education. 
A tentative structure was devised and a service model 
formula ted • < ^ ---x^ 

January 3^ a February 1 #7^3 spent in a dap ^^1^ this 
dev^eloped structure to RRC and LRC specifications with,, 
Dr. Robejrt Hall and Max Harriger in the Albuquerque 
office. A session w James Everett, UNM, was condt^ct^. 

3* Headstart Training Session - January 29 and 30. 

The BIA Resource Office assisted -in the planning andf 
financing of a training session whereby 2.5 Navajo Head- 
start- teachers participated in meetings wherq identi-. 
fication and recognition of handicapped children-was 
stressed. 

Planning sessions with Activity Director, Leslie Goodluck 
were conducted January 14 and 23. Facilities were made 
available at the El Rancho Motel in Gallup through Resource 
Center funds. 

Actual sessions were conducted January 29 and 30. 

4« BIA Training Sess ^n - March 4-7, Contingency Management. 

Planning sessions were conducted with Bruce Weston, 
Laurine Ruleau, Helen Zongolowich in Window Rock January 29. 
• Classrooms of team facilitators, Helen Kanyid and Nancy 
Hyatt of Greasewood, were visited and teachers were inter- 
viewed. 

Training session will accomrriodate six> three *membcr teams 
from representative areas of Navajo Reservation area who 
will commit themselves to implement .the program in their 
classrooms for not less than 21 days and who will train 
at least three other teachers on their staffs to use the 
C. M. Model. 

Session will be con.lucted in Flagstaff. 

5. Consultative Resource Services, 

The Tuba City Boarding School requested a wetk^s service to 
evaluate the present program, make recommendations and 
assist in designing tHrcc Resource Rooms to be formed in 
SY 1974-75. 
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. 'I. ^ 

This activityf was 'ionducted January 7-11. Reception 
was outstandxng and staff ^hibit^d enthusiasm at thrust 
that de-cmphasizec S|elf -contained approached and provided 
mainstream se^ices# 

Spin - off result of effort was persua'S^on to develop local 
diagnostic and testing team for student diagnosis* Past 
expenditure' of $5,000 per annum was made to Univer^sity of , 
Northern Colorado for testing s^ervices.' This sum can.be 
directedS toward student services in addition to a morOcom- 
prehensive service being offered to staff, and students. 

Resource Center will f*?low-up first training steps in 
February and provide supportive services for this activity 
as well as the development of Resource Room services* 

The Toyei Boarding School ^requested assistance in design- 
ing the Special Education Program for SY 1974-1975. The 
Resource Center complied by assisting to word and draft 
a Title I proposal providing funding for two integrated 
units fpr* Moderately Handicapped and 1 Resource unit for 
Mildly Handicapped students* 

This school was also encouraged to develop local diagnostic 
testing neam an^ it is felt that this will accomplished. 
Presently $3,000 per annum is being expended for outside 
testing services. 
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January Activities carried out by mail whereby^ revisions 
were sent to committee members who contribut)ed their 
thoughts and returned sugges-tions to Resourp^of f ice where 
compilations will be prepared for February Meetings- 

SITE VISITS MADE: 

Tuba City Boarding School 
Toyei Boarding School 
GjL'easewood Boarding School 
Ft. Defiance Headtsart 

OBJECTIVES FOR FEBRUARY: 

1. Conduct 2 meeting with Resource Room Committee. 

2. Participate with Area BIA office in first line s pervisor^s 
meeting in five Navajo^ agen ics. 

3. Make final arrangements for training scsSion - BIA Contin- 
gency Management. 

4. Conduct training bebsi<>n in Tuba City for two f /chometric 
technicians. , ' I 



5. Attend National Loarning Disabilities Conference in ^^ouston 
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SOUTliWEST REGIONAL RESOURCE UNIT 
Programs for Handicapped Children 
Navajo Division 
P.O. Box 21% 

January 8, 1974 

PROGRESS REPORT 
December 1973 



OBJECTIVES FOR DECEMBER: 

Confer with Consultants to d^tepnine what services can be 
provided to the Reservation ar^a, 

> 

Develop plans f^r intern, t'ion with State Department of 
Speo/al Education Incidence Study. 

Assist in Headstart workshop- for staff tratning. 

Finalize Phase II of Deaf/Blind Proposal. 

Develop package for use in conimunity education efforts 
with Na '^jo Community College personnel to be presented in 
tribal council V.eetings* 

ACTIVITY LOG: 

Participate In Title VI Advisory ' Committee meeting, Albu- 
querque, December 4 & 5- 

c^onduct individual teacher triining session at Toyei, and 
nlan pro csal developm^jnt sesision for Januaify. 

Training session with Bruck Weston on "Change Agent Model" 
teacher training aporoach. 

Planning session for tv:o training sessions to be conducted by 
Mr. Weston and staff; Headstar^ January 28-30, BIA 
mid-March. ' 

\ Training session with Bruce Weston on '^Systems Fore^' re- 

trijval, assessment, #nd instructional system in Si. Johns, ^ 
Arizona. ' 

y 
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Conduct second Resource Room Committee work session, Greasewood, 
Arizona. 

Student evaluation sessions conducted at Tgcc Nos Pos. 

Redesign Incidence Study Activities and coordinate with Arizona 
Department of Special Education. * 

i 

Site Visits: 

Toyei Boarding School 

KinlecTiee Boarding School / 

Many ^'prms Jr, and Sr. High Boarding Schools 

Greasewood Boarding School 

Teec Nos Pos Boarding School ^ 

flenahnsezad Boarding School " ^ 



NARRATIVE : ' . , > ^ / 

After building a budget for^ the State Incidence Study and 

f 

I seeking out the personnel necessary to conduct this activity it 
was felt that both financial ^nd personnel resources were not in 
sufficient supply to conduct & study for 150 students. 

'This was discussed with the Advisory Committee and their 

( 

opinions and advice were requested. The reco^ \^ndation from that 
coimiittee was to reduce the sample number to the size that could 

be accommodated with existi. g resources. It was felt that inclus- 

/ 

sion of Navajo sample in rne state plan was important^regardless 

I. f 
of' sample size. 

In conference with State Planifing personnel for.tlie State- 

Incidence Study, it was agreed to use a sample group "df— 60 students 

selecued equally from grades 1, ^ and 5. This was done to get a 

large enough sample from each grade level ro be significant enough 

to include in their total resign. 
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A more comprehensive study can be conducted in the Fall of 1974. * 
Planning with the Navajo Education Office has resulted in eheir sub- 
' itting a Title IV' request for $11,000.00 to finance a more elaborate . 
sample study. 

Training sessions have been arranged for Headstart activities which 

wMl use direct service from Bruce Weston under- Technical Assistance 

I 

arrangements. Tentative dates re Janua^-y 28-30. Participants will 
be Principals, Child Development Specialists, and Home Coordinators. 
Objective ir, to lead participai/ s to plan and develop own future 
training sessions. ^ 

Training sessions for BIA personnel have been developed and are 
scheduled for mid-March. Participants will be six teams, of three mem- 
bers each screened and selected from different geugrapliical areas of 
the reservation. ( " 

v.. ^ 

The team will consist of teacher s^ipervis r, special teachet* ^and 
aide. Upon crnpjetion of the training /Session -^l 3% oays initially' 



and one day foUov-up, the t-eam ' ill^^e prepared to conduct simillar 
training sessions within i.heir areas. Topic of training is Contingency 
Managemc*"*:. 

The trainors for this March session wUl be a team from' Greasewood 
Boarding School who were trained last spring in, Los Angeles in similar 
sessions conducted by Mr* Weston. 

Mr. Wc^^ton will versoo cntiro- training ^ession and ar-angemcnts v 
for Technical AssisLanco time' will need to be .^aiicluded. 
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Approval for Associate IMC status was anticipated December 12, 
but meeting of approval commictee wau rescheduled for the week of 
January 14. 

Development of irodel program design and publication continues 
on schedule with second committee meeting^ conducted in Greasewood. 
Interesting spinoff effpct of committee meetings is that some per- 
sonnel are experiencing a training or educati^onal impact as group 

\ 

is being taken in step by step approach to design development. This 
is evidenced by their letters, comments, and home initiated research 
and study. i ^ 

In conclusion, it is felt the !^source Center is getting signi- 
ficant exposure on reservation. The Director was in the office six 
aays in October, two 'days i-n November, two d^ys in December, and in 
field related activities the remainder of the time. 

It is possible that funds for ati additional staff member might 
be ava.'laDle for che spring time span. Ti is woul significantly 
expand the Center impact on the reservation. 

An interesting development has been the request from two Boarding 

Schools to evaluate their special programs and help design the programs 

for next year's pnposal requests. This wiii be conducted in January. 

OBJECTIVES FQR JANUARY: 

Design programs for Toyei Boarding School and assist proppsal 
v;riting. 

Evaluate Tuba City Special program and assist proposal writing 
for new Resource Rooms to be added* (one wck requested) 

Con.'uct Training Session for Headstart personnel. 
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'Planning Session with State Department of Special Education 
Personnel for State Incidence Study* Psychometrist training sessions 
Tucson* 
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NAVAJO EDUCATION RESOURCE CENTER 
Programs for Handicapped Children 
Navajo Division 
0. Box 275 
Many Farms^ Arizona 86503 \^ 

March 12, 1974 

PROCkrsS REPORT 
February 1974 



OBJECTIVES FOR FEBRUARY: 



Conduct two meetings with Res-^urce Room Committee. 

Particitpate with A^ea^ B5A office in first line Super- 
• visor's meeting -in five Navajo agencies. 

. Make final arrangements for training session - BIA 
Contingeiicy Managements V^. 

Conduct training session in Tuba City for two psy- 
chometric technicians. 

Attend National Learning Disabilities Conference in 
Houston, Texas. 

ACTIVITY LOG: 

/ 

Tuba City - Two day evalUator training session. 

Two staff members received initial training in 
child diagnosis activities in preparation to 
handling all their own psycho-educational needs 
for 1974-1975. Follow-up training will be 
conducted in March and April. Trainees have made 
committment to enroll in Individual Tests and 
Measurements course in summer. 

St. Michaels* School for Handicapped - Coordination 
"activities with Director, Sister Mary Jane. Ser- 
vices of Speech Therapist will be contributed to 
Prevalence Study to be conducted in April. 

St. Michaels* Parochial School •* Coordination activities 
with Director, Sister Dolores. Services of Sister 
Dolores as Psychometrist in Prevalence Study ar- 
/tanged, if needed* 



Navajo Education Resource Center * • , 
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Resource Room Committee Meetings - Committee divided 
Into two groups, Western Area and Eastern Area, 
to reduce number of miles traveled by committee 
me4;ibers4 One session conducted in Chinle, one in 

Chusica, ' % ^ 

First Line Supervisors, meetings attended in five agen- 
cies at Wingate high School, Nehahnezad, Tuba 
City, Pinon, Hunters Point. Presentation made on 
recommended student evaluation procedures, refer- 
ral process and student selection activities for 
Special Class services. 

Greasewood - Planning session for Contingency Manage- 
ment conference. Set up photographic plan for 
Resource Room monograph illustrations. 

Conference - Tribal Education Agency. Planning and 
involvement with Prevalence Study. Agency will 
commit services of six home interviewers for 
Pluralfstic, assessment. 

Conference - Public^Health Services. Planning and 

involvement with Prevalence Study. Psychometric 
services will be contributed in student evalua- 
tion activities. " 

ACLD conference, Houston - Sessions attended Februarv 
27 - March 1, ^ ^ " 



NARRATIVE \ 



Contingency Management Training Sessions 

Final arrangement made for session. Six testis \ 

selected from five agencies on Navajo Reservation. 

Teams (;onsist of administrator, teacher and teacher 

aide. Training team consists of a teacher super- ' 

visor, two teachers, one gide (Navajo). Bruce 

Weston and taurine Ruleau will function as con- 1 
sultants. ' [ 



Resource Room Monograph 

Outline completed for monograph. Duo to heavy 
schedules of committee members, outline sent, to 
writer to arrange in complete foiTn* Committee 
will review written document for final revision 
before copy submitted to printing agency. Use 
of established diagnostic - prescriptive resouraw 
room at Grcasewood as a model has proven very 
successful. Many visitors have made in-room visits 

/ 
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in preparatian^of establishing units in theix 
schools, for SY 1974-1975. Visitors have also 
been scheduled for visits .to the alternate > ^ 
model room at Chinle* Travel distance has made 
this rpom less available for visitation* 

, Through the influence of the Re$ourca Room Com- 
mittee, first line Supervisor meetings, personal 
on-site visits, and information*^ sharing activities, 

, a number of new units are planned for the coming 
school year. Requests for assistance in prepar- 
ing Title I proposals for Resource Rooms are re- 

^ ceived in the center with increasing frequency* 

^ Status of Associate IMC Request 

V * . ■ 

\ The regional advisory board of the California IMCSE 

\ approved the prop<psal for Associate IMC status- 

As a result the systems retrieval and material- 
skill level kit, Systems Fore, has been received 
' along with other reference materials. The Systems 
Fore Kit has been put into use as (1 ) a classroom 
instructional guide and (2) r*-iterion referenced 
evaluation instrument in ^ classroom in the Toyei 
Boarding School. 

In addition, a $500 material order has been sub- 
mitted and plans are being made to schedule consul- 
tative assistance in BIA schools* A visit to the 
L. A. IMC is schedulqd-to review what materials 
arvB available for acjoption or replication for re- 
servation use. Of particular interest will be 
training packages that have been developed thA 
could be used for staff training in reservation 
. schools. ' ^ 




Prevalence Study 

Plans for the sample study activities are plotted 
and final dates await confirmation of (1) avail- 
ability of Jane Mercer's team for Home Interviewer 
training and (2) arrival of Wise '74 kits. Co- 
ordination has been established with Public Health 
Services, Tribal Education Agt_ncy, .State Depart- 
ment of Education, and" Navajo Area Office. 



OBJECTIVES FOR MARQl 

1» Conduct Contingency Management Session f 18 parti- 
cipants, Flagstaff, Arizona. 

2. Attend presentation of **Stat,us Report - Deaf/IUind 
Seiarch". 

Navajo Education REr.ourco Ccnit r 



3. Coordinate Prevalence Study: 

Contact and a r range eva luation in 11 Pub 1 ic 

and BIA SchoolSt 
Conduct random sampling student selection. 

4, Resource Room consultant activities at Leupp, 
Nenahnezad and Lake Valley. 

5# Visit IMC facility, materials examination anu 
selections - Los Angeles. 

./ 

6. 3<:nedule and arrange training for - 
'^sychome trist s 

le Interviewers 
t>p€ech Therapists - Prevalence Study 



7, Final Resource Room committee meeting to make ad- 
justments in monograph. 

8. Send Resourcw *Room Monograph to printers. 
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NAVAJO EDUCATION RESOURCE CENTER 
Programs for Handicapped Children 
Navajo Division 
P* 0, Box 275 
Many Farms, Arizona 86053 

April 1, 1974 

PR09IIESS REPORT 
M4rch 1974 



OBJECTIVES FOR MARCH : 

1. Conduct Contingency Management Session for 18 
participants, Flagstaff, Ari zona . 

2. Ati nd presentation of »»Status Report-Deaf /Blind 
Search. 

3* Coordinate Prevalence Study: 

Contact and arrange evaluation in 11 ^ubUc 
and BIA Schools, 

4* Resource Room consultant activities at Leupp, 
Lalfe Valley, and Nenahnezad. 

5. Visit IMC facility, materials examination and 
selections, Los Angeles. 

6. Schedule and arrange training for - (Preva lance 
Study) Psychometrists -- Home Interviewers -- 
Speet^h Therapists. 

7. Final Resource Room committee meeting to make 
adjustments in monograph. 

8. Send Reso-rce Room monograph to printers. 



ACTIVITY LOG: 



1. Diffussion - Change Agent/Contingency Managemont 
session, conducted in FJagsfiff, Arizona for 1 '> 
trainees, March 4-7. 

2. Deaf/Blind Quarterly Reporting session attended. 
March 23, Gallup. 



ERIC 



F vajo Education Resource, Center 



138 



3. Final scheduling and coordination for Preva lance 
Study# Coordination completed between offices of: 
Department of gpecial Education - Arizona, Tribal 
Education Office, Jane Mercer - trainor, Dr. Shitala 
Mishara - brainor, BIA area office, four Agency 
offices, 11 local principals, jand 25 participa/.ing 

team members* , ^ ^ 

\ 

4. Mini-wdrkshop Lake Valley Boarding School; case 
review activities and consultant services, 

5* Planning sessions with Regional IMCSE office, Los 
Angeles, March 19# 

6. Tuba City training session for evaluator trainees, 
Tuba City Public Schools - conference* with admini- 
strat ion* 

7, Educational Conference - Crovmpoint Agency and - 
planning session, Dr. Gearhart. 

8* Planning Session - ^^Early Childhood Training Con- 
ference**, 25 preschool and first grade teachers to 
be conducted May 28-31; Window Rock staff* 



NARRATIVE : 

ContinRoncy Management Training Session ; 

Five teams were trained to implement a Contingency 
Management approach in both regular and special educa- 
tion classrooms. Teams were from Chinle, Teec Nors Pos, 
Chuska, Leupp, and Tuba City Boarding schools* Teams 
were composed of the Navajo Aide, Teacher, and Admini- 
strator* 

Each team signed a committment to: implement the 
CM strategy .'for 21 days in their roon^ train three other 
teachers to use this technique -^r^A Lhey too would 
implement for 21 days, return for a on^ day follow«up 
session where they would report their success via 
slides, video tapes, etc* 

Each team, during the interim, will be visited and 
evaluated by Rulcaa and Caster* 

This session was beyond question, one of the most 
successful training activities experienced by this 
director* The attitude of each participant was positive 
and rccx^ptive* The facilitators from Greasewood (teacher 
Supervisor, two Teachers, one Navajo Aide) were enthusi- 
astic, supportive, and well prepared. 
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The sub-sessions moved freely from one assign- 
ment to another* 

As a result the t '^rns internalized the information 
well and left the session at the peak of enthusiasm. 

Planned follow-up is done in four stages: written, 
telephone, personal appearance, and final meeting. 

^ When the effort concludes May 17 and 18, there will be 
six teams on the reservation with the capacity to 
conduct identical training sessions. Fifteen classrooms 
will have implemented the approach voluntarily and a 
total of 45 people will have received training from 
this one thiust* 

This "ripple" effect is the resuK of the trainir^^ 
approach called the Dif fussion-Change Agent. 
(See attachedj evaluation sheets) 



P r e va 1 a nee S t u d y : 

Calendar of activitier^ has been finalized. The 
activities will begin Apr^.l 10-11 with training sessions 
in Gallup for Home Interviewers, Psychometrists, and 
Speech Therapists. Trainc s will be contracted from 
Dr. Jane Mercer* s office for Home Interviewers and 
from University of Arizona for Psychometrists. 

Field activities will begin April 15 and conclude 
May 7. Schools cooperating in the study are Lcupp 
(BIA and Public), Tuba City (BIA and Public), Chinle 
(BIA and Public), Dilcon (BIA), Ganado (Public), 
Kayenta (BIA and Public). 

Psychometrists arc on staff in eight schools and 
offices and their time is being contributed to this 
effort with NERC providing travel and per diem expense. 
Speech Therapists are from three shcools with the same 
financial arrangements. The Home Interviewers are 
being provided by the Tribal Education Agency. 

When concluded, this effort will be considered a 
reservation-wide cooperative venture. 
(See attached calcndra^O 



IMC Service: 



A meeting with the regional IMCSE staff in Los 
Angeles was conducted March 19. Plans for consultant 
services were concluded and available services and 
media were rcviewodV^ 
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As a result a resource rocm consultant and media- 
materials person will conduct training activities and 
material/teaching demonstration :.jssions at a fvll 
day conference at Wide Ruins Boarding School, Hay 17. 
In attendance wfll be all Special Education teachers 
.from BIA schools. 

Teacher training kits consisting of cassettes, 
filmstvips, and manual were produced by the IMCSE. 
They can be purchased and made available to schools 
for in-service or to individual teachers. Titles 
are relevant and readily adaptable to Indian educa- 
tion. These kits have been ordered. 

Video grams of training activities are also avail- 
able and can be obtained by supplying bland video 
tapes. These will be obtained by this center. 

A newsletter , (see attached) has been mailed to 
all people on reservation connected with Special Educa- 
tion* This will be followed-up by a monthly news 
release. 



Deaf /Blind Search ; 

A report of meeting conducted March 23, (Saturday) 
Gallup, is attached. 



Attachments : 

1. 3 evaluation sheets- CM 

2* CM program 

3. Report of D-B meeting 

4. Newsletter 

5. Calendar of Preva lance Study 



ERLC 



Navajo Education lU'bOurco '"rnf cr 



Teec Nos Pos, Arizona 




Conf< .;nce EvTlucition ;et 



What do you fee] v-ire th« su.engths of this rnnf»rr.nr. " ^Jj, f^^'j,/^-?/ -^^ 



What suggestions would you m-'-ke for improving } t? ^>--/^-^r^ 





Further coirji>ents 




^^^^^^ r^^^^^y^ 

■■ (r, <.--r/'.*'L^j( ^ 




BEST COPr ."VfllWBLE 
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Navajo H .cation Resource 
Center 



Tohatdbl, !4«w Mexico 



Conference Evaluation Sh^et 




What do you feel were the strengths of this conforence?- 

. (Yyyi^,^^Ar\^M[t[ . ^.^rf/J^^^J^) Sntl^-nn^-- ^^^ZeAj^r^ 

What suggestions woutd you. rralco for 'Improving It? 



Further consents 



'C ^>^M^ /yjtil<^ A. t^JjJ^) 

Q Tlus projrv't was ^iipportfd in part by ;;r.Ti5' 'foni i Huj ai« <»i Ijfiivafion for 

^|^(]] the H^n(lt\appcH, IJ„S. Ol]i«,r of L, '>tion winch \s i;- ur* ilh .u I nou i( J^^J. 
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•CONTINGENCY MANAGEMENT CONFEREN.GE 
FlacStaff, Arizona ■ 
M'Grch. 197'/ 

I 

Sponsored By: 

Bureau of I nd i an ""Af f a i rs Navaio Araa 
Office ) 
Southwest Reo i onaL/ Resource Center 
Navajo Education KesourcL Cen-t^er - • 

TOPiCf ' ■■' ' 

TUESUAY--M/\RCK IV'i " 

! n '-^oduc t/i on to Conference: C . Program 
ConTinoency Man agemen t " F i I mst r i p 
Presentation: High oP,/' Low Pr:bability 

B e h J V i 0 r s /, - 

Individual Written Task~-R.E. 
Presentation: R. E. Menu 
Individual Written Task-~L)iscus5ion 
Presentation: Room Arr anoemen i"s and 
i qna I s 

Jndivldual Written Task-~R.E. 
PreSLntation-'Cycie Scheduhina, 

Tisk/R.E. Cycle--Short and^Long Cycles 

Easy to Hard Task, Successive 

Approx i mat i ons 
Presentation: Low ProboDility Behaviors 

Variations-- Successive Approximations 
Pr esentat i on--Dea I i ng wi1h Undesirable 

Behavior: What to do when the system 

b I ows 



Inaividual Writ'ien Task-~D i sclss i on R.E. 



WtDNESDAY--MARCH 6, 197^ 

Presentations; What tc shoot for 
Quest ions--C.M„ 
Presentation- Preparation of 

J mp i cmentat i on Plans (First Ora^".) 
Written Task, J mp I ementa"^ i on P!an~R E. 
Presentation Of Implementation Plans to 

groupforcritique 
RevTse Implementation Plans 
Presentation: Critical Decisions 
Wr i tttn Team Tasks 

Presentotion: Training, ^facilitating, 

J mp I emenT i ng 
Written eam Task: Spreading the tiffeot 
Feedback Session 



THURSD^Y--MARCH 7, 197^ / 

Teams I, ?, nnd 3 pre^nt p'ans 
Teams ^, 5, end i pres^fent plans 
Revise and compare composite time linis 
Presentot i Oil of final composite plans 
Conference E v a I u a "1" i o n 



lavajo EducatJort Resource Center 

P'-ofraias for Handicapped Children 
?• 0. Box 275 

MANY FARMS, ARIZONA AC ^03 
March 25, 1974 



Meeting - Deaf/Blind Search 



March 23, 1974 ;Saturday) 
El Rancho M-Jtel, Gallup 



This meeting was held by Dr- Ti ayer for his search workers 
to report their progress to date. 

In attendance were six case finding aides, Dr* Thayer, 
'^liza .3th Murphy (TEA), Norman Wilcox (TEA), Betsy Ferriter (practi- 
curt student), and Roland Caster. 

It was reported by Dr# Thayer th- reservation-wide, three 
deaf/blind students had been accounted for* A"* \ in school at Al mo- 
gordo, Tuscon, and Santa Fc# 0 .e promisirg lead was being followed 
at th^ date of the meeting."^ 
/ 

The case finding air^es -lach leported -in turn* None had 
found a deaf/bl^nd case but numerous handicapped children were emerging 
who weren't in schvol. 

It :.eened that crippling coi.d^cions^ seve^^c mental retarda- 
tion and older handicapped (20-28 yrs.) were reported most frequent ly* 

A tally of thib information was requesccd by the Navajo Edu- 
cation Resource Centf *. 

The remai;^der ol the meeting was spent in di cussMig: 

1) coll*, t inf ./rmation on older (relit J ^^g-^, 65+) 
people to provide to agencies wKich should serve 
them. 

2) co.mplctcness of reporning t<.' Dr. Thayer in terms 
of age, name, parents, and locati a. 

3) Announcement - John Traccy Institute has cc^ res- 
pondence course for home care of Deaf/Rlinu children, 

4) clinic in Tuscon has six, 3-4 year old Dcai/Hlind 
children which have^ boon obsf^rved. 

• , - ... 

5) neitt reported meeting to he held in Chlnle in May. 



Navajo E ucatiou Resource CenLcr 



WHAT IS IT 



NIMG? 



The Navajo Education Resource Center 
has been in existance on the reserva- 
tion since mid-August. The initial * 
year of seirvice was to determine 
needed back-up resource servic^s^ and 
to develop a plan for delivery of 
those services. 

In January the NERC was approved as 
an associate Instructional Materials 
Center affilfated with the regional 
IMC-SE o| University of Southern 
California at Los Angeles. 

As an associate center the NERC is to 
receive a supply of materials that 
could be checked out to Special Edu- 
cation staff members for preview or 
exper lamentation in the classroom. 

The NERC also receives information 
aJbout publications, instructional 
materials, and publishers grouped in 
meaningful categories for quick re- 
ference* 

Classroom needs for IMC services are 
not as great as the school year draws 
to a close. However, an information 
and assistance source is now being 
started that will be able to swing 
into action with the beginning of next 
year* 



SERVICES NOW AVAILABLE- -NIMC 

Many lists of materials, publishers^ bib- 
liographies, and sources ot supply are 
now available. If you call the friendly 
IMC secretary, she may be able to help 
you locate an item, address, or publish- 
ing cc-.tpany. Some of compiled sources 
of information are: 

. 1. Vocational and Career Guidance. 

2. Vocationally Handicapped, an- 
notated bibliography* 

3* Instructional Matcrialsi-Speech 
and Language Arts. 

4. Perceptual Materials, annotated 
bibliography* 

5* Deaf Education, Instructional 
Materials. 

6* Sex Education, Annotated biblio. 

7. Math materials, annotated biblio. 

8. Early Childhood Education, biblio. 

9. Learning Disorders-Biblio. (neur- 
ological, Perceptual and Motoric 
Functioning, Reading and Reading 
Disabilities, Juvenile-Delinquency, 
Emotionally Disturbed) 

10* Affective materials-Adolescent. 
11. Affective materials-pre-schooL 
12* Teacher Training Programs, commer- 
cia 1. 

13, Publishers and addresses of In- 
structional Materials, 

In addition to the above information, a 
compiled Index is available with informa- 
tion from 263 publishers across the country* 
This index supplies such information as lo- 
cation of company representative for a par- 
ticular state or city, types of materials 



produced, availa 
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for your staff v 
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tions--free of c 
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TRAINING KITS 01 

Five kits are oi 
for group or in^ 
The kits are: 



1* 


Sequencii 




Material 


2, 


Contingei 


3, 


Structur 




success.^ 




Taxonomy 




Domain* 




Project 




ability. 



These kits incl 
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CONI'INGI 
A Team Ti 

The Navajo Edu< 
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conduct" ^d a Coi 
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Many lists of materialr publishers^ bib- 
liographies, and source-^ ofc supply are 
now available* If you call the friendly 
IMC secretary, she may be able to help 
you locate an item, address, or publish- 
ing company.. Some of compiled sources 
of information aret 

1 4 Vocational and Career Guidance, 
2# Vocationally Handicapped, an- 
notated bibliography. ^ 
3., Instructional Materia Is- Speech 
and Langliage Arts. 

4. Perceptual Materials, annotated 
bibliography. 

5. Deaf Education, Instructional 
Materia Is . 

6. Sex Education, Annotated biblio# 

7. Math materials, annotated biblio. 

8# Early Childhood Education, biblio. 

9. Learning Disorders-Biblio. (neur- 
ological. Perceptual and Motoric 
Functioning, Reading and Reading 
disabilities, Juveni ] e-Delinquency , 
Emotionally Disturbed) 

10. Affective materials-Adolescent, 

11. Affective materia Is-pre-srhooL 

12. Teacher Training Programs, commcr- 
cia L 

13. Publishers and addresses of In- 
structional Materials. 

In addition to the above Inforaation, a 
compiled Index is available with informa- 
tion from 263 publishers across the country. 
This index supplies such information as lo- 
cation of company representative for a par- 
ticular state c^r city, types of materials 




produced, availabil*' / of material pre- 
view, or demonstration, availability of 
in-service tra ining . etc. 

Do you wish to have a training session 
for your staff with displays, inservice 
training and actual material demonstra- 
tions--£ree of charge?? Which companies 
will do, this? This information is avail- 
able at the NIMC. Telephone 602/781-6325 

TRAINING KITS ON ORDER lOTERESTED?? 

Five kits are on order which ^,ay be used 
for gx'oup or individual staff training. 
The kits are: 

1. Sequencing Visual Perception 
Materia Is* 

2. Contingency MaaagemenU 

3. Structuring the Classroom for 
success . 

4. Taxonomy for tb^ Int r-rpersonal 
Domain* 

5* Project Evaluation for Account- 
ability. 

These kits include cassette tapes, film 
strips, and manual to accompany pre- 
sentations. They may be checked out 
when they arrive. 

CONTINGENCY MANAGEMENT 
A Team Training Session 

The Navajo Education Resource Centet, 
cooperating with Area BIA Office and 
Southwest Regional Resource Center, 
conducted a Contingency Management 
team training session in Fladsl!^ff, 
March 4 tnrough 7. I f v 
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NAVAJO EDUCATION RESOURCE CENTER 
>rams Handicapped C^ildren 
Navajo Divi: i on 
P. 0. Box 275 
Many Firms, Arizona 86503 

May 2, 1974 

PROGRESS REPORT 
April 1974 



OBJECTIVES FOR APRIL: 



1. Conduct final random selectii T students 
for Prevalence Study, Arizona D^>^ »T"t, .ent 
of Education* 



1* Conduct Training Session for Navajo ilome 
Intervie' -.is,' Psychometrists, and Speech 
Therapists • 

3t Cond'jct Training Sessicti for Area and 

Agency Supervisors in Contingency Management. 

4. Begin Home Interview activities with parents 
of children to be tested. 



5. Begin Testing activities in four BIA and 
Public. Schools t 

\ 



ACTIVITY LOG: 



I. Deaf/Blind Search meeting - Gallup, Parti- 
cipants Laurine Ruleau, Dr« Thayer, Max 
Harrlger, Roland Caster, April 1, 1974, 



2t Final random selection of students, Ganado 
Public School, Leupp Boarding and Public 
School, Tuba Boarding and Public School, 
Dilcon Boarding School, Chinlo Boarding School, 
April 2-5# 



3, Training Session - Contingency Management 

12 Area and Agency Supervisors, Gallup^ April 8,9* 

4- Training Session - Jane Mercer's Pluralistic 

Assessment approach - Navajo Home Interviewers, 
Psychomctrist s. Speech Terapists . Apr 1 1 10- 12 » 
Ga 1 lup» 
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5* Contercnce with Prevalence Study participants 
Tribal Education Agency, April 16 & 24, Window 
RocV 

t, FolU/-up oontingency Managehve u classroom 

visits 3nd evaluations, Teec Nos I s, Chinle, 
April 22,23. 

7 Publication of Resource Room Monograph - 

meetin;s with editing ^lersc mol, photographer, 

April 4 and 26. \ 

8. P** nnin^;;: session for Wcrkshois' for Ear'y ] 
Childhood -Wentif icatioi , (Continental Divid^^ ^ ' 

May 28^31) April. ^9-30. " / 



'^aRRATIVE: ' ^ 

Contingency. Manageiaent 

Training Activities continue as a result of the 
initial training session of five teams in Flagstaff, 
March 4-7. The training session condvcted in April 
was for 12 supervisors from the Area and ^ ?ency 
offices. The objective of this session, deducted 
in Gallup, was to orio the supervisors co the 
Contingency Mana^ ^imen . p roach in order that t^'^y 
could be inform^ _ of techniques being used in 
schools under their supervision. It is felt that 
with th insight acquired in the training session, 
they will be supportive of the movement as it is 
adapted from room to room. 



The session was conducted in 2, ha If -day segments 
and a. ^ivities were dci >ned in the same manner 
that l am training was conduced* Reward and rein- 
forcement techniques were usea with good results. 
Participation was vciy good and aV supervisjrs were 
very receptive. 



/ 



Foil ow-Up 

As indicated in the March 4-7 CM Training Ses- 
sion, Ms. Kuleau and nysci 1 were to visit each Ch 
class and evaluate tiu i r progress • This is now 
being done. The ^'ripple" ^.^Tect appears to be oc- 
curring. Teams are reporting that they came home 
to train not the 3 teachers aerood upon but l:he{r 
entire staffs. Effects of CM and variations and 
adaptions are seen up and do 'n halls and in 
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numberous rooms. Significant changes in room 
behavior and student attitude is reported *^ith 
isolated cases of remarkable classroom t ans- 
formations- 

Final follow*-up act'vity will be done May 
13-14, in 3 reporting session in Little Americ.^^ 
where each team will report on its success in 
implementing CM in the tar^2t class and with 
cooperating staff nembers. 

Prevalence S ^udy 

Training session foi data collectors was held 
in El Rancho, Ga!lup, Apt ' i. 10-12. Rosa McGrath 
from Dr» Jane Mercer's team, Riverside, Califor- 
nia conducted a 2\ day traininp session for the 
Navajo Hom;j InterMiewers , U' trainees were la 
attendance. 

Dr. Shitala Mishra of t\^2 University o^ 
Arizona conducted the training session t i -he 
eight cooperating psychometrist • Content covered 
was the '74 Wisc-R., Psycho-motor inde; ♦ and 
Metro achievement series. 

The Speech Therapists also attended the 
orientation sessions. 

The Home Interviewers began work on their 
assignments, April 15, Tv HI*s did not shov at 
their assigned schools and have since indicated 
that they could not participate and returned some 
of the materials. One was hired by the^D/B Search 
project. Another has indicated an incrcaiie"^n his 
work load and unavailability for Interviews^ Two 
Hi's do not speak Navajo well and only interview- 
English speaking parents. 

Attrition in Hi's is the pattern experienced 
by the State Department also. At this point in Lime 
the Home Interviews are ^j07„ completed and the 
Psychometrist^ are ir^oving in to test. 

The time, distance, material, fa^^lors arc crea- 
ting significant concern. Test materials must be 
shifted from one area to another to accommodate the 
testers and the ir a ss igned student load* 
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Training Session 

Early Child Identification of the Handicapped* 
Plans are now being made to conduct a training 
session with 40 First Grade Teachers, ^^ay 28-31 
.at Continertal Divide Training Facility. 

The objrctive ^s to ' cquaint the tea hers to 
kinds of learning problem afflicting first graders 
and evaluation instrum us that can be "sed by the 
teacher to identify anu define these disabilities. 

Teachers will work in i. qall groups as they ro- 
tat2 through . ive stations where a facilitator will 
conduct inform t ion and expcrien ^- sessions followed 
with - task sheet where teachers dxi expected tc 
devel^^ prescriptive instructional activities based 
on diagnostic ir. ormation dealt with in the sessions. 

Information is t> be compiled in a workshop 
manual for the. -aacher to take home as a reference 
k ie. 

OBJECTIVES FOR MAY: 

1. Conclude data collection for Prevalence Study 
and ' gin preparing f:r computer analysis. 

2. Conduct Final CM workshop session, Flagstaff, 
May 13-14. 

3. Conclude classroon "isitb and evaluations for 
Contingency Managem at. 

4. Conduct workshop with all -Special Teachers with 
Repi sentative from Developmental Learning 
Materials Corp*, Ma^- 17, Hunters Point. 



5. Conduct Early childhood IdentificaLion workshop 
May /3-.31, Continental Divide. 
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NAVAJO EDUCATION RESOURCE CENTER 
Programs for Handicapped Children 
Navajo Division 
P. 0. Box 275 
Many Farms, Arizona 86503 

June 10, 1974 

PKOGRCSS REPORT 
May 1974 



OBJECTIVES FOR MAY 

1. Establish Tracking System for Uaicicapped - 5/2&3. 

2. Evaluation of Classroom Contingency Management, 

Leupp 5/6 
Tuba 5/7 

Chuska 5/8 ^ * 

3. Final Contingency Management training session, 
- May 13 - 14. 

4. Workshop - Special Education BIA teachers 5/16-17, 
Hunter > Point. 

5. Training Session - Continental Divide 
Early Childhood 5/28/31. 

6. Student evaluations 
Kayenta 3/15 
Tuba 5/20 
Leupp 5/21 
Chinle 3/22 
Ganado 5/2J 

NARR.\TIVE 



Prevalence Sturly 

Data collection activities were concluded with the 
semester. Material will be compiled and submitted to 
the Research cfficc in Tuscon during June. 

The use of this particular rcsearcti model gave our 
evaluation teams an opportunity to judge its appropri- 
ateness as an evaluation tool; 

'74 Wise improved and sli^;fitlY more af)pro- 
priate for use with studi^nts: 
reconnncnd^'ci usl o! p^-rf ormrincr 
section .wi tli Iivi l.ui students. 
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Metro *70 AcLiovement - as good as any other 
group achievement battery. Inappropri- 
ate for use as individual diagnostic 
tool. 

M'jtor Dexterity Inventory - excellent and 
should be part of total battery. 

Language Inventory - as good as others avail- 
able, should be included as part of 
battery. 

Adaptive Behavior Scale: 

Health History Inventory - good idea as an 
item by item approach but not as complete " 
as some Public Health Service reports. 
Some questions inappropriate and offen-/ 
sive to Indian parents. Needs to be 
modified and shortened. 

Soc^o-Moda lity Index - a necessary component 
for background information but not entirely 
appropriate for Indian famUies in its 
present form. 

The entire scale is 475 questions with a complicated 
base and ceiling mechanism. .This scale is reported to 
be available commercially next year through Psychological 
corporation. 

The team approach to child diagnosis is good but not 
a new design. A differential diagnosis approach is pre- 
ferable but,^not a new design. ^ The questions on Adaptive 
Behavior are^not new. 

The important concept is, to stress other elements of 
contributivc brhavior and performance in the complicated 
process of child diagnosis. Emphasis on test results then 
becomes ojig of the elements of . i nformation not the 
element. 

\ 

If, in the future, a prevalence study for the reservation 
i" to be conduuLcd, several suggestions cc^e from this 
experioncc. 

.1. Begin study in September - Ortober, 

2. Budget money to employ native speaking parent 
interviewers . 

3. Budget money to employ psychometrists and 
other test administrators. 

4. Use home interview quesLic>ns appro[u*iate ior 
Indian parents* 

teams of Lhrer people to evaluate each 
child in total l:)atlory in one visit to school, f 
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Contingency Management 

The final reportii^p session ^4^3 cc^ducted Ma* 3 & 
14 in Flagstaff. The five te^'.^ reported on their 
success in implementation and teacher -alnii 
Each team exhibited enthusiasm and kijLK.j in t^iei. 
reports. Two teams brought video tape equipfnent 
and showed tapes of their activities* Two teams 
reported via slides, recordings, verbal rc^ports 
and photographs* One team reported with pnotographs 
and designs for next: years program ui - of C?'"- 
tingency Management:. " / 

Statistics on CM Trainin : 

3 teams trained initially 
20 teachers trained in schools 
25 classrooms using CM for first time 
625 students involved,, in CM appr r-. h 
$3,000 approximate total cost 
$5.00 per child cos:: 

Results: 

ConnTients reflect that the CM technique has 
remarkably changed some classrooms that here-to- 
fore were unmanageable* (see attached) In classes 
where children were a.lready highly motivated, 
less dramatic change was visible. Some teachers 
are reporting that CM seems particu laorly appro- 
priate because of its ob jectiveness . That is, 
the student earns a reward for his performance, 
not for finding favor m the eyes of a person from 
another ethnic group* 

Early Childhoor] Identiif ication uf the Handicapped 

Forty teachers of beginner classes and first 
grade were exposed to five evaluation instruments 
which they could in turn use in their claSsrooi . 
in a prescriptive approach. Th^i instruments _re 
Peabody Individual Achievement Test, Peabody Picture 
Vocabulary Test^ Valett Developmental Scale, Perdue 
Perceptual Motor Inventory, and Key Math Series* 

Featured speakers gave an overviev; of the 
functicns of the Wise and ITPA as educational tools. 

The insight gair.ed by these teachers relevant 
to the role o£ testing in the classtoom was v^ry 
obvious* Most participants asked for Session f/2 and 
oth^ers suggested a 3-^ week training *^ession if r<^- 
peated with other ^^roups* 
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' Prevale„ce Stud, 
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CHAPTER IX 

CirOSS REFE'^.ENCE DAILY A.CTIVITV BREAKDOWN 

OF 

DIRECTOR'S ACTIVITIES BY OBJECTIVES AND ACTI .ITIES 



PreTim:>Ary 
Survey co 
Identify Handi- 
capped Children 



IV 

Develop SEIMC 



TABLE ^^I' 
OBJ ,3TIVES 



II 

Proqedure 
for Diagnosis 



r'i^a for Sub- 
sequent Phases 



in 

Diagnostic and 
Prescriptive 
Resource Room 
Model 



VI 

Develop Service 

Moci^l 



Activities to Develop Objectives 
!>, Needs Assessment 
2. Planning Conferences 
Workshops 

4. Training Sessions 

5. Task Force Activity 

6. Service Agent Coordination Activity 

7. Consultant Service Activity 

8. Student Evaluation 

9. Office Administration 

10. Materials Demonstration 

11. Reporting Conferences 
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Objective I 

i^reliminar; Survev to laentify Handicapped Chiluren 



Date' 




Activity 


^ Nmnbe^ 


Nunibi2r 


Numb e r 


1 •, 


Area 


Number 


i^ersons 


Mi les 


Hours 


Loca t ion 


Nov. 15 


Arizona 


2 


3 


460 


8 


Phoenix 




Prevalence 














' Study 












Nov. 16 


If 


2 


3 


150 


8 


Window Rock 


Nov . 2 


If 


2 


2 


150 


8 


tt 


Nov. 28 


If 


2 


2 


150 


8 


tt 


jan. "I 


tt 


2 


3 


1020 


8 


Tup ^nn 


Jan. ^2 


If 


2* 


3 




4 


tt 


Feb. 5 


It 


2 


3 


150 


8 


St. Michaels 


Mar. 27 






3 


150 


f 


Window Rock 


Apr. 2 


tt 


6 


4 




8 


Ganado 


Apr. 3 




6 


5 




8 


Leupp, Tuba Citv 


Apr^. 4 


tt 




6 


;64 


8 


LeuoD. Dllcon 


Apr. 5 


tt 


6 


5 


30 


8 


Chlnle 


Apr. 10 


tt 


4 




220 


3 


Gallup 


Apr. 11 


tt 


4 






<^ 


ti 


Apr. 16 


tt 


6 


3 


150 


8 


Window ilock 


Apr. 17- 












Dllcon 


19 


ti 


8 


5 




(8) 


Ganado, Chlnle 


Apr. 24 


EIA Pdm. 


2 


2 


150 


8 


^/indow Rock 


Apr. 22- 


Ariz* Prev, 












26 


Study 


3 


5 




(8) 


Chlnle, Kay . ^ 














Tuba City 


Apr. 29 












May 3 


ti 


8 


8 




(8) 


Ganado, Dllcon 


May 
















II 


8 


7 






Leupp, Chlnle 


May 13- 












Tuba City. 


17 


tf 


8 


7 




(8) 
















Kayenta 


May 20^ 














24 


tt 


8 




731 


8 


Leupp, Chlnle 














Ganado 


May 10 


II 


6 


5 


220 


8 


Winnr- Rock 


May 16 


ti 


6 


2 


160 


A 


Teec hos Pos 


June 4 




8 




30 




Chlnle 


June 13 


II 


6 


2 


180 


b 


Tuba City 


June 14 


It 


6 


2 


649 


8 


Tucson 
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Objective II 
Procedure for Identification and Diagnosis 



Date 



Area 



Activity Number Number ':ium]2^ 
^himber Persons Miles Hours Location 



Sep. 18 

Dec. 17 

Feb. 6 

Feb. 7 

Mar. 13 

Apr. 25 



Eva luation^ 
Student 

Student 

Evaluation 

Psycho- 

aetric Tr. 
ft 

IT 

ITPA Tr. 
Session 



4 
4 
4 



14 
3 



160 

160 
360 
360 
150 



8 
8 
8 



Teec Nos Pos 
Boarding School 



Tuba City 
ff 



St. Michaels 
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Objective III 
Diagnostic and Prescriptive Resource Room Model 









Ar-tlYity 




Number ' 






Date 


Area 


Numoer 


Persons 


Miles 


Hours 


Location 


Oct. 


26 


RR Task 










■ 






Force 


5 


8 


150 


8 


Grensewood ^ 


Dec. 


14 


It 


5 


12 


150 


8 


II 


Jan. 


7 


Determine 
















Need for 










7 








1 


6 


360 


3 


Tuba City 


Jan. 


8 




1, 


6 




8 


II 


Jan. 


9 


Plan for 
















RR 


2 


^' 




8 


II 


Jan. 


10 


It 


2 


- 6 




'3 


It 


Jan. 


11 


RR Task 














Force 


5 


8 




8 


;tl 


Jan. 


24 


Plan for 
















RR 


2 


3 


160 




Toy el Boarding 
















School 


Jan* 


25 


ft 


2 


3 






II 


Feb. 


8 


RR Task 
















Force 


5 


8 


30 


8 


Chinle 


Feb. 


20 


RR Model 


2 


3 


150 


8 


Grease^>ood 


Feb. 


21 


RR Task 
















Force 


5 


2 


270 


8 


Chuska 


Feb. 


22 


It 


5 


8 




8 


ti 


Mar. 


22 


It 


5 


8 


270 


8 ' 
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Date 



Area 



Activit y Number Number Number 
Number Persons Miles Hours 



Location 



Nov. 12 

Mar. 18" 

Mar. 19 

Mar. 20 

M-r. 21 

Apr. 8 

Apr. 9 

Jan 24 



Training 
Packages 
Training & 
Mate» lals 

it 
«• 

Materials 
Demonstra- 
tion 

Materials 
Exhibit 

Materials 
Demonstra- 
tion 



2' 
2 
2 



10 

10 

10 



10 



3 
3 
3 



15 

15 
15 



600 
1800 



330 
220 

160 



8 
8 
8 



8 
8 



Santa Fe 
Los Angeles 



Lake Valley 

i 

Gallup 
* " II 



Toyei 



It 
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Afcttvttv 
Date Area Nqmber 



Aug^ 


21 


Early 








Childhood 




Aug* 


21 


. Deaf/Blind 








^ro. 




Aug. 


23 


ti 




Aug. 


24 


II 




oef . 


c 


Handicapped 








vjIS S3 




Sep. 


1 1 
11 


btart .Conr. 




bep. 




Supt. Cont. 




Seprf 




Handicapped 








G\lass 




Sep* 




' ft 




UCZ . 


A 


If 




UCt . 




Navajo f 








CoTTicnunlty 








vjO i le^e 


D 


UCu* 




Consultant 








Sexrvice 


/ 


Nov. 


i 


If 


/ 


Nov. 


o 
c 


II 


7 


WOV. 




Dear / Blind 


2 


uec . 


iO 


node i lan * 


/ 


«7an * 


10 


II 


7 


J^an. 


1 / 


II 


/ 


\Jan. 


J I 


II 


L 


r cD . 


1 


11 




r cu • 


C 1 










T n 








Tnnf 
vtOuL * 


A 


Feb. 


28 


II 


4 


Mar. 


1 


II 


4 


Mar. 


15 


BIA 








Admin • 


6 


Mar. 


23 


Deaf/Blind 


12 


Apr. 


1 


II 




A>r. 


29 


Model Plan 








& Proposal 


7 


Apr, 


30 


II 


7 


May 


2 


Tracking 








System 


2 


May 


3 


II 


2 



ERIC 



Nuraber Number Number 
Persons Miles Hours Location 



11 


30 


4 


Chlnle 


o 




Q 
0 


Leupp 


5 




8 


It 


5 






II 

* 


'3 


3v; 


4 


Chini: Boarding 








School 






4 


Many Fnrms 


14 


150 


4 


Windovi Rock 


5 


30 


4 


^inle Boarding 








\ S'/iiool 


7 


150 


8 


Greai* .wo^d 








Boarding School 


4 


15J 


, 8 


Toyei, Boarding 








SchoQl 


2 


140 


8 


Tsaile 




170 


8 


Kayenta 


6 




8 


flagstaff / 


0 




8 




2 


360 


r 

I 




2 


500 


8 


Albuquerque 


2 




8 


ft 


2 




8 


H 


4 


500 


8 


M 


4n 




8 


ri 


1 


,2200 


8 


Houston 


i 




8 


ft 


1 




8 


♦t 


2 




8 


Window RdcK 


15 


220 


8 


"allup 


4 




8 


tt 

\ 


3 




8 


ti 


3 




8 


^ II 


3 


500 


8 


Albuquerque 


3 




8 
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Activity ! lumber Number Number 
DatLe ' Area Number Persons Miles Hours Location 



June 3 

June 6 
June 7 



June 11 
June 19 



Model Plaz^ 

& Proposal 
tf 

Plan for 

Diagnostic 

Serv. 

Model Plan 
& Proposal 



2 
2 



2 
4 



150 
75 



150 
150 



8 Las Cruces 
b Window Rock / 



8 Wlngate nigh 
Schoo 1 

8 Window Rock 
8 Albuquerque 



( 

o 

ERJC Navajo Education Resource Center 



1^4 

Objective Vl 
Develop a Service Model 







Activity 


Number 


Number 


NiimbpT* 

il Ut*4 Vy Vir ^ 




Date 


Ai.ea 


Number 


Person s 


Mi le s 




T .OP ^ t* 1 on 


Aug« 


20 


Head sta rt 


2 




500 

-/ Vy vy 


* < 


A 1 Hi 3 ni 1 P T* nf 1 P 


Aug* 


27 


ti 


3 


45 


240 


8 


f^hi nrock; 


Aug* 


28 


If 


3 


40 


120 






Aug* 


29 


If 


3 


40 




8 




Aug* 


30 


If 


3 






V? 


i Mi lly \CiJ^UI3 


Aug* 


31 


Arifn"! n "i ^ t* * 

nVJlU-^ 1 1 JL 9 ^ . 
















Conf 9 


2 


1 7 


30 


A 


nVi ^ n 1 P 


Sep* 


4 




0 

c 


0 

c 




o 


W-l n/1 rtT»il? O V 


Sep* 


12 


Private 
















Cphoo 1 


1 , 


U 






OL. nxcnacib 


Sep* 


21 


Consultant 
















tJC X. V X v^c 




3 




8 


Las Cruces 


Sep* 


24 


H P^iH c f* r> ft' 


0 


1 1 

1 1. 


son 


ft 
o 


A i DU c|ue r cjue 


Sep* 


25 


II 


0 


1 1 
1 1 




fl 
o 


II 


Sep* 


26 


A r^m "I n 
















Conf* 


2 


A 




A 


Vjjp xn le 


Sep* 


26 


















Conf . 




3 




A 

*T 


rJaliiy r d t iilD 


Sen. 


27 


Tribal 
Educ. 
















nf f 




0 


1 SO 


A 

*T 


W'^ nA ntj RopV 


Sep. 


27 


BIA Admin. 


2 




1 70 


A 


r I. . UcJLxancc 


Oct. 


I 


SWRRC 


2 






8 


T ^ c r^Ti t p p c 


Oct* 


5 


Admin. Conf. 


2 






4 


Miinv Pattd^ 

Boarding School 


Oct • 


10 


BIA Teach 


















'X 


25 


150 


8 


Greascwood 

JDOdLUXll^ OL.XIUUX 


Oct. 


15 


Deaf /B1 ind 
















Pro. 


6 


5 


360 


8 


Fla&«?t:af f 


Oct* 


16 


















Cla ss 


1 




LOO 


ft 


T.Piinn T^navAino 


Oct* 


17 


It 


1 




1 10 




Til ha C"f 

T^n^rd "f/fp^Schoo 1 


Oct ♦ 


18 




1 


6 




8 








£^ L JL Vd L.C 
















C/^ V\ r\r\ 1 

ocnoo 1 


1 




1 SO 


ft 
(-) 




Nov. 


7 


National 
















Consultants 


7 


6 


500 


8 


Albuqu»^rque 


Nov. 


8 


II 


7 


6 




8 


Ga tlup 


Nov* 


9 


II 


3 


20 




8 


ChusV 


Nov. 


U 


Training 
















Services 


2 


2 


150 


8 


Wir ov Rock 


Nov. 


19 


Headstart 


4 


25 


280 


8 


Ft. Wingate 


Nov. 


20 


ft 


4 


25 




8 


fi 
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Activity Number Number Number 
Date Area Number Persons Miles Hours Location 



Nov. 29 



Machine 
Demonstra- 







tion 


10 


2 


160 


8 


Toyei Boardinj 
















School 


Dec* 


6 


Material 
















Demons era- 
















tion 


10 


2 


160 


8 




Dec» 


7 


Handicapped 
















Glass 


1 


1 


150 


8 


Kinlechee 


Dec. 


10 


Consultant, 
















Service/ 
















Planning 


2' 


2 


500 


8 


Albuquerque 


Dec. 


11 


Consultant, 
















Training 


4 


2 


171 


8 


St. Johns 


Dec» 


14 


Coordination 
















Headstart 
















Training 


6 


4 


160 


8 


Ft. Defiance 


Dec. 


15 


3IA 
















Coordination 
















Training 


6 


2 


150 


8 


Window Rock 


Jan. 


14 


Headstart 


6 


2 


160 


8 


Ft. Defiance 


Jan. 


15 


BIA 
















Adminis- 
















tration 


6 


2 


150 


4 


Window Rock 


Jan. 


23 


Headstart: 


2 


3 


160 


8 


Ft. Defiance 


Jan* 


28 


Cont. 
















Manag* 
















Training 


7 


4 


340 


8 


Window Rock 


Jan. 


29 


t! 


7 


4 




8 


Greasewood 


Jan. 


30 


If 


6 


3 




8 


Window Rock 


Jan# 


28 


Headstart 


3 


35 




8 


Gallup 


Jan* 


29 


!| 


3 


35 




8 


II 


Jan* 


30 


ft 


3 


35 




8 


11 


Feb* 


11 


BIA 
















Adrainist, 


3 


40 


1000 


8 


Wingate High 
















Schoo 1 


Feb, 


12 


If 


3 


25 




8 


Nenahnezad 


Feb* 


1' 


It 


3 


25 




8 


Tuba City 


Feb* 


14 


It 


3 


15 




8 


Hunters Point 


Feb* 


15 




3 


15 




8 


Pinon 


Feb. 


27 


Test 
















Admin* 
















Tr* 


4 


6 


160 


8 


Teec Nos Pos 


Mar. 


4 


Cont • 
















Management 


4 


22 


400 


8 


Flagstaff 


Mar* 


5 


n 


4 


?2 




8 


11 


Mar. 


6 


M 


4 


22 




8 





t ... 



ERIC 
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/ 


Activity 


Number 


Number 


^Jumber 




Date 


Area 


Nuniber 


Persons 


Miles 


Hours 


Location 






Cont. 












Mar« 


•7 

I 


Manag. 


4 


22 




8- 


Flagstaff 




o 
0 


BIA 
Admin . 
















CM. 


4 


15 


220 


8 


Gallup 


Apr* 


Q 


II 


4 


15 




8 


It 






Cont. 
















Manag. 


4 


5 


160 


8 


Teec Nos Pos 


Apr. 


23 


II 


4 


4 


30 


8 


Chinle 


Apr. 


26 


•1 


4 


4 


360 


8 


Tuba City 


May 


0 


II 


4 


3 


420 


8 


Leupp 


May 


7 


i> 


4 


4 


360 


8 


Tuba City 


May 


IJ 


(1 


4 


21 


360 


8 


Flagstaff 


nay 


1 A 
ID 


BIA Spec. 
















Workshop 


7-3 


2 


436 


8 


Gallup 


May 


17 


M 


7-3- 
10 


70 




8 


Hunters Point 


May 


23 


Early 
















Childhood 


U 


50 


320 


8 


Continental 
Divide 


May 


29 


II 


4 


50 




8 


II 


May 


30 


Early 
















Childhood 


4 


50 




8 


II 


May 


31 


II 


4 


50 




8 


II 
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Date 



Sept. 




Sept. 


12 


Sept. 


"*3 


Sept. 


20 


Oct. 


4 


Oct. 


16 


Oct. 


17 


Oct. 


18 


Oct. 


23 


Dec« 


7 


Jan. 


9 


Jan. 


^0 



ERIC 



Activity 1 
NEEDS ASSESSMENT 



itm Persons 



No. No. 



Hours 



Handicapped Class 3 4 

Private School 4 4 

Handlcapped'^Class 5 4 

Handicapped Class 7 8 

Handicapped Class 4 8 

Handicapped Class 6 ' 8 

Handicapped Class 6 8 

Handicapped Class 6 ' 8 

PiTivate School 15 8 

Handicapped Class 2 8 
Determine Need for » 

Resource Room 6 8 
Determine Need for 

Resource Room^- 6 ^8 
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Activity 2 
PLANNING CONFERENCES 



• jia. No. 

Date Area Persons Hours 



Aug. 


20 


Headstart Orientation 


5 


4 


Aug. 


21 


Early Childhood Education 


11 


4 


Aug. 


22 


Deaf/Blind Program 


9 


8 


Aug. 


31 


Ad^nistrative Conference 


17 


4 


Sept. 


4 


B3A Administration 


2 


8 


Sept. 


12 


Superintei.Jent Conference 


14 


4 


Sept. 


21 


Consultant Services 


3 


8 


Sept. 


24 


Headstart 


11 


8 


Sept. 


25 


Headstart 


II 


8 


Sept^ 


26 


Administrative Conference 


4 


4 


Sept. 


26 


Teacher Conference 


3 


4 


Sept. 


27 


BTA Administration 


3 ' 


4 


Oct. 


1 


SURRC 


3 


8 


Oct. 


5 


Adi»inistrativ Conference 


4 


4 


Nov. 


13 


Training Services 


2 


8 


Nov. 


15 


Arlxona Prevalence Study 


3 


8 


Nov. 


16 


Arizona Prevalence Study 


3 


8 


Nov. 


26 


ArlEona Prevalence Study 


2 


8 


Nov. 


23 


Arizona Prevalence Study 


2 


8 


Nov. 


30 


Deaf/Blind 


2 


' 8 


Dec. 


10 


Contingency Management 


2 


8 


Jan. 


9 


Plan for Resource Room 


6 


8 


Jan • 


10 


Plan for Resource"" Room 


6 


8 


Jan. 


21 


Arizona Prevalence Study 


3 


8 


Jan. 


22 


Arizona Prevalence Stuay 


3 


8 


Jan. 


23 


Headstart 


3 


8 


Jan. 


24 


Plan for Resource Room 


3 


8 


Jan. 


25 


Plan for Resource Roonv 


3 


8 


Jan. 


31 


Plan for. Resource Room 


4 


8 


Feb. 


1 


Plan for ;Resource Room 


4 


8 


Feb. 


2 


Arizona Prevalonce Study 


3 


8 


Feb. 


20 


Resource Roam Model 


3 


8 


March 


18 


IMC '"raining & Materials 


3 , 


8 


March 


19 


IMC Traim.ng & I-laterials 


3 


8 


March 


20 


IMC Training & Materials 


3 


8 


March^ 


27 


Arizona Prevalence Study 


3 


8 


April 




Deaf /Blind 


4 


'J 


April 




BIA Administration 


2 


i 


May 


'2 


Tracking System 


3 


8 


May 


3 


Tracking System 


3 


8 


June 


3 


Model Plan 


2 


8 


June 


6 


Model Plan & Pro[)osal. 


2 


8 


June 


11 


Model Plan & Proposal 


2 


b 


Juno 


19 


Model Plan 


4 


8 
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Activity 3 
VTORKSKOPS 



Date Area ^ Persons Hours 



Keadstart 45 8 

H9adstar\ 40 8 

Headstart 40 8 

Headstart , 40 8 

BIA Teachers & *^ounselors 25 8 

Chuska B.S. Teachers, Special 20 8 

Headstart 35 . 3 

Headstart 35 8 

Headstart 35 8 

BIA Administration 40 S 

BIA Administration 25 ^ 8 

BIA Adirdnlstration 25 8 

BIA Administration 15 8 

BIA Administration 15 8 

BIA Special Workshop 70 8 



Aug. 


27 


Aug. 


28 


Aug. 


29 


Aug. 


30 


Oct. 


10 


Nov. 


9 


Jan. 


28 


Jan. 


29 


Jan. 


30 


F2b. 


11 


Feb. 


12 


Feb. 


13 


Feb. 


14 


Feb. 


15 


May 





/ 



ERIC 
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Activity 4 
TRAINING SESSIONS 



No. No. 

Date Area Persons Hours 



Nov* 


19 


Headstart 


25 


8 


Nov*' 


20 


Headstart 


25 


8 


Dec* 


11 


Consultant', System 4 


6 


8 


F^b. 


6 


Psychometrists Training 


3 


8 


Feb* 


7 


Psychometrists Training 


3 


8 


Feb. 


27 


National* L.D* Conference 


1 


8 


Feb. 


28 


National L.D» Con^erence( 


1 


8 


March 


1 


National L.D. Conference 


1 


. 8 


Feb. 


11' 


Test Administrators Training 


6 


- 8 


Feb. 


28 


Test Administrators Training 


6 


8 


March 


4 


Contingency Management 


22 


8 


March 


5 


Contingency Management 


. 22 


8 


March 


6 


Contingency Management 


22 


8 


March 


7 


Contingency Management 


22 


8 


March 


13 


Psychometrists Training 


3 


8 


April 


8 


BIA Administration CM 


15 


8 


April 




BIA Administration CM 


15 


8 


April 


10 


Ati^iOna Prevalence Study # 


25 ^ 


8 


April 


11 


Arizona Prevalence Study 


25 


8 


April 


22 


Contingency Management 


5 ■ 


- I 


April 


23 


Contingency Management 


4' 




April 


25 


ITPA Training Session 




8 


April 


26 


Gontingen'zy Management 


4 


8 


May 


6 


Contingency Management 


3 


8 


May 


7 


Con t Ingenc y Mana gemen t 




8 


May 


13 


Contingency Management 


21 


8 


May 


14 


Contingencfy Manageinent 


21 


8 


May 


28 


Early Childhood 


50- 


8 


May 


29 


Early Childhcod 


50 


8 


"May 


30 


Earl" Childhood 


50 


8 


May 


31 


Early Childhood 


• 50 


8 



ERIC 



0 
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Activity 5 
TASK FORCE ACTIVITY 



Date 



Area 



Persons 



Hours 



Oct. 
Dec. 
Jan. 
Feb. 
Feb. 
Feb. 
March 



26 
U' 
II 

8 
21 

22 
22 



Resource 
Resource 
Resource 
Resource 
Resource 
Rescurce 
source 



Room 
Room 
Room 
Room 
Room 
Room 
Room 



Ta:>tc 
Task 
Task 
Task 
Task 
Task 
Task 



Force 
Force 
Force 
Force 
Force 
Force 
Force 



8 
12 
8 
8 
2 
8 
8 



8 
8 
8 
8 
8 
8 
8 
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Activity 6 
SERVICE AGENT COORDINATION ACTIVITY 



Date 



Area 



Persons 



No. 

Hours 



Sept. 

Oct. 

Oct. 

Dec. 

Dec. 

Jan. 

Jan. 

Jan. 

March 

April 

April 

April 

April 

April 

^^ly 

May 

June 

June 



27 
12 
15 
14 
15 
14 
15 
30 

15 
2 
3 
4 
5 

16 
10 
16 
13 

14 



Tribal Education Agency 2 
Navajo Community College 2 
Deaf/Blind Program 6 
Headstart, Training - 4 
BIA, Training 2 
Headst:art 2 
BIA, Administration 2 
Contingency Management Train- 
ing 3 
BIA Administration 2 
Arizona Prevalence Study A 
Arizona, Prevalence Study 5 
Arizona Prevalence Study 6 
Arizona Prevalence Study 5 
Arizona Prevalence Study TEA 3 
Arizona Prevalence Study 5 
Arizona Prevalence Study 2 
Arizona Prevalence Study 2 
Arizona Prevalence Study 2 



4 
8 
8 

-8 
8 
8 
8 

8 
8 
8 



8 
8 
8 

8 



ERiC 
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Activity 7 
CONSin.TANT SERVICE ACTIVITY 



No, No^ 

Date Area Persons Hours 



Oct. 


31 


Consultants, Washington 


6 


8 


Nov. 


\ 


Consultants, Washington 


6 


8 


Nov. 


L 


Consultants, Washington - 


6 


8 


Nov. 


7 


Consultants, National 


6 


3 


Nov. 


7 


Consult,ants, National 


6 


8 


Nov. 


12 


Training Packages 


4 


8 


Dec. 


16 


Model Plan 


2 


8 


^an. 


lo 


Model Plan 


2 


8 


Jan. 


17 


Model Plan 


2 


8 


Jan. 


28 


Contingency Management 










Training 


4 


8 


Jan. 


29 


Contingency Management 










training 


4 


8 


April 


29 


Model Plan & Proposal 


3 


8 


April 


30 


Model Plan & Proposal 


3 


8 


May 


16 


BIA Special Workshop 


2 


8 


llay 


17 


BIA Special Workshop 


70 


8 
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Activity 8 
STUDENT EVALUATIU., 









No. 




Date 




Area 


Persons 


Hours 


Sept. 


18 


» 

Evaluation Students 


5 


8 


Dec. 


17 


Evaluation Students 


14 


8 


April 


17-19 


Evaluation Students 


5 


8 


April 


22-26 


Evaluation Students 


5, 


8 


April 


29 








May 


3 


Evaluation Students 


8 


8 


May 


6-10 


Evaluation Students 


7 


8 


May 


13-17 


Evaluation Students 


7 


8 


May 


20-24 


Evaluation Students 


I 


8 


June 


4 


Evaluation Students 


3 


8 s 


June 


7 


Plan For Services 


5 


8 



ERIC 
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OFFICE ADMINISTRATION 
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No> 



ERIC 



Date 






Area Persons 


Hours 


Sept. 


• 

7 




Interview for Secretary 2 


4 


Sept. 


10 




Set up Record System 


8 


Sept. 


14 




Genial Office Routine 


8 


Sept. 


17 




Interview for Secretary 


8 


Sept. 


19 




General Office 


8 


Sept. 


28 




Purchase I'laterials 


8 


Oct. 


2 




General Office 


8 


Oct. 


3 




General Office 


S 


Oct. 


9 




General Oftice 


8 


Oct. 


19 




General Office 


8 


Oct. 


24 




General Office 


8 


Oct. 


25 




R.R. Materials 


8 


Oct. 


29 




General Office 


8 


Oct. 


30 




General Office 


8 


Nov. 


14 




General Office 


8 


Nov. 


17 




R»R. Materials 


8 


Nov. 


18 




Advanced Cornmunication Materials 


8 


Nov. 


27 




General Office 


8 


Dec. 


3 




Advanced Conimunication Report 


8 


Dec. 


13 




R.R. Materials 


8 


Dec. 


15 




General Office 


8 


Dec. 


16 




General Office 


8 


Dec. 


18 




General Office 


8 


Dec. 


19 




General Office 




Dec. 


20 




Genera' Office 




Dec. 


21 




General Office 




Jan. 


3 




General Office 




Jan. 


4 




General Office 




Jan. 


5 




General Office 




Jan. 


6 




General Office 




Jan. 


10 




General Office 




Jan. 


13 




General Office 




Jan. 


22 




Arizona Prevalence Study 


4 


Jan« 


26 




General Office 




Jan. 


27 




General Office 




Feb. 


9 




General Office 




Feb. 


10 




General Office 




Feb. 


23 




General Office 




Feb. 


24 




General Office 




Feb. 


25 




General Office 




Feb. 


26 




General Office 




March 


11 




General Office 




March 


12 




General Office 




March 


16 




General Office ' 




March 


17 




General Office. 




torch 


24, 


25, 


Arizona Preva lence Study 






26, 


28, 






April 


6, 


7, 17, 


Navajo Education 


Resource 


18, 


19 


May 


9, 


18 
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Activity 10 
MATERIALS DEMONSTRATION 



No. Nq, 

Date Area Persons Hours 



Nov. 29 Machine (Talking Page) 2 8 

Dec. 6 Instructiohal Materials 2 8 

March 21 Instructional & Assessment 

Materials 15 8 

May 17 BIA Workshop 70 8 

April 8 Materials Exhibit 15 8 

April 9 Materials Exhibit 15 8 

Feb. 24 Materials Demonstration 2 2 



ERIC 
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Activity^ 11 
REPORTING CONFERENCES 
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Date 



Area 



No, 

Fersons 



Hours 



Dec. 4 
Dec. 5. 

Majrch^23 



National Advisory Conmlttee 15 
National Advisory Committee 15 
Dei€/Blind 15 



8 
8 
8 



I 



ERIC 



Navajo Education Resource Center 



13,200 

)■ 

12,000 . 
10,800 



9,000 , 
8,400 

« 

|S .• 7,200 
X 

6,000 
4,800 

*3i,600 
2,400 - 
1,200 



T , P 



\ 



.1849 



.0516 

n 



II 



T i r 



,1042 



.0399 

n 




objective I 
Objedtlve II 
Objective III 
Objective IV 
Objective V 
Objective VI 



OBJECTIVES 
Figure 1 

MILEAGE BY OBJECTIVES 
DIRECTOR TRAVEL 



Survey, to. Identify Handicapped 

Procedure for Diagnosis 

Resource Room Model 

Develop SEIMC 

Plan -Subsequent Phases 

Develop Service Model 



178 

1 r 



r .3526 



.2668 



Miles 


Per Cent of Total 


5,^14 


18.49 


1,540 


5.16 


1,190 


3.99 


3,110 


10.42 , 


7,955 


26.68 


10,517 


35.26 



TOTAL PROJECT MILEAGE 2,9,826 



100.00 



179 



825 
750 J 

675 
600 A 
525 



3 A50 
o 



375 



300 



T — : — r 



T 1 I 



.4709 




.0941 




.0396 



III 



IV 



OBJECTIVES 
Figure 2 

hour;? of, director manpower 

BY^ objective 



Hours Per Cent of Total 



Objective 1 
Objective TI 
Objective ill 
Objective IV 
Objective V 
Objective VI 



Survey to Identify Handicapped 
Procedure for Diagnosis 
Resource Room Model ^ 
Develop SEIMC 
Plan Subsequent Phases' 
Develi)p Service Mode^ 

TOTAL 'DIRECTOR MANPOWER 



224 


• 13.89 


152 


9.41 


64 


3.96 


82 


S.C* 


332 


20.57 


760 


47.09 


.1,614 


100.00 

V 
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$50,125 
Figure 3 

COST BY OBJECTIVE 



Cost Per^Cent of Total 

Objective I Survey to Identify Handicapped $ 9,117 18.19 

Oblectlye II — Procedure for Diagnosis 5,500 10.98 ^ 

Objective 111 — Resource Room Model Jf^05 4.80 

Objective IV — Develop SEIMC 4,500 . 8.99 

Objective V — Plan Subsequent Phases 10,200 - 20,34 

Objective VI Develop Service Model ^ ' ^18,403 36.70 

TOTAL COST $50,125 ' 100.00 
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OBJECTIVES 
Figure 4 

TOTAL PERSONNEL INVOLVED BY OBJECTIVE 



Objective I 
Objective II 
Objective III 
Objective IV 
Objective V * 
Oblective VT 



Survey to Identify Handicapped 

Procedure for Diagnosis 

Resource Room Model 

Develop SEIMC 

Plan Subsequent Phases 

Develop Service Model 

TOTAL PERSONNEL 



Personnel 


Per Cent oi Total 


118 


11,4 62 


29 


^.86 


64 


6.31 


39 


3.^4 


127 


12.51 


638 


62.86 


1,015 


100.00 
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ACTIVITIES 

? ^ Figure 5 ^ 

OBJECTIVE VI DIRECT SERVICES TO EDUCATORS BY ACTIVITY? 



Activity 1 
^Activity 2 
^Activity 3 
Activity 4 
Activity 5 
Activity 6 
Activity 7 
Activity 8 
Activity 9 
Activity iO 
Activity 11 



Needs Assessment 

Planning Conferences 

Workshops 

Training Sessions 

Task Force 

Agency Coordination 

Consultant Service 

Student Evaluation 

Administrative 

Materials Demonstration 

Reporting Conferences 

TOTAL 



Number of Personnel 
43 
. 97 
4J7 
164 
0 
23 
82 
60 
0 

121 
0 



1,027 
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TABLE VIII ^ 

NUMBER OF DIRECT PARTICIPANTS PROJECTED TO 
NUMBER OF STUDENTS INDIRECTLY AFFECTED 
BY CENTER ACTIVITIES 



Services to teachers, aides, and administrators are expected 
to result in (1) increased rate of learning duetto more precision in 
instruction, (2) more accurate student diagnosis » and (3) improved 
efficiency in administration. - 

The Indirect Student Service figures are arrived at by a 
singular count of edjucator participation in workshops, tr.ainin^ 
sessions, materials demonstrations, and direct services to educators* 



Activity ' 


No. of Participants 


No. oi Students 


Teachers 


Aides 


Admin. 


Indirectly Affected 


Workshops 


182 


100 


154 


3,640 


Training Sessions 


64 


27 


40 


1,280 


Materials Demons 
strations 


63 - 


If 

22 


21 


1,260 , 


Service Model 
Development 






23 


0 


TOTALS 


309 


149 


238 


6, 180 



^3 
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CHAPTER X 
LASTING EFFECTS OF PROJECi 



After a project has completed its activitlas and the personnel 
have departed, the effects of all the efforts linger behind. Some of 
those lingering effects are worthy of mention herein. ^ 

1. The Diffusion Change Agent Model (DCA) Is a design used to 
• train personnel. This model is a group interaction training design that 
provides for internalizing conceptual information by one individual, vho 
then passes the training on to others, thereby caudlng a rippling effect. 
For example, the Contingency Managment Workshop (March- 4-7) was set up to 
train five teachers, along with their administrators and classroom aid^s, 
in the use of Contingency Management in the classroom. These flv^ teachers, 
in turn, trained' fifteen other 'teachers. Therefore, the effect of initial 
training, which would usually be" limited to five rooms, will now be 
experienced in twenty. This stretches the training dollar and manpower 

.effort to obtain maximum benefits. 

The effectiveness oc this approach was illustrated in two training 
sessions, and the model was later adopted in sessions conducted by other 
reservation, agencies. This indicated that other reservation groups had 
either seen or heard of the DCA and had begun to use it as a training^ 
approach in other efforts. 
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2. One emphasis of the Navajo Education Resource Center was 

the inclusion of the Navajo aide or teacher in all training sessions* 

I'^irty-four (34) Navajos were included in intensive training activities 

and were subsequently able to exhibit skills in educational activities 

that were "not practiced prior to the training. An additional 225 Navajo 

» 

teachers and aides participated in Headstart workshops and training 
sessions. The practice of preparing the Navajo to meet his own needs is 
in keeping with Navajo and Bureau of Indian Affairs philosophy. 

3. Interaction between agencies was emphasized in many efforts 
in the school year 1973-1974# Host noticeable was the cooperative 
effort of the Arizona Prevalence Study, which was organized by the Navajo 
Education Resource Center ahd. which combined the effort's of twenty 
agencies and twenty-two donated staff data collectors* Other cooperative 
efforts were conducted with the public'^schools, Eieads*:art, Mental Health 
Services, Tribal Education Office, Public Health Services, Navajo 
Community College, Arizona Department of Education, IMC--SE of The Urt^versl 
of Southern California, and BIA schools and agencies* 

Many agencies and "service systems on the reservation often duplicate 
Servic3s and efforts* In some cases, needs exist in certain schools 
v^ich could be easily met by the expertise available in a neighboring 
agency* 

A continued effort should stress the establishment of interagency 
communication and cooperation. Whether the cooperation begun in 1973-1974 
will be maintained, or whether it will go uncultivated, must be evaluated 
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by time. 

4. It is felt that an elevated image of Special Education and 
the Special Educator was inscribed in the minds of educators through 
conducted activities and training and through leadership development. 

5. The acceptance of Resource Rooms as a way to deliver 
individualized services to handicapped learners will continue and 
intensify. The forthcoming production of a service manual will suppok ' 
this effort. 



^ '"O'^^ comprehensive child evaluation practice will continue 
as a result of tra^ining and enlightenment. ^ 

7. Finally, the awareness of. a need for full-service provision- 
to all handicapped children will accompany information coming from both 
■ fihe D...af /Blind Search and the Arizona Prevalence Study. 
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tPAINING SESSIONS CONDUCTED 
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Training Session Title: "CONTINGENCY MANAGEMENT" 
Conducted: Little Amercia, Flagstaff, Arizona 
Dates: March 4-7, 1974 

•J 

\ 

Participants: 

Paula Garcia, Chuska > 
Carolyn DiPomayj.o, Cuuska 
Dorothy McCuiler, Chuska 
Tom Duran, Teec Nos Pos 
Bobby 1)ean, Teec Nos .fc^s 
Albert John, Teec Nos Pos 
Arlene Jorgensen, Tuba City 
Georgia Lucas, Tuba City 
Cecelia Manygoats, Tuba City 
Lyle Vic'fe, Leupp 
Dorothy Ranfro, Leupp 
- Judy Thomas, L^Jupp' 
Wayne Kirfg, CKinle 
Tom Armstrong, Chinle 
Marlene Charlie, Chinle 

Facilitators: 

Helen Zongolowich, Grease wood 
Helen- Randall, greasewood 
Nancy Hyatt, Greasewood 
Bruce Weston, Los Angeles, California. 
Laurine RuleaUj Window RoCk 
Roland Castet, Many Farms 
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Training Session Title: ''CONTINGENCY MANAGEMENT" 
Conducted: Federal Building, Gallup, New Mexico 
Dates: April 8-9, 1974 

Participants: 

!;aralie Spell 
Dorothy Birch * " 
Et;hel Yazzie 
Wes Eby 

Saimnie Evans « 
Lynn Batchelor 
Nancy Livingston 
Rupert Bailey- 

Don Daughtery , . . 

Mattie Bellinger 

I'acilitabors : 



Helen Zc^zolowlch 
Roland Caster 



A 




V 



; :7 
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Training Session Title: '^•ARIZONA STATE PREVALENCE STUDY--DATA 
* COLLECTION" 

\ 

' ) 

Conducted: El fSancho Hotel, Gallup, New Mexico, 
n Ap-il 10-12, 1974 



P«rrticipants: 



r 



Vinona Marianito 




r 


Perry Joe 






Eddie Anderson ^ 






Jinmy "Wflliams 






^onIlan^ wiicox 






Jack Geringer 






Dorlita Taylor 






Mike Lanson 






Elizabeth Murphy , 






Ted Pienta 




^ f 


Gale Powers ' 






Carolyn Shumwell 






Peggy Lambfer'-on 






Bil? Sakai 






Charlene Crosby 






Vikki Tripp 







> 



Facilitators J 



Rosa McGrath, Riverside, Ca^lifornia 

Dr» Shitala Mishara, University of 'Arizona, Tucson, Arizona 
Roland Caster, Many Farms » Arizona 
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Training Session Title: '♦PSYCHOMETRIC TOAINING^* 



Conducted:^ Tuba City Boarding School, Tuba City, Arizona 



Dates: February 6-7, 1974 
March 13, 1974 



Participants; 

Jack Geringer 
Dorlita Taylor 

Facilitator: 

Roland Caster 



A, 
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\^^REGISTERS OF TRAINING SESSION 
PARTICIPANTS 



Group II 



/ 



Training Session Title: "EARLY IDENTIFICATION OF THE HANDICAPPED" 
Conducted: BIA Training Center^yZ^ontinental Divide, New Mexico. 
Dates: May 28-31, 1974 
Participants: 

V 

r 

Group I 

Sarah Foster, Chinle 
Kuth Good, Pinon 
Stephen Wallace, Crownpoint; 
/ Rita Stahl,' Pine Springs 
I Viola Grantham, Dennehotso 
Paula Garcia, Chuska 
Christell Ward, Beclabito 
Blanch Barrowsj Navajo Mountain 

Group III 

Arlie Weaver, Cottonwood 
Joyce Riding In, Wingate 
Mark Sonne, Dzilth-na-o-dich-hle 
Julie Mose, Crystal 
Rose Begay, Seba Palkai 
Charles Cope land, Teec Nos ?os 
Mary Smith, Aneth 
Terry Thaurer, Dennehotso 



Marvin Chee, Cottonwood 
Roselie LaCount, Low Mountain 
Vickie Sonne, Dzilth-na-o-dith-hl? 
Dona Etcitty, Greasewood 
Janet Grappenstetter , Wide Ruins 
Virginia Daniels, Nenahnezad 
Minnie Johnson, Toadlena 
Helcne Ward, Kaibeto 

Group IV 

Joyce Torro, Lukachukai 
Ella George, Wingate 
Eunice Hoover, Dzilth-na-o-dith-hle 
Catherine King, Hunters Point 
Beverly Crowe, Chuska 
Leion Ashley, Teec Nos Pos 
Penny Radolavi^'h, Aneth 
Diane Allis, Kayenta 
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Group y 



Ann Wlllldins, Nazlini 
Evelyn Hill, Crownpoint 
Ray Joe, Chichi Itah 
Mary McCprmack, Kinlichee 
Charla Weeks, Toyei 
Richard Harjo, Sanostee 
Barbara Curley, Teec Nos Pos 
Velma Isenberger, .Kayenta 

Facilitators: 

Ted Pienta, Chinle, Arizona 

Mike Lawson, Leupp, Arizona 

Dollye Lawson, Leupp, Arizona 

George Holt, Michigan 

Helen Zongolowicz, Greasewood, Arizona 

Laurine Ruleau, Window Rock, Arizona 

Roland Caster, Many Farms, Arizona 
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Training Session Title: "ADMINISTERING THE PEABODY INDIVIDUAL 

ACHIEVEMENT TEST: 

Conducted: Teec Nos Pos Boardi-^ School, Teec Nos Pos, Arizona 

Dates: February 27-28, 1974 
March 14, 1974 

Participants: 

Charlotte Short 
Darleen Litson ^ 
Lola Begay 
Judy Charley 
Helena Bizardi 

Facilitator: 

Mike Lawson 



Navajo Education Resource Center 



CHAPTER XII 



PROJECT CONSULTANTS AND CONSULTANTS AND TRAINERS FOR FIELD ACTIVITIES 
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PERSCWNEL USED AS PROJECT CONSULTANTS 
Dr. Robert Hall, Director 

Division of Post Secondary and Adult Education 
Bureau of Indian Affairs 

Max ?• Harringer, Acting Deppty Chief 
Division of Post 'Secondary and Adult Education 
Bureau of Indian Affairs 

Dr. Frank N» Hill, Education Specialist f 
Division of Post Secondary and Adult Education 
Bureau of Indian Affairs 

Laurine Ruleau, Education Specialist 
Navajo Area Office 
Bureau of Indian Affairs 

Bruce Weston, Assistant Director 

IMC--SE University of Southern California 

Dr. Richard Petre, Acting Director 
Southwest Regional Resource Center 

George Holt, Education Specialist 
Title VI Project Evaluation 
Bureau of Indian Affairs 
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CONSULTANTS AND TRAINERS; 
FIELD ACTIVITIES 



Jack Ce ringer 
Helen Zongolowicy 
Dorlita Taylor 
Mike Lawson 
J)oIIye Lawson 
Elsie Kanyid 
Helen Randall 
Nancy Hyatt 
Elizabeth Murphy 
Winona Marionito 
Norman Vilcox 
Ted Pienta 
Bob Dean 
Cale Powers 
Carolyn Shumwell 
Jeanine Matney 
David Passorell 
Norman Jensen 
Paula Garcia 
Marjorie Jimmie 
Arlene Jorgensen 
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APPENDIX A: 

AN EXPERIMENTAL OR" MODEL APPROACH TO IMPLEMENTATION OF A 
PREVALENCE STUDY WITHIN THE STRUCTURE OF EDUCATIONAL 
services' for AN INDIAN RESERVATION 



AN EXPERIMENTAL OR MODEL APPROACH TO IMPLEMENTATION OF A 
PREVALENCE STUDY WITHIN THE STRUCTURE OF EDUCATIONAL 
SERVICES FOR AN INDIAN RESERVATION 



A Study 
Presented to 
The Bureau of Indian Affairs 
and to 

The Bureau ot EducatioiTfor the Handicapped 



by 

?• Roland Caster, Director 
Navajo Education Resource Center 
Many Farms, Arizona 



prevalence Study 

Navajo Reservation 
1974 



In Cooperation wlth:^ 
Arizona Department of Education 



Cooperative Agents: 

Navajo Tribal Education Agency 
Bureau of Indian Affairs 
Navajo Office of Economic Opportunity 
U^S. Public Health Service 



Funded by: 
Navajo Education Resource Center 
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NavaJ6 Education Resource .Center 
Prevalence Study 



Activity 

1# Enter into agreement with' 
,' ' ^ State Dept* of Education 

2. Get approval from Advisory 
Board 

3. Ge't approval from Public 
Schools^ 

4« Get approval from BIA Super- 
intendents -^and Staff 

5i Coordinate with Tribal Educa- 



tion Agency 

, 6. Secure materials from Arizor^ 
Dept.; of Education 

?• Design Sample Procedure ' - 

8« Enlist testers: psycnometrlsts . 

9. Recrjiit - Speech Therapist 

10. Recruit - Home Interviewers 

IL Arrange and conduct training for? 
Psycho^e.trists ' - 

12. Arrange and conduct training tot* 
^Speech Therapists 

13« Arrange and conduct training for:* 
Home Interviewers ^ . 

14. Select Testing Sites 

15« Contact each Administrator 

16« Draft letter to each Administrator - 
with dates anp procedures 

17. Draft letter to Administrators 
""Sff Volunteer Personnel request- 
ing permission for their services 



18« Devise Ranclom Sample Procedure - ji 

19« Conduct Random Sample . - 

Navajo Education Resource Cent 
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20» Prepare Assignment sheets for 
each team taember 

21 • Actual Process: 

21A* Conduct Home Interviews 
in 10 Selected Sites 

. 218. Conduct Language Inven- 
tories in* l5 Selected Sites 

k ft 
21C. Conduct Testing in 10 

4 Selected Sites 

.22* Set-up Clerical system 

22A* Compile Folders on each 
child . , 

22B« Coooplete forms on each 
child 

23. Con5>lle results. 

24# Ship results to Arizona Dept# 
of Education^ Tribal Education 
Association BIA 



.1 
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Agreetnent for Prevalence, Study 



The State Department of .Special Education, Arizona Department of 
Education, planned to conduct a prevalence study in Arizona for the 
purpose of determining the frequency of handicapping conditions in school 
agcd^ boys and gii:ls. This statistical data would be the justification 
needed to approach the Arizona Legislature for an increased level of 
funding » » 

The original design was restricted to. the southern portion of the 
state, leaving the Navajo ReservsUion out of the sample. The Nava^ 
Education Rescnirce Center approacfted the State Department of Education 
November 15, 1973, about the possibilities of including a Navajo 
sample in the State studyt y-^ 

This was »et with approval under the condition that the Navajo , 
Education Resource Center organize and conduct th^ sampling process/ 
The original state budget could not provide for- this added expense. 

The Navajo Education Resource Center agreed to assume this res- 
ponsibility for the Navajo Reservation. ^ 

Since this agreement the original state prevalence study has. been 
expanded to include other Indian Tribes within Arizona. 

The sample number sugg2Sted for *'he Navajc Reservation was 240* 
This would be roughly .25%. . 




i 
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Navajo Education Resource Center 
Advisory Board Approval ^ 



The, NERC Advisory Board met on December 4 and 5, 1973, in Albu- 
squerque. At that time, th^ prevalence study was Introduced and the 
constraints in term^ of manpower, time and budget were considered. 

It was felt that the sample ftom the Navajo Reservation could be 
accomplished, but only in terrafe of a reduced san^)le population. 

The original estimate ^of 240 would require a cadre of trained 
psyctiometrist and Speech Therapists either on staff with BIA or 
Public Schools, or the budget to" hire them for the survey. Neither the 
personnel nor' the budget was available. 

It was felt by the board that the Navajo sample, »no matter how 
small, should be included in the total study. 
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Approval Public Schools 

Upon being informed of the sites selected for sampling, the 
office of Dr. John Potts, Director of Special Education contacted the 
five specified schools and secured their consent and approval. 

The five schools selected for the sample were: 

Tuba City 

Chinl-:: 

Ganado 

Leupp 

Kayenta 
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<^avckjo Education cJ^e^^ouxce. CanUx 205 

Programs for Handicapped Childrea 

P. 0. BOX 275 
MANY FARMS, ARIZONA 86503 
P. Roland Caster, Director / Telephone: 

Ninji B. Bcno, S^crttoiy JaqUACT^ 2i» l97^ ^ 602-781 -6325 



Karra Oavlt 

Oiviftiau of Special Cducacion 
tim County School Offlco 
13: W« Concreaa 
Tuscoiwt Arlaooa 

Dc^t Karen f 

Tho following la a llat of tha public acboola wher^ wa vldh to conduct 
our aavpllng aotlvltlaa at grada levala 1* 3f and 5« > 

Tuba City Public School 
Chlnlo Public School 
Kajrenta Public School 
< ' Laupp Public School 

Canada Public School 

It you could arranga to hava tha adoilnlatrators coveted I vould 
Appraclato It^* ^ 

# 

X plan to oaka a paraonal conUct with aach achoot during Pabruary to 
coordlnata thla activity with local ataff* 



6incaraly» 



Roland CaaUar 
Dlracter 



RC/crc 
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Ap proval BIA Schools 

Coordinated planning was first conducted with Laurine Ruleau, 
Novenber 16, 1973 • 

Conference was set up-*with Area Superintendent, Mr. Abe Tucker, 
to explore the use of 3IA students in the sample* The conference was 
conducted November 26, 1973, and approval was given. 



\ 
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p. Roluid Gitter, Director 
Nine 6. Beno, Stcreuiy 



<J^cuja^o Education c:^Ei.ou'tcs. Ctntzx 

Progr«mi for Handicapped Children 

P. 0. BOX 275 ' 
MANY FARMS, ARIZONA 86503 

Umaxf 25t 1974 
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Telephone: 
602 - 781 -6325 



Uurlnt Ruleau» Educational Specialiit 
Departaunt o£ Special iklucatioa 
Kavajo Area 0£flee 
Bureau o£ Indian Affal&'i 
Vlndov Rock, Arlcooa ii6515 

Dear Laurlnet 

A« per owr telephone converaatlon. the followlns BU boarding achoole 
«r« deaoftraphlca^ly n»»t. dealr^^ble »£or the planned Arizona Prevalacce Study, 

Tube City 

GMnle 

Kayenta 

Creaaowood 

Uiepp 

I£ this selection iseete with your approval* would you pleaae eocure • 
official BIA sanction £roa your Area office for ne to contact theie adialnlatra- 
tora and enllaii;- their cooperation In this study* 

We will do a random saaple of 20 students at grade levels 3 and 5» ap* 
prwdaately 4 per school* 

The saawle Inventory vlll follow the deslf^n of Jane ItercerU Pluralistic 
approach* This Includes the hoaa Interview iJlth the adaptive behavior ccaio 
conducted by a Uavajo Interviewer* i/rlttcn approval Is oofcalnod by this 
Interviewer for form I evaluation to bo conducted* 

The 1973 version o^ the kfocheler Intel licence Scale for Children, and 
arithmetic and reading subtests fo the llctvo VO are adainlatered by a pcy- 
chonetrlst* The lan'juasa Inventory and ccctlona of the Dcndcr and Peraue 
Perceptual -^^Uotor Inventory are adalnlatcred by the Speech Iberaplst* 

The saine activity will be conducted concurrently with five public schools. 
The only exception will be the liiclusslon of first graders In that sanolo* 

Information xdll be turned over to the Arizona Department of Education 
where It will be coapllcd with data conln,^ from other otate areas* 'iha cos»» 
piled Report wlW develop lufomatlon rosardlag frequency of handicapping 
conditions* 
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This Infonoation vlll ht used to develop procram plana for educational 
ittxvices and sccuro funds from tho Arizona Lcslalature for those programs • 

. Our eanple number (total 60) vlll be smaller than dcalrc-l* This number 
we reduced because of limited funds and trained personnel needed to conduct 
a larger effort* ^ 

It is my plan to conduct a larcer study In SY 1974-1975 In cooperation 
with the Navajo Education Agency viio will provide the funds throui^ a Title 
IV grant # y 

This sample (1974^:^1975) will Include approxlxaately 400 students and 
will be large enough to bo statistically reliable for projecting program 
needs # 

The 1973-1974 effort vlll result In a training experience that should 

develop sufficient numbers of trained personnel for a larger effort, 
ft. ' 

Slncerelyt 

Roland Casteri Director 

tbvajo Educational Resource Center 
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Contact person with the TEA has been Ms • Jane Murphy* Coordina- 
ting and planning sessions were held November 16, 28, December 12, and 

February 27, 1973-1974. 

During these sessions a sample budget was planned for submission 
to a Title project which would provide" funds for a more comprehensive 
survey in SY 1974-1975. This proposal was submitted by the TEA. 

The use of field personnel, of the TEA, as Home Interviewers was 
discussed and written into this plan. The TEA, then, becomes the source 
of Some of the manpower needed for the stuUy. 
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Secure Survey^ Materia Is 



The prevalence study will consist of the following sections: 

1, Wise '73 

2. Metropolitan '70 

leading 
Arithmetic 

3» Physical Dexterity Battery 

4« Speech Screening Inventoxry 

(Templln - Darley Articulation Test) * 

5# Adaptive Behavior Inventory 

Soclocultural Modality Index 
* Health History and Impairment Inventory 

6« Teacher Bating Scale 

Items 3, 3y and 6 were supplied by th^ State Department and picked 
up on January 24, 1974« Item 4 was purchased and has been delivered* Items 
1 and 2 are to be supplied by the State Department but have not yet arrived • 



' 1 • 
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STATE INCIDENCE STUDY 
Navajo' 'Reservation 
Budget 



ADMINISTRATION 
TRAINING 

TESTING EXPENSES 

TOTAL 



$ 915.00 
1840.00 

1890.00 

$4645.00 
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STATE INCIDENCE STUDY 
Navajo Reservation 
Itemized Budget 



ADMINISTRATION 

Travel and Per Diem 
Printing 
General Supplies 
Postage 
Te lephone 
< Xerox Charges 
Sub-Total 

TRAINING 



I 390.00 
50.00 
150.00 
25.00 
200.00 
100.00 
$ 915.00 



2 day session, for 25 people 

(food and ibdglng) 
Travel to and from Workshop 
for 20 people 
4 Consultants Jaiie Mercer' s team 



2 people ^ 
Per Diem , 
Travel, Air 
Fare 
/ Sub-Totai^ 

TESTING EXPENSES 



$400,00 
150.00 
240.00 



$ 600.00 
450.00 



790.00 



$1840.00 



Testing Materials 

Travel: Psychometrist (2500* mil'es) 

Home Interviewers (2500 miles) 
Speech Therapist (2000' miles) 
7000 miles @ 10* 



350.00 



700.00 



PER DIEM 



Psychometrist (20) 
Speech Therapist (15) 
•35 days @ $25-00 
Sub<-TotaI 



GRAND TOTAL 



875.00 
$1980^00 

$4645.00 
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; Sample Procedure; DesiRn 

' The initial Prevalence Stifdy design utilizing Jane Mercer's Plura- 
listic approach was developed by the Arizona Department of Education ^ 
(atta^ched) and will be the design of the study for the Navajo Reservation. 
Strategy for the inq? lamentation of the design will be as follows* 

Nuinber of students in san4)le - 60 (30 each sex) 
' Gra^e levels \- 1, 3, 5, (20 students per level) , 

Schools in sample - BIA and public 

JBIA: Tuba 'city 
^ ^ ' Chinle 

Kayenta 

Leupp ^ ^ . 

Greasewood 

PUBLIC % Tuba City ' * 

. ^^.^ Chinle ^ ^ 

X ^yenta 
/ ' Leupp 
Ganado 
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Distribution o£ Students 



^ " 


BIA 


PUBLIC 


1st 


3rd 


5th 


TOTAL 


.tuba City 


4 


8 


0 ^ 
^x^4 


2. ^ 
2 


2 >^ 


* ■ 12 . 


CJhlnle 


4 


8 


0 




2 ^ 


12 


Kayenta 


■4 


8 


0 


2 

. 2 




12 


Leupp 


■ 4 






2 


2 

2 


12 


Greasewood (BIA) 


/ 
<+ 


1 






2 ^.r -i 




Ganado (PUBLIC) 




8 


,??^4 






8 












^ ,.1— 




First 


0 


20 










Third 


10 


10 . 










Fifth 


10 


n 




i (Wb 


V ' » 
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Arizona Design 



The rescarcit proposal outlined below Is addressed to^fhe single 
most critical problem facing Special Education in Arizona today: no 
one knows the number of children in the State that ne^d special edu- 
catibn servi *es or what kinds* , The identification of Arizona's ^cep- 
tional school population is not an easiily resolved matteri especially 
when one considers the diverse cultural back grobnds o£ the people of 
Arizona. With the passing of a mandatory special ♦education bill by 
the State to provide special edi/cati^n serVices for identified handi- 
capped children by 1976, the need for, providing a strategy that woul^i 
identify these children is readify apparent. The proposed strategy for 
identifying gifted^ and handicapped children will provide statewide 



incidence figures for the varlpus classif icatiorig of exceptionality 
and give additional information conclrnlng children's adaptive beha\ 
and the Vocioculttiral uKaracterifftics of the -children's families. 



INTRODUCTION 

National incidence rates suggest that 16.94% of a State's public 
f.-^hool enrollment requires some kind of special education services, 
according to the follc-^i^s; categorical distribution: 



National Incidence 

Areas of Exceptionality (percentages , of school-age population) 

Educab^e Mentals A-landlcapped 2.50 
Trainable Mentally Handicapped .50 
Physically HanJicapped .75 
Speech Handicapped , 5»00 

Hearing Handicapped * »90 
Deaf .06 
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Visually Handicapped 

Blind ' 

Learning Disabled 

Emotionally Disturbed ^ 

Gifted 

Multiple Handicapped (Combination of two or 

more of the above) 



3.00 
2.00 
. o 2.P0 



\ 



Total 16.94% 

Thji >^at extent national figures are applicable to Arizona'^^vith its 
con^lekity of geographic, economic, and culturair^ factors, is not certain. 

Planning and programming for special' education an(l earmarked funding for 

\ 

identified^ exceptidnal children mandates that reliable diagnostic and 
evaluation data b^» available* T0 4[neet this need an incidence study is 
proposed that will include the" areas of exceptl \\ty %^ delineated in 
the 1973-74 Adminigyirators'' s Guide , Arizona State DepaVtment' of Education^ 
using samples of ^ndian, Mey^ican-^American, Bllack, and^linglo children. A 
subset of information will also be collected for these ethnic ^mples 
tliat iSr attuned to the soclocbltural characteristics of the . families of 
Crlemeijtat^y school children using Jane^fle|:cer'^ pluralistic assessment 
techniques* The collection- o^ data ttiat allows pluralistic assessment: t?o 
1)e conducted is felt necessary in view of existing cultaral differences 
between ethnic groups. Mercer has shown that when traditional standardized 
assessment instruments are used, disproportionately large numbers of chil- 
dren of Black and ^Mexican-American heritage are placed in classes f^^r the 
menCally retard** ^. Pluralistic assessment techniques attempt to reduce 
this _ test bias when assessing rate of retardation by taking the socio- 
cultural characteristics of the child's family into consideration when 
interpreting IQ and adaptive behavior scores. Using this approach^ a 
child's performance will be compared with other children with comparable 
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Mercer, Jane R. Labeling the Mentaltv Retarded , 
of California Press, 1973- 
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sociocultural backgrounds and wiio, presumably, have had similar oppor- 
tunities to acquire the knowledge and skills needed to answer the questions 
on an Intelligence test and pass the items of the adaptive behavior 
scale* 
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DESIGN OF THE STUDY 
The sampling procedure that will be employed in the proposed study 
is given below: 



N 


Ethnic Group 


N per Urban 


N per Rural 


N per Grade** 


312 


Ang lo ) 


156 


156 


26 urb/26 rural 


312 


Mexican- Am»* 


156 


156 


26 urb/26 rural 


312 


Indian 


0 


312 


52 rural 


312 


Black 


312 


0 


52 urban 


Total »=1248 











^Spanish Surname 
**Grades 1,3,5,7,9 and 11 with an urban-rural split for Anglos 
and Mexican-Americans » 

Because of logistical considerations (time, money, personnel) all children 

included in the study will be selected from within Pima County* Evidence will 

be provided indicating the degree to v*iich the school-age population of Pima 

County is representative of the state. The total number of children (N=1248) 

that will be involved in the study represents approximately .25 percent of 

2 

the entire school population of Arizona (482,619). The four major 
ethnic groups found within the State will be represented equally (N-312) 
in an effort to obtain a statistically defensible r-^te of exceptionality 

per ethnic group. Children in grades 1,3,5,7,9. and 11 (J^52 per grade) 
will be included in the study for each ethnic group* In anticipation 
of differential rates of exceptionality between urban and rural Mexican- 
Americans and Anglos, respectively, one-half of the children 
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selected at each grade level will be from the metropolitan Tucson area 
and one-half will be selected from outlyi^ig rural :»reas (the urban-rural 
split is not considered feasible for the Indian and Black ethnic groups 
due to the low incidence of urban Indians and rural Blacks in Pima County). 
Fifty percenv*; of the children selected at each grade level will be female 
and male, respectively, due to procedural demands of Mercer *s pluralistic 
assessment work. One would anticipate a similar breakdown by sex, however, 
simply by virtue of random sampling procedures. 

The Indian sample will consist of Papago Indian children enrolled in 
the schools^ of Sells, Arizona. The first, third, fifth, seventh, ninth, 
and eleventh grade. Papagos will be randomly selected from the enrollment 
rosters. Th? Black and urban Anglo and Mexican-American samples will be 
randomly selected from the enrollment rosters of metropolitan Tucson schools. 
And the rural Anglo and Mexican-American samples will be randomly 
selected from the enrollment rosters of the schools in Marana, Arizona. 

In cooperation with the Division of special Education, criteria will 
be established for the follov/ing exceptior.allty classifications: gifted, 
EMH, TMH, specific learning disability, hearing handicapped, visually handi- 
capped, speech handicapped, and physically handicapped. Administration of 
the Wise , Metropolita n Reading arrJ Arithmetic subtests, B ender-Gestalt , a 
speech screening procedure , and the collection of current information re- 
garding vision, hearing, and physical disability will provide data that 

^Because incidence rates of oxceptionality will be projected for the state 
on the basis of the results of the study, schools will be selected, when- 
ever possible, that are considered to be representative of the population 
in question. In addition, detailed descriptions will be provided of the 
schools. 

A, > , t 
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will be used to .establish exceptionality Incidence figtires for all children 
in grades 1,3^,5,7,9, and 11» Using this information, statewide incidence 
figures will be generated on a proportionate basis if the incidence fre- 
quencles are not comparable across the four ethnic groups. That is, the 



data will provide incidence frequencies foK the various are^^of exce^>tion- 
ality for each ethivic group. Using this data and the ethnic percentages of 



school-age children in Arizona (70.27. APglo, 20.3% Spanjsh-sumame, '^Ti ^Black, 
3 

and 57. Indian) , it will be possibly- to project incidence figures of excep- 

4 

tionality on a statewide basis. It will be necessary to interpolate the 

t 

respective incidence figures for grades 2,4,6,8,10, and 12 and make similar 

statewide projections to provide a comprehensive listing exceptionality. 

incidences. j 

In grades 1,3, and 5, Mercer's pluralistic assessment techniques would 

also be conducted. Using this procedure, the mother will respond in an 

interview administered by a trained interviewer to the following:, 

!• The Adaptive behavior Inventory for Children. ABIC consists of a 
series of age-graded questions which include items cover'^.ng the 
child's usual role performance outside of academic achievement. 

!• The Health History and Impairment Inventory. HHII is a series of 
non-technical, non-medical questions about past or present physical 
illnesses or impairments. 

3* The Sociocultural Modality Index, a measure of socialization milieu. 

The following information is to be derived from the child; 

1. Hearing and Vision. The current results 6f hearing and vision 
examinations will be recorded at the time of sample selection by 
the project's interviewer-supervisor. 

2. Wechsler Intelligence Scale for Children O-ZISC). Each child in 
the sample will be administered the 1973 version of the WISC. 



3 
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• ' ' . . \ 

3* ,The Physical Dexterity Battery. «;^he PD batte^ Is a 4 part series - 
of items i covei^ing \«'oss and fine motor dexterity, and visual -mo tor 
coordination and ^eyelopraent* The Bender Gestalt test> height and 
weight measurements and an evaluation are include^. 

Item 2 and 3 are to be administered by school psychologists^ psychometrists, 

and graduate student interns in training^rograms who fere familiar with the 
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Sup«rmtendcnt of Schools 
Pima County^Government Center 
131 W|fest Congrisi Street 
Tu€ion« Arizona 85701 
Phone 792-8451 

October 22, 1973 
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PREOEBtCK JIPSON 
Program Director 




Dr, John Potts ^--^J:!-^ 
Arizona Department of Education 
Division of Special Education 
1535 West Jefferson ^ 
Phoenix, Arizdna 85007 

^ i 

Dear John: 

■ ) 

1 am enclosing a revised budget projection for the. Arizona incidence .study 
proposal we submitted recently. This budget revision reflects an effort to 
riduce total budget closer to $75,000 in response to your concern about the 
$97,000 figure, fn order to bring ,this enclosed budget to the $30,620 
figure, I have done zhe following things: 

1» Oropped th<^ eleventh gr^e from the evaluation sairple. This reduces 

the sample size by 208, ^resulting in significant lowering of budget. If 
necessciry, we could drop the ninth grade sampling, saving an additional 
$3536. Howev^ar, we feel this would weaken the study, very much since 
t we expect some incidence change above grade seven due to attrition. 

2. Dropped the salary fo>- the research assistant from th^ budget since I 
Understood from Karen "^hat this vipuld not be ii^cluded in the budget 
anyway. "^^^ 

3. Tightener^ up various items in the 'budge ^ as much as I f'^lt we dared 
and still allow for some operational latitude- It is virtually im- 
possible ^.^ project* mileage-, for instance, to do the home interviews 
since not even the Indian pasis schcjol district can ^11 us exactly 
where certain parents live. "'^^ 

I 3US$ discovered the other dry that we will probably have to renn ^trailero 
^^o allow at least six tcstcr^to operate in ev ch school district to ccmple'^e 
" the testing on time. So, as you can ~ee, there arc possible proccdura^i 

variables that ve can't predict --^vaci^Ty at this time 
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I hope this revision will be more approvable in terms of your* funding 
limitations. I must agadn stress that the cuts reflect a weakening of 
the design we proposed^ We lock forward to your decision ca the study 
proposal. ' ' ; 

Sincerely, 

Fred Jipson , 
Program Director *^ - 
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ARIZONA' INCIDENCE. STUDY 
Supplementary Schedule - Budget Itemization 



ACHINISTRATION 

Contr^'^cted Services 

Dr# Dan Reschly - Supeirvision and scheduling 

of Psychometric staff, on-going 
consultation on research design 
and analysis of data $ 3,000. 

Travel for Administration 600. 

General Supplies - Administration *700. 

Xerox Charges '50# 

Postage 75. 

Printing Costs 200* 

Telephone Charges 700. 

Capitol Outlay - Furniture for R*esearch Manager * 900 # 

Administration Total $ 6,925. 

OPERATION ^ 

Contracted Services - Psychometric Services - 

1040 Subjects @ $12. 50 /Battery 

(excludes Grade 11) . 13,000. 
Metropolitan Test Administration ® $25 per day 1,175. 
Pluralistic Assessment home Interviews 

650 subjects ® $12.50/lnterview+ 8,125. 

Computer Analysis 

Card Punching (15,000 cards) 2,000. 
Programming - Consulting Services 3,000. 
Data Coding Personnel ^ 5,000. 

Computer Time and Materials 3,000* 
Speech Screening - 80 days ® $40/day 3,200* 
Consultant Services - Misc. Cons. Time for on*-golng 

problem solving, assistance \ 
from Coop, psych staff for 

school scheduling arrangements, etc. 3j,000# 

Trav 1 

Psych Testing 25,000 miles for 500 days 2,500. 
Metropolitan Testing 1?,500 miles 1,250. 
Home Interviews 156 trips @ 68mi/trlp 1,000. 
Travel and PerDiem for Operations Consultants, 

Trainers, etc. 1,000. 
Materials and Supplies 

Wechsler Kits 15 ® $50. ea. 750. 
Metropolitan Tests 70 class sets 1,200. 
Bender Tests 15 ® $25. ea. 375. 
Aci ptlve Behavior Scales, other Mercer M.terlals 500. 
Misc. Operations Supplies 150. 
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Arizona Incidence Study 
Supplementary Schedule - con't 
Page 2 



Training ' 

4 Days - Mercer Staff $ 400* 

Stipends - Training Program 500. 



Payments to Parents - Home interviews @^ $5/640 S's 3,200« 
Rental of Trailers for Testing at Sells ^nd Marana 

2 Trailers @ $125/month for 7 months 1.750, 

OperatlonVotal $73,585. 

\ 

\ 

GRAND TOTAL \ $80,620. 
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Psychometrists 

The psychological evaluation activities will be conducted by 
psychometrists and those who qualify as psychometrists In accord- 
ance with state standard*; as approved by the Director of Navajo 
Education Resource Center. 

A search will be conducted to find staff members on the reser- 
vation (with these qualifications* and permission for release time 
from their regularly assigned duties to assist the study will be 
arranged. 

Travel and training expenses will be provided by the Navajo 
Education Resource Center. 

Eight psychometrists could process the 60 students by evalua-* 
ting 7.5 students apiece. By evaluating two students daily, the 
total time spent in testing woulc' be approximately four days. Two 
days spent in training and orientation would brjj>g total days away 
frofii regular jobs to six. 

Psychometrists would administer the WISC '73, Metropolitan '70 
Reading and Ar:^thmetlc scales. 
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TESTING ACTIVITY: 



Per Dletn 



Tuba City 



2 Psychometrlsts. 
In residence 



Psych • # 1 
Psych. # 2 



Leupp 



1 Psychometrist 
in residence 



Chinle 



Psych. # 1 
Tuba Psych. 



1 Psychometrist 
in residence 

Psych. # 1 

Outside 

Psych* 



Greasewood . 



1 Psychometrist 
in residence 

Psych. # 1 



/ 



12 Students 

8 Students 
4 Students 



12 Students 

d students 
4 students 

12 Students 

8 Students 
4 Students 

4 Students 
4 Students 



2 Days 



2 Days 
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Ga^ado 



Testing 



Outside 
Psych. 



8 Students 
8 Students 



A Days 



Kayenta 



Outside 
Psych. 



Students 
12 Students 



6 Days 
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Speech Therapists 

The language and articulation inventory will be conducted 
by Speech Therapists • Qualified Therapists now employed on the 
reservation will be recruited and arrangements made for release 
time from ^regularly asslgne'd positions. 

The Templin-Darley Articulation Inventory has been selected 
for use» Administration time is approx. 25-30 minutes. One 

therapist could screen approximately HjLght students per day. 

> 

Three therapists could screeno20 students apiece in 2.5 days. 
When converted to travel time it would equal 3»4 days. 

The Speech Th^eraplst will also administer the Physical 
Dexterity Battery. 
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SPEECH INVENTORY ACTIVITY 



Teec Nos Pos Therapist 
:reen: 



Screen: Kayenta 
Tuba City 

Miles traveled - 360 

D<^ys (Per Diem) @ $25 
Students per day 
5 Davs 



$125 



12 Students 
12 Students 
24 Students 



St, Michaels Therapist 



Leupp 
Grea36woo'^ 



Miles traveled - 375 

Days (Per Diem) @ $25 
5 Students per day 
3 Days 



$ 75 



12 Students 
4 Students 
16 Students 



Grovmpoin t Therapi st - 

Screen: Chinle 
uanado 



Miles traveled - 370 



Days (Per Diem) ^ $25 
5 Students p^r day 
4 Days 



$100 



12 Students 
8 Students 
20 Students 
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ho*;e interviewers 

The, home interviewers will administer the Adaptive Behavior 
Inventory for Children (ABIC), Health History and Impairment (HH&l), 
and Sociocultural Modality Index (SMl)» They will also secure 
signed permission from the parents for the testing to be conducted. 
This will be done in the native language and in the home. 

This requires that the HI be the first team member on the 
field and that many miles will be driven to the scattered homes. 
All HI*s will be Navajo adults. 

By scheduling the HI one inter /iew per day and allotlng five 
days for the inter^^iews, it is felt that minimum of 12 inter- 
viewers should be trained. 

The training will be done in a two day session by Jane Mercer's 
team. All travel and training expenses will be provided by the 
Navajo Education Resource Center. 

s 



ERLC 



Navajo Education Resonrce Center 



231 



.HOME INTERVIEW 



Tuba City 








12 


Students 




H. 


I. 


# 1 


5 


Students 


• 


H. 


I. 


# 2 


5 


Students 




H. 


I. 


# 3 


5 


Students 


Wupp 








12 


Students 




H. 


I.t 


# 3 


2 


Students 




H. 


I. 


# ^. 


5 


Students 




u 
It* 


i » 


W J 


5 


Students 


Grease wood 








4 


Students 




H. 


I. 


# 6 


4 


Students 


Ganado 








8 Students 




H. 


I. 


# 7 


5 


Students 




H. 


I. 


# 8 


3 


Students 


Kayenta 








12 


Students 




H. 


I. 


# 9 


6 


Students 




H. 


I. 


#10 


6 


Students 


Chinle 








12 


Students 




H. 


I. 


#11 


5 


Students 




H. 


I. 


#12 


5 


Student's 




K. 


I. 


#13 


2 


Students 
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Administrator Contact 
and 

Communication Activities 



Strategy One 
Strategy Two 
Strategy-Three 
Strategy Four 



- Official contact by State Office of Education and 
Navajo Area Superintendents 

- Telephone contact with each Administrator by 
Navajo Education Resource Center. 

- Information letter providing purpose, methods, and 
dates prepared for administrators frotn NERC« 

- Personal conference and site visit conducted by 
NERC* Purpose, clarify sample activities and team 
responsibilities, prepare for random sample and alter- 
nate selections* 



Contact Administrators: 
Tuba City 



BIA 



Kayenta 

Chlnle 

Leupp 

Dilcon 

Ganado 



Jt D. Sykes, Arlene 
Jorgensen 
Mr. Mcmullln 

Cleveland Miller 
Wayne King 
Lyle Vice 

Mr. Meath-Caroyln 
Shumwell 



PUBLIC 



Paul Sowers, Dir. El. Ed. 

Dr. Jn* P. Munden 

Dr. Lilly Williams 

Dr. McCoy, Supt. (Kimbro) 

Will lams -Roy Bynum 



McCormlck, Yazzie 



Supt, 



Prin. 
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Testing Sites 



Five areas representative of the reservation population within the 
state of Arizona were selected* An attempt was made to obtain equal 
samples from th'3 Public Schools and BIA Boarding Schools* A policy 
restricting any psychological testing of first graders in BIA schools 
made it necessary to pull the entire first grade sample from public 
schools* ^ 

The effort was made to san^le BIA and public schools students in 
the same community reducing the mileage to travel by team members* 

This was successful in four of the five areas* 
Schools selected are: 



Public 



BIA 



Tuba City 



Chinle 
Kayenta 
Leupp 
Ganado 



Tuba City 
Chinle 
Kayenta 
Leupp 

Greasewood 
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Trainlns^ Activities 



Home Interviewers - 



Speech Therapists - 



Psychometrist 



Sessions 



The Jane Mercer team W-..11 conduct a tuo dr" —^sslon 
directed Co developing skills in conducting =i 
home interview, administering the ABIC, HHI, iid 
SMI. Orientation will be conducted concurrently* 

Training will consist mainly uT ^'-.miliarizing Therapists 
with Ten^Ilii-Darley Inventory, Prevalence Study 
Orientation, and development of sample strategies. 

Training with '73 Wise conducted by coordinating Pre- 
valence Study office personnel from Tucson J over- 
view of Metro '70. Study orientation and strategy 
developmen^i done concurrently. 

Budget provides for two day training session and 
mileage (meal /lodging, no per diem). 

number of participants ^ • 

location ._ - - - * 
dates . * 
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Deccftber 21, 1973 




Jepartnmtt of %hutniwn 



NBMORANDUM 



XOs Superintendents, Principal-', and Othor SchooJ Pereonnel 

FILOM: ohn Potta, Ed.D* {^-^^^ 

Ansoclate Supe^ incendetix of General Education 
and Director of Special Education 



ihe 31at Legislatu e of Arizona T^aesed a bill which requires each ^ hool dis- 
trict to provl<ie special educnt^ic:. instruction for handicapped cl xioren by 1976. 
The intent of this lav ia to guarantee eoual education opportunity to each 
han^^lcapp. J child Irx the state » 

In order to plan for the icroTe&entation of t^nd^tory special educa ion, the 
Arisona Dcpnrtoeni of Education, Division of Special Education, in cooperation 
vlth the Pita County School Suncri»^tendent Of f ice is conducting a compreher- 
alve stuc? o^ chi^^drcn in Pina County to deteraino an estir^ated incidence rate 
of handiCi ad children. Th* study will involve approxiinataly 1,100 Anglo, 
Blacki h''i:v.crji-Aincrican, and Indian children in grades 1, 3, 5, 7 and 9 that 
have been v^-ndonly selected irom Piinf bounty schools. Information obtained 
froQ each child at scho.^1 will include tc ^iB of echolaaric abiliu, , acaden^ic 
achiovenent, vlsual-motor perception, speech screening, and physical disability. 
Vm anticipate approxinateiy 2 1/2 hours of testing for each child that is 
selectfd f->r the study. Parental approval for testing will be obtained. During 
a parenta^ 'nterview, infr.tiation will be obtained regarding the child's adaptive 
behavior, health history, and the socio-cultural characteristica of the child's 
family* 

V 

The Arizona Department of Education would appreciate . )ur cooperation and support 
for this project. The results of this study will assist us greatly lu planning 
lAproved oaucocionai p ogransaing for Arizona* . children. 



Pl/pn/01/12.21 

r I * 
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gcpnrimcnt of g^^raiicu 

1539 WEST JFFFCRSON 
PHOENIX. AHIZONA CSOOV 
271.- &0 



Thank you for helping us. The Information you have given us about yj- r child 
will help many other '-hiidrcn. This letter will ansv/er a few basic questions 
people often ask us about our project. 

What l i . the p urpose ^ the nrqiect? 1. 3 purposes of the ^^rizona Prevaiouce 
Study are: (1) to" ?)ea^,ure hov; children ret alo-j ^7ith their families end 
.friends and the kinds of things chilldrea do in their ho:.es, neighborhood, 
school, and co'.n^unity; and (2) to detciinini:. the percentages of children that 
would benefit from s^^ecial education services in Arizona* 

Why do v e nocd thi s in fornation? At the present tine^. about the only infonnat^on 
available lor schools Lo use in planning an educational prograa for childrrr is 
scholastic aptitude tests and tests of acade^'c achievement • The schools have 
no systematic way of ne:isu\ing how well a child is performing at home an*, in the 
coinnunity. Also, the- Ihirty-first Legislature recently passed -andato-y special 
education, 'iha intent of tnis lav/ is co guarantee equal eaucationaj opportunity 
to e..ch child in the state. Accurate* infornation about the nutaber o£ children 
needing special edi^cation services is ne::essary in order to provide better 
educational programs for these children. 

V It tro '^f^^ crr.d- 3^Jie?-Sj?fJ'JlS-i*-^^ "^^^ children ve are 

"contTcLIug ^his >ear \'ixl be In gradeii 1, 3» 3, 7, cind 9. 

How wany scVool distr icts an d -schools h cva children in tho stiKiy? The 10. ip 

children iirriie'stud-^^tT^yiid 98__ schools in 8 school districts. Thf^ 
.ilstrictb, the schools from each district, and the children were ai: chosun by 
chance. The districts are scattered around Pima Courty The children livo ii 
urban, rural, and suburban conuiunities * 

Will in fornntion_^c_J:ont_jii^^^ All information given to the project ->taff 

will bc'l^ept ViiI^aymo;7s . Ko linmes will be included in the data files* All inforn^.a- 
tlon will be keypunched and analyzed by machine. 

V^ho^c. jo hyT_j \rj?^onn rrova lonco Study? The Study is bejiag carried out by 
the""0fl ice of the i^ima County Super ii.t'jnclcnt of Schools and the St^te Depart!.. cnt 
of Education, Dr. John Potts, Associate Superintendent of Public Instruction. 
Mrs. Karen Davis and Mr. Fred Jipson are Project Directors. , 

Where can parents p.ot further inforij:? tj on? If perr.ons v;ish any iurthcr Infonnatior 
abou t t lu~p"7<^t'c t, t liey'^^'^^Vy calJ (GOl) ^/;:!"3A31 or '?rite a 1 :ttcr lO the Ai^r.ona 
Uepartuoiit of Lducjtion, 1535 U^jst Joffcinou, Phoc'iii*^, //Izona 85007. 



(Hrc.) Karen Davis nrvr jw^tw i ' 

O Project Director ^ COW AlfllUfeii 

ERJC Piviiiion of Special Education 

Navajo Educat REsour^c Center 



W. p. SMOrSTALt o. 
•VrtRfNTfHOtNT 



department of Jbucntton 

1»35 WC$T JCrrtRSON 
rnOCNIX. ARIZONA fiS007 



Dear 

jt 

Your . on or daughter, t is one of 12 boys and girls 

whose name was drawn by chance from the rolls of 

School to take part in a study of 624 Arizona school cnildre^ . C jr st:ud^* 
is concerned with developinc a way to measure th'- things that typical 
children do out of s-bool - at home, in their neighborhf^od and i-- the r 
comnxunity* 

Our study is sponsored by the Division of Special FducatioUi Arizona 
State Department of Education. The Arizona State Department o£ Education 
and your school district are helping us because they believe that the 
schools in your district will be able to use our measures for planning 
better educational proprams for children, 

OuiT interviewer will call soon to ask for an appointment to meet with 
you at a convenient tine for an interview. During the Interview, you 
will be asked a few pieneral questions about the family, some questions 
'about -things your cn^id does, and questions about bis health. With your 
c>:'^5?ent, your child will be given a standardized, scholastic aptitude 
test and a ".est of physical dexterity at school. Our interviewer will 
have proper identif ica-'c:i. The interview will take approximately one 
hour of your time. 

We hope you will be willing to help us. If you have any questions, please 
call our office collect (60*.) 792-8A51, or contact your school orinclpal, 

sincere, y, 



^IIts.) Karen Davis 
Project Manager 

ES6/U,/ 

I 
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Pirea County School Supcrintcndfia' s Office 
131 Vt^t Congiess 
Tucsor.. AZ 85701 
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To Wljoi.1 It May Concern: 

I have been Jnfomed to satisfaction by Mrs, Kiren Davis and her staff 
of the nature and pnrpor^e of the Arizona Prevelance Study. ' civo 

permission for i?y child, ' 

to be niven tests of academic achievement, visual-inoLoi dex.crily, mental 
ability, and a. speech screening prcceduve at school by a trax led tester. 



Signed :_ 
Pate: 



.ERIC 



Naw. jo Education Resourc Cente 
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• v fn<ittfn>t»y Aritiona IVevalence Study 

^^^^ Dflivr.B, Project Manager 

ptfmtmtxd tki Txhtutttim 

mOtNIX, AMIZPNA O0OO7 



T6: Principals 

ftrcm; Karen Davl» t^TS 

Arizona PrcvRlcnce Study 

« 

VAu.n^H'!!^ J^S'^^J^^^^^^^^ *° pooperate vlth the Arizona Department of 
K?^o^i L i^''- ^J^^^^y school Surarintendent's Office In conducting the 

i!^ 1 Approval has been given by the Tucson District #1 

Research Departaent to conduct this invcatigatlon. 

trc^ J^^^*?^?? concemir^ thla study should have reached you via letters 
S^rSt^Xnwi:^:. cf. Donartnanfe; and Dr. John Fotts, Associate 

Buperintendent, Arl^ozia State Departaent of Education. If further infonsatioa is 
neceseai-y, please contact: xiu.»i^v.xwu is 

Dp. Earl Pita 
Mrs. Karen Davis 

Pljoa County School Ouperintendent's Office 
792-^51 

or 

Edward Kwwell 

Tucson #3 Eeoearch Di-portasnt' 

• The person carrying this let"-er has been authorized by uo to collect 

the children selected to cartlcipate. They ^11 v^nt to check 

^.n^i^^^'^fnH^JS ? and hearing records? I v teachers fill out a checkUstj 
or conduct individnal testing. * 

We hope you are vilUn.? to particlpcte and aoalst us 'in dotemlnlnff tht 
special needs oi cblklren. Tha.Jt ycnx in advance for helping us. 



ERJC Navajo Education Resource Center 
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RIVEUSIDE. CALIFORNIA 92502 



PROGRAM RFSEAIICII IN INTEGRATED ^ 
MULTIETHNIC KOUCATION ^jJC 

Pluralistic Assessment Project 

March 22, 1974 

Mr. Roland Caster 
P.O. Box 275 

Many Farms, Arizona 86503* 
Dear Mr. Caster: 

This letter *ls co confirm our telephone conversations of March 18th and 
22nd, in which we agreed that you may use the standardization versions of the 
Parent -Interview Schedule, the Adaptive Behavior Iiiventory for Children and 
the Physical Dexterity Battery developed by the Pluralistic Assessment Project 
(for research purposes.) We understand that the Arizona Prevalence Study wil? 
supply you with the necessary forms and manuals, and that you will be gather- 
ing data from approximately sixty Navajo children and their mothers. We a3so 
understand that the completed protocals from both smother and child will be 
edited, coded, keypunched and transferred to magnetic tape by Karen Davis of' 
the Arizona Prevalence Study and her staff, and that a copy of the tape will 
be made available to us upaii'^<:Oiapletion. 

Mrs. Rosa McGrath has agreed to train four to six interviewers ±v the use 
of the Parent Interview Schedule and* Adaptive- Behavior Inventory on April 10, 
11, and 12, 1974, in Gallup, New Mexico. We understand that you will be mail- 
ing plane tickets to Mrs. McGrath which will schedule her out of Ontario Inter- 
national Airport to LAX and then on to Albuquerque and Gallup on Tuesday the 
9th of April, with return flights on Friday the .12th. 

According to our agreement Mrs. McGrath will receive $60.00 a day for the 
four days ($240.00) she will be working with you, plus $25.00 per diem (food 
and lodging). In addition, any transportation costs will be paid by you, in- 
cluding mileage to and from Ontario Airport. 

Mrs. McGrath has asked me to inquire if you would make reservations for 
her in Gallup at a medium priced motel of your choice. She also has asked 
that you schedule a few hours of consultation with her on Tuesday so that she 
will be oriented to your procedures before she begins working with your pro- 
spective interviewers the next day. 

Dr. Jane Mercer har been infonned of our conversations and concurs with 
our arrangements. If you have any further comment or if my understanding of 
our arrangements is different than yours, please let us know immediately. 

Sincerely > ^^"^^ * 

^ June/p. Lewis / ^ 

£p^l^oples: Mercer'^ ^ 

* McGrath i Navajo Education Resource Center 
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P. O. BOX 275 



MANY FARMS, ARIZONA 8$503 



P. RoUnd Caster, Director 
Nina B. Bcno, SccreUry 

Dear Sir, 



Telephone: 
C02- 781. 6325 



Contact has been made with you by the Navajo Area Office regarding the 
Prevalance Study being conducted in Arizona. The Navajo Education Resource 
Center has accepted the responsibility for coordinating these activities on 
the Navajo. Reservation* 

A copy of the letter from Dr. John Potts is attached for your records. 
It presents the purpose and nature of the Prevalance Study. 

The Area Ofiflce has informed this office of your willingness to parti- 
cipate in this study. The following procedural information will, therefore, 
be of interest to you. 

The Navajo sample will include BIA and Public School students alike. 
Sixty students will participate in this study. They will be selected by 
random sample pirocesscs from grades 1, 3^ and 5. 

The survey process will Include a home intexrview^ tests of ability, 
achievement, visual-motor perception, speech inventory and physical ability 
inventory. These processes will be conducted by trained Navajo home Inter- 
viewers, psychometrists, and speech therapists. No child will be tested 
until the home interviewer has a signed consent form from the parent. 

All information will be kept confidential and used only for purposes 
expressed in these documents. 

The actual evaluation process will begin in mid-April and will be con- 
cluded by mid-May. I will be in personal contact with you to develop the 
selection process of the students to include in this study. 



Sincerely, 



Roland Caster, Director 

NAVAJO EDUC-MION REr>OURCE CENTER 



RC/cc 



♦ 
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cJVauajo £Aucalion c::/^£ioatc^ Ctnttx (SAMPLE i PUB* SCH 



for Handtcoppcd QiUdren 
P. C. BOX 275 
MANY FARMS, ARIZONA 86503 
P. Roland Citter, Dirertw* Ttl^»phorte: 
NtBA B. Beno, Secretary > . . 602 -781-6325 



Dear Sir, 

Contact has beea made with you by the Arizona^epa'rtment of [Education 
regarding the Preva lance Study being conducted in Arizona. The I<ava^ Educa- 
tion Resource Center has accepted the responsibility for coordinating these 
activities on the Navaj^o Reservation* 

A copy of the letter from Dr. John Potts is attached ^for your records* 
It presents the purpose and nature of the Prevalence Study. 

The State Department of Education hits informed this office of your 
willingness to participate in this study. The following procedural informa- 
tion willy therefore, be of interest to you. ^ 

The Navajo sample will ..Include piA and Public School students allke# 
Sixty students^ will participate in this study. They will be selected by 
random sample processes from grades 1, 3, and 5. 

The survey process will include a home interview^ tests of abifity,' 
achievement, visual-motor perception, speech inventory and physical ability 
Inventory. These processes will be conducted by trained Navajo home inter- 
viewers, psychometrists, and speech therapists. No child will be tested 
until the home Interviewer has a signed consent form from the parent. 

All infonaatlon will be kept confidential and used only for purposes 
expressed in these documents* 

/ 

The actual evaluc^tlon process will begin in mid-April and will be con- 
cluded by mid-May. will be in personal contact with you to develop the 
selection process ol ihe students to Include in this study. 

Sincerely^ 



Roland Caster, Director 

NAVAJO EDUCATION RESOURCE CEOTER 



RC/cc 



; J- 
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NAVAJO EDUCATION RESOURCE CENTER 
^Izona Prevalence Study 
Havajo Reservation 
A .il-May, 1974 

Fartlcipating bchools and Administrators 



School SuperiiCendent P rincipal 



3anaio Public School 



MrV McCormicV 



Dr. W^ngi^r 
Mr. c ..^:ath 
Mr. R*. Bynum 
Mr. Gray 
Mr. McElroy 
Mr. J. D« Sykes 



/ 



Oilc jn Bo ^ Ung ich. 
/Leun-^ PubJir School 
jba '^Itv Public Sch, 



Dr. B^Uison 
Mr. Wi I lams 
Mr. P- Sauers 




Mr. K. Jackson 
Dr. HcCoy 



K3. P. Dot son 
Dr. Jn. R. Munden 
Mr. K. Jackson 



Mr. Miller 

Dr. Lilly Williams 

Mr. McMullln 



Kaycjnta Publi School 
Kay(F:nta Board. .ng Sch. 
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BUREAU OF INDIAN AFFAIRS t^TiONAL POLICY 
ON SPECIAL EDUv' .TION 

^ DEFINITIONS V? SPECIAL EDUCATION AND EXCEPTIONAL 

CHILDREN, AND POLICIES C^J LABELING AND INTEGR.^TIOK 
OF EXCEPTIONAL CHiLDREN 

Definition of Special Education 

Special education is that additional service, over and above tl^e regular 

school program, that is provided fc • an exceptional child to assist in 

the develo;.menL of his potentiali / as or in the amelioration of his dis- 
' abilities. , 

Definition of Exception a l Children 

Exceptional children aL-e those, who deviate from the average fn (l) Intel-, 
lectual, (2) behavioral, or (3) physical and/or sensory characteristics 
to such an extent that they require a modification of school practices 
and services in order to develop to their maximum. 

To each of these three classifications, one of four possible categories 
may be applied: mi^ld, moderate, severe, or profound. The intellectually 
exceptional classif icqtlcn includes gifted and alen"-ed children as well 
as those with learning problems. 



Policy on Labeling Children " \ 

Although there are children who meet the abo/e ^mmonly accepted uefinition 
of exceptional , it is considered to be to the advantage of the child to 
consider children in n^ed of' special education services ^fniply as "chil- 
diEen with learning protflcms,'' or, better yet, just a^ chj^dten or youth 
for whom you are providing for their individual needs, (ihildreri in_ Buro.-^u- 
operated schools are not to be given such labels as "mentally retarded," 
"emotionally disturbed," or. "learning disabled." 

Policy on Integration of Exceptional Children 

Mild to moderately involved exceptional children are to be maintained in 
the mainstream of education (the regular classroom) and are to be provided^ 
with supplemental or supportfVe services directed toward meeting their 
special educational needs. The capabilities of the exceptional learner 
are to be emphasized rather than his disabilities. 




Navajo Education Resource Center' 
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BRIEF DESCRIPTION OF SPECIAL EDUCATION 
PROGRAMS 



Progi-am I: Consultan t Services 

Prevention, early ' identification, and intervention of actual or potential 
problems which may inter *^ere with learning and adjustment are the primary 
objectives of this program* Psychologists, nurses, counselors, and 
social workers provide consultation services to-parents, teachers, and 
pupils befo'»-e the problem becomes a major handicap. 

I 

A. 

Progr-^: II: Di agnostic Prescriptive Services 

Children exhibiting a leartfrng problem are referred to the ^ ^agnostic 
prescriptive teacher for an education assessment. An edurr:itional pres- 
cription Is developed based on the child^s learning profile and appro- 
priate placement is determined ih cooperation with other professionals* 
The diagnostic prescriptive teacher interprets the learning profile, 
si^gests methodology, prepares and demonstrates materials to be used in 
the remedial process, and provides continuous follow-up and supportive 
services* 

Progtara III: Itinerant Services 

Included in this program are group and individual services provided to 
children by an itinerant specialist. While they remain in the regular 
classroom to receive the bulk of their education with the lest of their 
peers, those children with visual handicaps, speech, hearing, and/or 
language inrpairments may receive se^"Lces such as special instruction, 
therapy, and counseling* The itinerant specialist serves as a consul- 
tant to the teachers in other Continuum programs and demonstrates apro* 
priate materials and techniques used tn working with children having 
vision, speech, hea-rtng, and /or language handicaps* 

Program IV: Resource Room Services 

/ 

The child assigned to a resource room spends part of th'^ school day 
in the resource room receiving special tutorial assistance and the 
remainder of the day in the regular classroom. He remains on this sche- 
dule tintil **He problem is minimized and he is returned full-tlAe to the 
regular classroom* If progress is not evident, the child is referred 
back to the diagnostic prescriptive teaching program (Program II) for 
reevaluhtion. 



ERLC 
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Program V: Special Class Services 

This provides for more severely handicapped children who require major 
modifications in curriculum which cannot be accommodated for even a 
portion of the day in the regular class room* 



£1^1^" Navajo Education REsourco Center 
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BUREAU 0'^^ INDIAN AFFAIR^^ SPECIAL EDUCATION 
POLICY FOR THE NAVAJO AREA 

Special Jucation 

The major purpose of a special education program is to provide 
for exceptional -children in the development of their potential- 
ities or in the amelioration of their disabilities. Exceptional 
children are nnose who deviat"^ from the average in intellectual, 
behavioral physical ^>nd/or sensory characceristics. They * 
could deviate to such an extent that they require a modification 
of school practices and services in order to develop to their 
raximum. , ^ 

A few years ago the focus on special education was to isolate 
exceptional children in special self-contained classrooms and 
in some cases separate schools* The opinion of educators ow 
is that exceptional children should be educated with the 
normal or average as much as possible. Of course, there will 
be instances in which this will be impossible to accomplish, 
and then self-contained rooms will be required. 

Program^ providing the five kinds of services which follow meets 
the needs of exceptional children in the Navajo Area schools. 

^* Consultant services ; Prevention, early identification, 

and intervention of actual or potential problems wf^lch may 
interfere with learning and adjustment are the primary 
objectives of this program. Psychologists, nurses, counselors, 
and social workers provide consultation services to 
parents, teachers, and pupils before tho problem becomes 
« major handicap. 



Q Navajo Education Resource Center 
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2* Diagnostic prescriptive services : Children eAhibiting a 
learning problem are referred to the diagnostic preset. 
tive teacher for an education assessmcmt. An educaf'^' ona-l 
pxescription is developed based on the ciiild^s learning i 
profile and^ appropriate placement is det^mined i. coopera- 
tion with other professions. The diagnostic prescriptive 
teacher interprets the learning profile, suggests method- 
^1^8y> prepares and demonstrates materials th be used in 
the -remedial process and provides continuous follow-up 
and spppartive services.^ 

^* -Itinerant? services : Included in this program are group 

and individual servic^ksg^ovided *to children t)y itinerar -. 
I specialists. While they remain in the regulaf clksroom 
to receive the bulk of cheir education, those children 
with visual handicaos, speech, hearing, >t.d/or language 
in|kirments may receive services such^ as spcr- . instru^- 
tiFh, therapy and counseling. ^ 

; , . . 

^« Resource room ^ervicefi r The children assigned to a resource 
room spend -part of the school day in the resource room ^ 
receiving special tutorial assistance and the remainder 
of the day in the regular classroom. They remain on this 
schedule until the problem is mirimized and th^y return 
full-time to the regu/ar classrocm* 

Special class service s: This provides for more severely 
handicapped children who require major n.odif ications in 
curriculum which cannot be accomodated for even a portion 
of the day in the regular classroom." 

Children who requ: special programs to help them overcome their 

difficulties should not be labeled as being mentally retarded, 

emotionally disturbed or any of the other textbook labels. 

Labeling children does them an injustice and conditions others 

to misjudge their capabilities. All children should be accepted 

as children who want to learn, are eager to learn, and can leayn, 

if only given a chance* a. ' 

Navajo Education Resource Center 




APPU^DIX Ds 

W.NUAL OF PROCEDURES FOR RESOURCE ROOM OPER/TION: 
"EACH IS SPECIAL" *N.B, 



*N*B. to circumstances bcyc id the control of the Navajo 

Education Resourc*^ Center, the final publicati.m of this ma^w^fll 
has been delayed by the duplict ting serv ce# A cjp- c ^ the printe 
uraft> therefore, is included nerein* Upon final completior, a 
ropy of "'-e manual wH be sent to each appropriate agency as 
an addendum* 
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FOREWORD 



In this era technological 
advar?cemenu, new apnroiiches to 
learning arc b'*fng irtroduced into 
the clas-voo:,^ The eiphas-f-. is to 
increase the level of efficiency 
between ins- ructin?> and learning. 

It is becoming apparent that some 
St- jents are not r^ :eiving and 
processing informt zi ">n at their 
capacity level. Their performance 
is slgTut' icantly below their ability 
to perform, "or tl.eso few a diffe^^n;. 
learning process is nGceSi>ary bp. ore 
they can tran'^l.v.i, . bst^^nctions into 
functional behavior. 

Wft«iout a modific :-Ion of the regular 
instructional *>ic^':s<^, these students 
would '^cxist^' or **surviv as adults 
instead of **thriv^** and ''contribute**. 
The instructional design expanded 
in this monograph is one approach in 
gearing struction to the unique style 
o the Individual learner* 



Laurine i^ule.-^a 
Education Specialist 
Navajo Area Office 
Bureau of Indian Affairs 
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THE RESOURCE R00^; 
What's It aU About? 



In the .^=ist school chll »re'^» have been 

categoti^^ed into two mutually exclusive 

groups: regular education classed, or 

self-cont' Jned special education classes* 
« 

In T)umero?Js ca<^ps , children -^ho were 
failing In the regular . classrooms were 
iciul^id "mentally retarded'', ''emotionally 
disturbed*', *'deaf". "blind", "lerning 
disabled"; and so fort>i, and placed in, 
a self-contained sp/cial education 
^-ass. If a child's learning problem 
vas considered mild- he would remain in 
the regular classroom without special 
education services* 

Unfortunately, this "either/or" situation 
did no^ recognize that f^rne children might 
be able to profit from both regular and 
special education simultaneously* 
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TixQ re*^ource roo::\ is not a new program 
in the iield of special education. In 
fact, such instruct ioiKil settings have 
b^^en In existance at least since i9l3, 
:hpn Dr. Robert Trwin bev.an the first 
coordinated pro^rarr. ^or visually im- 
paired' chil dren (Frarr.pton Gall, 
1935). The resource room for the 
r.lld> severe and non-sensory handicapped 
was alniost non existant from 1930- 
1955* This w<:s tlie era in which the 
sj^eciai class devclopej (Davis l970)t^ 

1hfn-o are two rr.ajor types of resource 
rooms, n'irr,ely, c-itegorical and non- - 
catcuorical (!h-.iU & Wiederholt, 1972). 
Tf)e categorical resource room is " \ 
designed for children with a specific 
hardi appir.^ condition, i.e. deaf, 
..ind, emotionally disturbed, etc. 
The non-L^t^gorical source room is 

1 




designed to moec the educational needs 
of all the students in a school, not 
just tY^ childiren labled ''Special 
Education''. In the non-categ rical, 
any child from the regular or the 
special education programs who is 
having difficulty in academic work or 
adjustment can be referred to the re- 
source room without that student Deing 
labled or placed In a diagnostic 
category. This can not be misconstrued 
to mean that a resource room can be an 
immediately available""timc-out" room 
for a child who has become disruptive 
in other classes. A suggested referral 
system is described In detail in the 
following section. Such a procedure 
lniur«i tht orderly placement of the 
children* 




Recentlv^- an additional specialized 
service, the re sou r/^ ^ room, has been ^ 
added to the schotu program for 
children having mild to m- derate 
problems in some area of education. 
It is a service which attempts to^ 
bridge* the gap between the either/or 
situation. A resource room is basically 
any spe/ial education instructional 
setting CO which a child may come for 
particular help on a regularly scheduled 
basis* (Wiederholt, V)7^). 

The key difference between a resource 
room and a self-contained class is that 
the child attendsi tho i-osourcc room only 
on a part-time basis. The '_ype of 
instruction is based on identified 
learning weakners. The instructional 
program in individually designed and 
implemented to alleviate the specific 
problem and to provide consultant support 
to the child'e regular teacher. 
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The merits of any program must be proven with appropriate 
research. The research date is niost supportive 
of the resource room model as a potential 
.alternative to special-class place- 
ment for children with learning 
difficulties* In fact, 
according to Haminill 
(1972) not a single 
study was located in 
the research literature 
which reported that 
special classes were 
preferable to resource 
rooms* 





III*'**'* 



The success of the 
resource room model 
does not entirely 
* depend upon the implementation 
of the model. This alofie will not 
insure student achievement. The successful 
operation of the model depends upon the competency of 
the resource room teacher, the cooperation and competencies of 
the regular program teachers, the support of the school administration, and 
Q the availability of materials and resource room space. Where these elements are lacking, 
ERJC failure is unavoidable, where they are present the success of the effort will be Insured. 



• 'ILL 



SECTION ONE 



Program Development , , , 

Selection and Placement Of 
Studunts In The 
Resource Room 

Screening, Diagnosis 
and E^luation 
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PROGRAM DEVELOPMENT 



During the development of a now program 
such as a resoutce room, the population 
to be served must be clearly identified* 
The criteria for admittance should be 
plainly stated to insure that students 
entering the program have th^ services 
appropriate t^ their identified needs* 
This statement will also assist the 
Placement Committee as they determine 
which referred students should be 
recomniended for the ^resource room 
program. These admission requirements 
must* be consistent with the current 
adminibtraciva guidelines for exceptional 
children. 
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Principals, teachers and other educational 
personnel should be^ involved in a training 
program which would orient them to the 
characteristics and behaviors of the 
students who are to be served by the new 
program. This would make it possible ,^ 
for such personnel to make meaningful 

f^- 3 03 130^ 




260 



referrals based cn the appropriate - 
criteria- These criteria may be in the 
form, of a ciieck-rshcct of behaviors, 
adapted referral form, or written 
description5 of observable behaviors* 
It is important that the Placement 
Committee have as much pertinent 
Information as possible. Based on referral 
information and anticipated enrollnient, 
plans may be made to secure the necessary 
facilities to accommodate the new program. 
The number and home locations of the 
students will be factors' to consider in 
the selection of program sites^as will 
the availability of facilities and 
transportation. \ 

'^"^^^ £££LS> obicctivc^ personnel , 
curriculum and ancil lary services that 
will be needed to implement a resource 
room program are important elements and 
must be carefully planned j^lor to 
Implementation* 




\ 
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SELECTION AND PLACEMEi^T OF STUDENTS 
IN THE RESOURCE ROOM 

As discussed In the previous section, 
a procedure for referring students must 
be developed at the local level. The 
referral process is one of the keys to 
the sjcccssful operation of a resource 
room program. The procedur^e will provide 
for the screening of the referred 
students so that only those of the target 
populatioiji are processed and programmed 
for resource room se^v5ces. 

The referral process should provide a 
systematic collection of data from many 
educational staff nembers. This entire 
process must be coordinated and main- 
tained If it is to be effective and if 
it is to survive the time factors and 
constraints faced by educators* The 
responsibility ot coordination mMst 
ultimately rest on the school administration. 
An example of the referral process follows* 
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A REFERRAL PROCEDURE 




g&«p #1 - Student Rgferml 



Many of the referrals received by the 
Resource Room Instruction Team will be 
prepared by :1,g regular classroom teachers. 
Other school personnel, such as '^unselors, 
nurses and dormitory aides may refer 
students for processing. Also^ interested 
parents may request additional services 
for -tfjeir children. A copy of a 
referral form Is in the appendix (Item #1). 
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Step #2 - Administration 



All referrals for student assessment 
should go to the building principal 
or his designated representative. 
He will make the determination as to 
the action to be taken. 
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Step ii'i ^ Rpsource Room Instructional Team 

The Resource Room Team should be the Resource 
Room teacher, her aide and any others who 
assist in the program. These will meet with 
the adminlstratiou to review the referrals 
and determine what will be needed to develop 
the referral. As part of th>ir joint 
responsibility they will determinfe the priority 
of referrals, the assessment activities reeded 
and the staff members who will complete various 
portions of the assessmenyi They may reject a 
referral due to low priority or hold it for 
placement when there is an opening. 
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Step ilk - Data Collection end Formal 
Evaluation Activities 

The Education Planning and Review 
Committee will need a? much data os 
possible to determine what services 
should be provided for each referred 
student. The Information that should 
be available to the committee includes 
health history, academic history, 
soclnr history and the results of 
psychological and educational assess- 
mei • In some cases i^n^ abbreviated 
evaluation battery is recommended. 
llcw^vets^Vihen a psycbological evaluation 
is to bs given, the parents' approval 
must be secured in writing pi lor tc 
f^he administration of the test(s). 
A listing of assessment instruments 
is provided in the Appendix. 

The data should be compiled in a systematic 
manner to facilitate the EPRC deliberati is» 
Appendix item #3 is a sample of a form that 
may be used as such a facilitator. 
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Step //5 - Educational Planning, and 
Review CorniTii t: tee (EPRC) 

The membership of the EPRC should be 

made up of representatives from the 

school, community, heCilth services and 

home, including 

1« Resource room jiersonnel 

2# Regular classroom teacher 

3» Administration (usually Chairman) 

A« Counsel or /Guidvincc! 

5» Physician and/or nurse 

6. Dormitory personnel 

7# Compensatory Program Officer 
(Title I) 
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This coRTmittec will meet to determine, 

the most appropriate services for each 

referred student*^ It vjill review the 

d^ta from Step #4 and recommend one 

of the following;: 

1. Remain in tiie regular program* 

2* Kcmain in t! c regular program 
with consul tant^ervices for 
the cl^b^room teacher from the 
resource teacher. 

3* Pl^ccrr.cnt in the resource 
room prop^ram* 

4. Placement in^other specialized 
pro^^ra'ii^ .available in the . 
school • 

5. Seek out:$ido acsl/stance through 
appropriate, channels. 

6. ^Collection of any additional 

data iwzc^ ,;iiy Lo faciiitatti 
disposition. 

Postponement o& a decision for 
a specified time to determine 
if. student ' beha>^iors continue 
to warrent further action. 




The school administrator, shair act 
upon the rccoi^nendation, either 
approving it or returning it to the 
EPRC'with his reason? for doing so. 
In' inany cases the administrator will 
be the chair-pe;^on of the £PRC and 
the recommendations will have his 
input prior to the formalized 
opinion. 



Step /^d Parent Consultation 




Before direct services are begun for 
the child, written parental permission 
should be secured* As soon as tho^ EPRC 
has made its recon:niendations, a spokes- 
man should contact t!)e parents. The 
recommendation of the cornmittee and 
information relevant to the case should 
be explained jLn the rut L ive langua?^e « 

Should the parents decline tKe service, 
supportive sei vices may*be provided 
to the child's regular teacher by the 
resource ^room staff* 
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Step #7 - J^csource JoQxn Progran^ninR 



anft Sclicduiing 



IJ^on the reco:rj?.Gndation of the EPRC 

and with the approval of the Adminir trator 

and parents, the student shall be' scheduled 

into the resource room program, Th*?? 

scheduling of the student should. be 

developed in cooperation with the regular 

classroom teacher. A child may be 

assigned to the resource room for a ^s/r*/^ 

period of 30 to 60 minutes, longer 

if necessary. Placem?5nt for more than 

two hours a day is not advisable* 

The resource room cictivitlcs wjfll be 
designed jDy the resource teacher and 
will be implemented eichcj* by the teacher 
or the aide in individual or small group 
sessions* At any time the teacher may 
be working with an individual student; 
several stud'ents may be working independently; 
and others may be working with the aide. Thus 
a resource room may accommodate one to six 
students at a time. 




step fi^ - 'Intervention Stratcr.ies 
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The resource room teacher sha*.l assume 
responsibility Tor 'the design and 
in-ipl omenta t ion of a consistent, 
comprehensive pirogram pattern, to meet 
the -Students* individual needs. Such 
a program should include individual 
assessment, development of behavioral 
objectives,. Selection and use of 
appropriato(nethods and materials to ^ 
achieve the stated objectives and a 
means of evaluating each student's 
progresst 
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Step //9 - Service Re-^evalu^ 

Each student in the resour^ 
his placement review by th^ 
as requested by the resour^ 
The EPRC will recommend onJ 

1. Continuance of resj 

2# Discontinuance of 

3. Acquisition of add! 
services not provlj 
room* 
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p ^ intervcntion>Strote^aes 



resource room teacher shall assume 
ipor.sibility for the _design and 
l^-jment^tlon of a con<)istent, 
iprchensive program^pattern to meet 

students' indfvldual needs. Such 
irogram should include individual 
essm^nt, development of behavioral 
ectiv^, selection and use of 
>ropriat-<j(nethods and materials to 
lieve the stated objectives and a^ 
ms of evaluating each student's 
egress. 




Step //9 - Service Rc^cvaluatior 

Each student in the resource room shall have 
his placemen^ review by the EPRC annually or 
as requested by the resource room teacher* The^ 
The E|4c will recommend one of the following: 

1. \ Continuance of resource roonK^plac^^^^"^* 

2. Discontinuance of resource ro'om placement 

3* Acquisition of additional srpeciali^feti 
services not provided by the resource 
room. 
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SCREENING, DIAGNOSIS AND EVALUATION 



Because of the diverse applications 
of the terms ncrccning and assos^^^ront , 
they are here defined for this monograph. 
* Screenin4> is the process which identifies 
students with potential learning problems. 
Assessment is the process by which the 
student* s academic skills, functioning 
mental levels and behaviors are determined. 





Screening 



Prior t'o any screening activities, the criteria 



of Che educaticnal problems must be carefully 

defined so that the school staff will be able to 

exercise judgement as to which students whould be 

0 

referred for possible plqcement in specialized 
programs* , In some instances skill tests and group 
tests may be used to determine functioning levels* 
These nay also be used to screen the school 
population for a particular set of learning 
problems. In mcst cases it will be the classroom 
teacher who will use informal methods to determine 
the eligibility of a student for referral* The 
total results of all screening procedures will 
provide the administration with additional -data 
further understand the needs of the school* 
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A'ssessment 



The assessir.ent of a student should incl*jde 
a formal educational diagnosis and the 
collection of pertinent data. This procedure 
should be implemented only when a student is 
tc be considered ^by the Educational Plarning 
and Review Committee. ^ 
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All information collected concerning any 

given child mu<C remain strictly confidential/' 

Such data should include: 

Iw Social history, as compiled by a 
ccunbclor or case worker, giving 
pertinent home environmont data* 

2, Scliool history, as compiled by a 
teaciier, .secretary or educational 
aide, containing past achievement, 
teachers ' coir,!..v::nL s, assessment 
documentation and rc'prescnta tive 
work" on assi,'^nj: onts. ' 

3# Medical h.istory, as compiled by a 
scl'ool nurse, inc] uding nu^dical 
dia[;noGis and Lrea tment s directly 
relating to the student ' s sensory 
modalities, general health and 
mobility. This information should be 
based on a recent medical check-up 
including an eye examination and ' 
an auditory perception t^st. 




Urn Adaptive behavt 
administered by 
counselor or ca 
how a student i 
classroom envir 
ability to rela 
and hxmsel f • I 
scales (Append! 
then a narrativ 
the elements ab 
to the EPRC. 
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ssment 



assessment pi student should include 
^rtnal educatio^ial diagnosis and the 
ection of pertinent data. This procedure 
Id be implementcd.^only when a student Is 
e considered by the Educational Planning 
[Review CoTTunittoG. 

.nfonr.atlon collected concerning any 

chj.ld mu^r reninin strictly confidential.' 
da t^^s h 0 u 1 d include: 

• Social history, as ccnpiled by a 
counselor or^ case worker, giving 
pertinent horae cnViro:inicnL data. 

. ,School lu story, as corr.pilod by a ' 
teacher, <~.ocri'tary or educational 
aidojcont^iirinp, past aclucvomcnt, 
t e a c 'nc r s * c c j : nc n L s , a r> r, e s r-i .u* n t 
documcntatioii .and represent: <itive 
work on as si:?,nir cnt s • 

> Heciical history, as compiled by a 
scliool nur';c, including; lu^JiCvil 
dia^'no:;is and treatments directly 
relatir:^ to ti.c student's sensory 
modalities, general health and 
* r.obility. This information should be 
based on a recent medical check-up 
Including an eye examination and 
ar^ auditory perception test. 

333/3: 
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Adaptive behavior inventory, ao 
administered by a teacher, aide, 
counselor or case worker, determining 
how a rtudcnt interacts witii his 
classroom environment and showing his 
ability to relate to peers, adults 
and. himself. If one of the suggested 
scales (Appendix) i^ not available, 
then a narrative describing each of 
the elements above should be submitted 
to the EPRC. 



The formal educational ^sses^ir.cnt will 
includG diagnostic in^jtruments that my 
bp' administered by a resource tocm teacher^ 
counselor, psychometyist psychologist. 
NOTE it is not necessary to 'have a complete 
|x Psychological examination on-each child. 
The EPRC will determine in which cases it 

/? C fl '^ 

is H^es^iiyt, 



Areas of student performance' and development 
which" should bo considered for evaluation are 
shown, ^y^^ 






SECTION TWO 

V 

Progratpming For Students 



Skill Areas of Instructional Prograiri 
The Prescription Process 

Grouping for Instruction 

Staff Planning 




}1^vC:<A>f>!TJ:G FOR STUDENTS 

The tiv^t major step in 
developing a progritir. for a 
st'jocnc i's che prcparacion 
01 an .ica t ional prej^crip- 
tioci. Length of ^.e^slons, 
groD:'ing, materials and 
fi'loiprncnt, skill areas and 
rotlicdolcgy can be deler- 
r.incd only aCtor a compre- 
1 et7Sive prescription has 
been co:rpleced» An educ^a- 
tional prescription niay be 
defined as n sc(|ucntial and 
CO"" preht'i.s I*ve wr li tu n prHj-* 
cram based on tiic docwrp.ented 
r.co^'is of an 'indivii^oa 1 
sluderttt The corf^iponents of 
a f ioscription aro a ^» sc ss -" 

and material s > and evaluation * 
Each viil be described briefly. 

35"?/ 3 f o " 
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The results of the nsscssmont acLi^^^ties provide 

information necessary for tjhe decision-making 

process of iducation. The assessfiient data 

permits a better v I'-^lng of * ths 

child, how he func^ and learns* 

Much of the information analyzed 

by the Educational Planning 

and Review Corauttee will * 

be utilized by the 

Resource Boom 

teacher. 



Formal assessment is bSised 
on results from pub- 
Hs^ -^d tests which 
liave standardized 
instructions and 
measure specific 
skills. Results 
are reported in 
scores for mental age, . 
stanines, percentiles and 
grade equivalents. 




Criterion referenced tests and teacher** 
made instruments presenting specific 
stimuli under particular conditions are 
the tools of inforrr..^l assessment. An 
exmnple would be presenting a child 
with a task of 10 n>uliipl [cation 
problems to determine if the* child 
knows the facts of 9. If the child is 
able to complete the problems correctly 
the teacher presumes tiio child has 
mastered that objective. 




SKILL AREAS OF INSTRUCTIONAL PROGRAM' 
(See materials listed in Appendix) 

I. Perceptual Skills 
A* . Auditory 

1. Auditory input - acuity 

2. Secju fencing 

3t Perception and discrimination 
4. Encoding and decoding 
5» Memory 

&• Auditory integration 
(abstract thinking) - 

7. Audio-motor - hear a 
stimulus and respond 

B. Visual 

!• Visual reception - acuity 

2. Sequencing 

3. Perception and discrimination 

4. Encoding and decoding 

5. Memory 

6. Visual integration 
(Ocular, pursuit training, 

quick focus) 

?• Visual-motor - see a 
stimulus and respond 



Supportive Sensory Modalities 
!• Gustatory (taste) 

2. Olfactory (smell) 

3. Taction (touch) 



II. Socitil Skills 

f 

A. Adapt Scries - from 

Adaj)t Pros*;, Souix F^nl'ls, S'.D. 
Identifier, problems and 
' gives teaching suggestions 

B« Self concept - awareness and 
knoArledgc of self worth 



III. Motor Skills - 

A» Gross Motor Activities 
(examples ) 

Running obstacle course 

Lrect sitting 

Crawling 

Balance 

R!iythm 

Perception activities 

B» Fine Motor Activities 
(^.^xamples ) 

Handwriting 

Eye-hand coordination 

(ball bouncing) 
Finger dexterity 




References 
!♦ Valett • 



The Remcdiati 
Disabilities 



20 Kirk - Psycholinguisll 
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3, Cratty - Movement Acti 
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Social Skills 

A* kdrpL Sc^rics - from 

Adapt Pr^Mi'^, Souix Falls, S«D* 
Idcntllir""' problems and 
gives teaching suggestions 

B« Self concept - awareness and 
kno.^led^;c of self worth 



.Motor Skills 

A. Gross Motor Activities 
(cxniMples ) 

Running obstacle course 

Krcct .sitting 

Crav;l ing 

Balance 

RhythiTi 

Perception activities 

B« Fine !Jotor Activities 
(examples ) 

Han-iwriting 

Eye-hand coordination 

(ball bouncing) 
Finger dexterity 
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C* References 

It Valett ' The Remediation of Learning 
Disabil iLies 

2; Kirk * Psycholinguist ic Learning Disabilities 

Diagnosis and Rcr.ediatlcn 

3, Cratty - Movement Activities, Motor Ability 

and the Education of Children 

4. Frostig ^ Move, Learn and Grow 

5t Chaney & Kepahrc • Motoric Aids to Perceptual 

Training 



IV» Langua<^e 

A. Speech skill dev^lopmont 

B. ' Vocabulary development - dual 

lang'jaj;e aj.proach through both 
Navajo a ad English, vacabularies 

C. Word analysis 

1 • Phone tic anal ysis 
2* Structural analysis 

D. ComprohGrcion - assimilation of 

and rG<;ponse to language stimulation 

£. Study skills 

V. Cunceptual Skills 

A* Nurr.bers and operations 

B. Ge one try 

C» McasureiTitint 

D. Application of fnathematics ; 

Et Sets 

F* Prohlen solving 

G. Functions and Graphs 

Stastics and Probability 

I. General information skills 

J. Generalisations 

K. Classification - how to group things 

L. Common sense - reasoning techniques 



THE PRESCRIPTION PROCESS 



The infor;r. tion obtained through the 
assessment: process is used to develop 
a "plan of action^' in the form of an 
educational prescription. This pre- 
scription should include both long 
and short range objectives written in 
behavioral terns . 

The resource roora teacher must be able 
to implement the prescribed prograrrt 
through schedules, daily lesson plans, 
selection and use of appropriate 
materials and educational 5trate,^,ies . 
/ 

,The evaluation process determines the 
degree to which the student has achieved 
the cbjcctives stated in the educational 
prescription. ^ The results of this 
> evaluation Indicate not only the results 
of instruction but also the appropriatness 
of the methods and materials used. 





The assessiaent/intervontion process used 
by resource room toachers should Coctis 
upon the skills the student needs in order 
to function in his regular classroom. The 
criteria for selection of assessrijct tech- 
niques and educational interventions 
should be based upon the regular classroom 
instruction of that student, \vhen a 
student continues to fail after adaptations 
of the existing curriculun., other methods 
and materials should be selected^ With 
some students the resource room program 
will differ significantly from the regular 
curriculum, but the resource teacher 
should attempt to strengthen the student 
in those activities which confront him 
in the regular program. 

The Instructional activities of the 
resource room should be designed so that 
the greatest possible amount of carry-ov^r 
will be experienced in the regular class- 
room* 




During the development of 
an educational prescription 
specific skiir areas must 
be selected* based on the 
needs of the student. • 
The following list suggests 
some of the ma-teriv^ls on 
the market and is offered 
to assist the reader iS the 
skill areas to be developed 
in the prescription. 

Additional materials 
may be knovm by individual 
teac"^ ers and should be used 
if they meet the assessed need 
of the child# 




GROUPING FOR INSTRUCTION 



Strategies for grouping will be developed 
in lighn of target population, resource 
room objectives and needs of referred 
students. 

Some suggested groupings are: 

1. By instructional needs, motor 

needs, level of perceptual train- 
ing, social development 

2» By chronological age, primary or 
intermediate level 

3# By classroom"programs or schedules* 
Consideration should be given for 
recesses, lunch, sports and 
physical education 

4» By combination of any of these 



Size of instructional groups may range 
from two to six students for a teacher 
and one aide. Ihere are several factors 
to consider in determining the size of 
groups; 

1# Complexity of instructional 
material 

2. Nature of instructional activity; 
gross-mo^cr> reading, etc. 

3. Emotional condition of student(s) 

4. Available materials or equipment 





Sessions should be flexible so 
time can vary with the needs- o 
student. However, after the'l 
sessions has been determined, 
vary. Such irregularity would 
Tt^srg^wr classroom teacher ha\^l 
re-adapt the room schedule to 
child. 

m 

Usual sessions are approximate 
In length although an occassio 
need a double session. Howeve 
the student needs placement fo 
more, a self-contained program 
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of instructional groups may range 
two to six students for a teacher 
ne aide» There are several factors 
nsider in determining the size of 
s: , 

• Complexity of instructional 
material 

• Nature of in*^ tructional activity; 
gross-mof oir, reading, etc* / 

• Emotional condition of student(s) 

• Available materials ox equipment 
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Sessions should be flexible so the ^length of 
time can vary with the needs of the individual 
student. However, after the length of ; specific 
sessions has been de'ermined, it should not 
vary. Such irregularity would result in the 
i^eg^-ar classroom teacher having to adapt and 
re-adapt the room schedule to the referred 
child. 

Usual^sessions at^e approximately - 55 minutes 
in Ter^th although an occassional student may 
need a double session. However if it is found 
the student needs placement for two hours^r 
more, a self-contained %grogram should be cohsidcred. 



STAFF PLANNING 

t ^ 

All aspects of the resource room should 

be the results of planning done by the 

Resource Room Team. 'Planning typically 

covers the following events and reasons: 

!• Before ^ new referral, is scheduled 
into tt/e resource room the pre- 
' scription and behavipral objectives 
should' be developed 

2* Each day every student's work is 
evaluated, new individual lessons 
prepared, record keeping cmpleted> 
equipment and material readied 
for the next session. 

3, TBeforo returning n student to full- 
tiiflc regular class> consideration 
must be given to follow-up and 
possible support service. 

J* 

4» In^crvicc training- sessions can 
orient regular teachers to the 
resource rooin program and help them 
undfjrstapd th.e procedures they can 
use to strengthen the total school 
program* 

5* Ordering and requisitioning for the 
resource room .requires careful 
consideration of the needs of the 
individual students. In order that 
appropriate materials are at hand 
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SECTION TORI-E 

The Learning Environment 



Physical Facilities an<i--Sample Room Designs 
••Equipment, Learning ^ids, Materials 
Areas of Teacher Responsibility 
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THE LEARNING ENVIRONMENT 




The numbers of children served, as well 
ajj the variety \of activities, makes 
necessary the planned organization 
of the resource room^ This 
organization mus^ be based 
on stud iics' needs for 
space, materials and 
equipment* 



The primary concern 
will be for the 
resource room 
itself* It 
should be 
at ledst 
as large 
as a 
regualr 
classroom and 

Si 

larger if at all possible. There are three major 

concerns tor spacej work areas, activity areas and storage areas 
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The work areas should have space set 
aside for onc'-to-one instruction,' small 
group or individual stucly. Usually the 
student desks found in any school will 
suffice with the addition of large 
tables. Booths for individual study are 
excellent byt sometimes beyond the budget 
of the program. The resource room 
teacher's creativity Can be applied 
in establishing these areas with 
existing materials. Regular classroom 
desks partitioned by book cases, 
portable chalk boards,"" ^arge pieces 
of cardboard, etc., are easy t*o arrange 
to Insure privacy and enhance attending 
behavior. 
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V. 




A large area should be set aside to allow fcr motor 
activity. It should be an area free of obstacles, 
sharp corners or protruding objects. This area may 
serve as a contingency manajement-recreation area 
and, for the younger students, a re^t areat Instruction 
in this area could be gross motor training, group 
interaction and total group activities* 



An area for storage is essential. File 
cabinets or, if necessary, cardboard 
boxes ease the storage and retrieval of ^ 
work sheets, student folders and tests* 
Shelvirg tor instructional materials and 
equipment is needed. A secured area for 
the safekeeping of major peices of 
equipment may be advisable. 

The resource room should be located 
near the regular classroom and have 
proper restroorn facilities available. 
It should be attractively painted and 
equipped with adequate lighting and a 
sink. Carpeting will reduce noise as 
well as add to stlident comfort. In 
essence the resource room should have 
a learning environment attractive 
to students*! 
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Because the purpose of the resource room- 
is to maintain students in the regular 
classroom, the teacher must have a complete 
set of the materials utilized in the 
regular program. These should be supple- 
■ mented with carefully selected equipment 
and additional materials for reading, 
arithmetic and language arts which can 
be individualized to. meet specific needs. 
Many of these supplementary materials 
can be selected from commercial sources 
.(budget permitting). Others may be 
'-created by the teach :iv or aide. 

The following lists may be helpful. 




\ 
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Equipment and Instructional Learning Aids 



/ 



Desks and chairs for teacher and aides 
Tables and chairs 
Student desks 

U-shaped listening center with screen and 

blackboard or moveable modular furniture 

Phonograph 
Tape recorder 

Language Master y 
Audio Flashcnrd Reader / 
Cassette pl.iyer 
Filmstrip projector 
Overhead projector 
Student response program master" 
Shov; and Tell machine 
Balance beam 

iAcoustophones or headsets 
Small trampoline, (for younger children) 
Mat 

T'jnnel (for younger children) 
Equipment cart 
Typewriter 
Bookcase ^ 
Cupboards 
Files 

Shelves - open and closed 
Wardrobe 




X 



J 



Materials for perceptual training 

WebsterTpnster' (for developmert of 

learning readiness) 
Fibnstrips (Progressive Visual 

Pcrceptunl Training) 
Pathway Sclioois Program 
Flcx-ed prograrr.b 
Ruth Chives Program 
Developmental Learning Materials 
Dubnoff Program 

General Electric Perceptual Program 
Fitzhugh PLUS ^atprials 
Instructo Corp. materials 
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Materials for Language Arts . . - 

Pcabody Kit including Rebus Readers 
Audio Reading Progres5^ Lab 
Sullivan Programmed Reading Series 
System 80 

General Electric Language Program 

and Reading Program 
Fountain Valley Program \works with 

any reading program) 
Grolier Reading Program 
Bowman Reading Incentive Program 
Checkered Flag Heading Program 
Dolch teaching aids 
SRA Learning to Think Series 
SRA reading kits 
Jim Forest readers 
Morgan Bay Mysteries 
Happenings 

Educational Developmental Laboratories 

Controlled Reader 
Gateway Program 
Imperial Reading Program 
ESP, USA tapes 
Read Alone, Read Along 
Electronic Futures Phonics Program 
Open Court Series 



Material for Mathcn^atics 



Fountain ViH^y (diagnostic tool) 
Continuous Progress Laboratory 

(Educational Progress Corp.) 
Continental Press materials 
Mini-Systems (Learning Systems Corp.) 
Open Court (for primary) 
Developmental Learning materials 

(for drill) 
Scholastic Book Service (self-teaching 

arithmetic) 
SRt\ Program 



Suggested 



Art materials 

Money kits 

Number lines 

Clock faces 

Nurf balls 

Jump ropes 

Lincoln logs 

Plastic building tools 

Texture kits 

Mirrors (full length) 

Games 

Coordination skills recordr 

Listening and moving records 

Hand tools 

Kitchen utensils 

Alphabet charts 

Clay 



paper — 
Piincils 
Crayons 
Scis:,ors 



for primary and 
elementary 




AREAS OF TEACHER RKSFONSTBTLITY 



The resource teacher's day encompasses 
four major areas of o tivity; planning ^ 
instructlnyy , consul tln):^ and assessing > 

Without adequate daily in-depth planning 
the resource room program cannot he 
successful* Individual and ^roup lessons 
must be prepared and necessary equipment 
and materials readied for use# The 
recording of progress data is a daily 
task since it becomes the basis for 
further planning. , 

The major portion of the teacher's day 
will, of course, be devoted to instruction, 
of individuals and small groups and the 
supervising of all resource room activities* 
The regular classroom teacher should be 
encouraged. to visit the resource room 
during the periods of daily instruction. 



Consultations with the regular proper. m 
staff i5 necessary for che smooth operation 
of the resource room and for the maximum 
benefit to the child needing special 
belp^ This is particularly true at the 
time a child is returned to fixll time 
in the classroom or when the comTiittee 
determines that a child should remain in 
the regular program v;ith supportive 
services to his teacher. 

The assessment procedure is constantly 
on-going for every child through an 
individual daily log. This record 
should chart all behavioral objectives, 
educational activities and materials used. 
Each Gi*inK should also show daily 
evaluations of these activities and 
objectives^ 





SECTION FOUR 

Staff i f. 



Teacher: responsibilities, 'qualifications 

.Aide: responsibilities, qualifications 
, . , • , Administrator 



i 



STAFF 

I Teacher; qujlif Iciti ons and responsibilities 

A» Qualifications . 

1« Minimum of isix units in Learning 

Disabilities in addition to a 
k de,grec,in education. 

2* Hini™m of six units Selected 

fjbom the following curriculum ♦ 
. *^reas: 

a. E.r.otionally disturbed apd/or 
socially maladjusted 

b. Mentally handicapped 

c. Educationally handicapped 
d* Culturally different 

e* Comii^unicative disorders ^ ^ 

f. Diagnostic-prescriptive 
teaching 

3. Minimum of one year teaching 
Navajo students ; 



373/37V 
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Responsibilities 

!• AssessmcMit of spociCic educational 
and behavioral problems and needs 

DcvelopniGnt and implementation of 
\ educational pre soripf ions 

3, Close and harmonious contmunication 
with ot}ier teachers and ancillary., 
staff 

4. Coordination of services needed by 
the students 

5* Provision of in-*cervice training 
for other staff members and local 
comn;unity groups 

6. Knowledge of current trends in 
education ns demonstrated by 



a. T^rofcssional membership in 
exceptional children organizations 

b. Attendance at workshops and 
educational conferences i 
conventions^ etc* 

c. Continuance of prefo^slonal 
development by completion of 
a minimum of 6 credits every 
2 years selected from those 
areas- listed under educational 
qualifications 




Aide; qualifications and responsibilities 
A* Qualifications 

1. High school^ diploma. it would be 
desirabfe for the aide to have or 
acfjuire ^Ax units of undergraduate 
worK in * n; of the following areasJ 

2 • Chi Id development 

b. Fsychology 

c. English 

2* * ^ni -^uia of one yenL para- 

i rofossional experience working 
• with s.ivajo children and yout'i 

b* Resjcn^ibil i tie.^ 

i» M'unct icMiinc^- is a cooperative member ' 
of the re^source team 

2. "^^'iri^; t:h^^ nati ^e language in *:oCing 
as a laison po/'son with parents,' ' 
para-profe- sior.als and community /'^ 

^* CoPt uin- professional development 

as d(>non5Lr.i ted by 

<3. Af ^ ondance at workshops* 
ccnf erfipces, etc. 

b. ^ Completion of six credits 
every two years which would 
apj. ly toward a college degree 



III Administrator responsibilities 

A» Chairi:innship of ihe Educational 
rianning and Review Corruniltee 

B. Assistance in coordinating the 
resource ]^rograir., the regular 
program and ancillary services 

C» Provisiori of supportive services 
to t#ie rcso\irce team through 
'ncrf asingy-knovlcdge of resource 
room and related programs 




TUTORS 



On some occassions additional personnel are available to assist in the resource 
room. It is import^n"lt that each person involved has an understanding of the 

of the activities that 



are to be implemented, 
and that each works 
under the direction of 
the resource room teacher 
or aide# Tutors may 
work either in the 
resource room or, witli 
the consent of the 
teacher, in the regular 
c'lassroom* Tb.ese 
assistants may utilize 
flash cards, programrr.cd 
materials, or may aid 
in the activities for 
developing gross motor 
or social skills* 
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Peer and cross-age students as well as parents, grandparents, university students 
and other volunteers can be of immense help to both the resource room and the 
regular teacher* 



RESOURCE ROOM ^06 
REFERRAL FORM ; 



^ CHILD'S NA.ME SaiCDL ' DATE 

Mo, Day Year _ 

BIRTHDAY ^ sax GRADE 



^ ^PAPiLNT OR GU.\KDIAN LOCATiCN Or HOME 

CURRENT gHADES: , 

Arithmetic K oding Writina. 

Reader child is now usin.^: 

:,rccial Abilities: , , . . , ■ 
Special flrindiccps: . ^ ^ - . 

TESTS ON RECORD; RESULTS: YEAR GIVEN: 



Social Adjustiient (with peers): ^ 

excellent f;or.:ial Poor 

Classroom Behavior: Withdrawn, Dr.ydreRning, D:>;dlin;ie Ac^rcssive, Qaarrelsonc, Shy, 

Emotional, Attentive, Cooperative, Diligent, Competitive. 

(Circle those which describe, or fill in blanks.) 



* child entered present scnool 
Age at entrance into grade one 
Is health record at present school 
REASON FOR REFERRAL (Please explain fully): 



SchooJl previously attended 



Grades repeated 

Is cuxxilative record at present school 



DATE REFERRED Teacher's S-^nature 



Principal's Signature Parent's Signature 
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Evaluation Instruments 



The folioMng Is a list of evaluation inffruments that may be used in the basic skill a^e 



Arizona Aritculat^on Scal e, Western 

Fsychologica'I -crvicus, f/lUl Wilshi., 
Blv.i., Los Angeles, CaUrornia %025 

Riloy Artic n laLloTi and Lmf >'i.T<>e T cst^^ ^ 
Wjstoi-n Psychological Services, r2031 
Wilshirc iUvd*, Los Angeles, CA 90025 

Tor- nHn Dnr lo y Tost o f" Articulj tion , 
BurdU ot LduCvitional Krsc.irch and Ser- 
vic^i, University of Iowa, Iowa City, 
Icu\^ 52240 

SHnr- orlnnd Scrocnint^ Test For Identic 
XiliX :^,_ ghlldrcn With S oeciiic Lnn ^u^ijye^ 
Lil^Jjjiltv* Educators Publishinp/Service, 
Ii\corporaced, Cambridge, ' Massachusetts, 
02138 



Intel 1 lecnce 



Cult'jro Fair Intel 1 ir,encc Test , We s t e r n 
Psychological Services, 1 20 31 ''Wi Ishlre 
Blvd., Los Arigelcs, CalUnvnia 90025 

L eltjr Intellip.ence Perforr.unce S calcy 
V/osLcrn Psyc^hological Services, 12031 
Wilshire Blvd., Los Angeles, CA 90025 



Intelligence (continued) , 

Chicap.o Non^Verbal Examinatio n/ 
. log^al Corpc^ration, 304 E. 4Tth 
New^^rk, New York, 10017 

Hiskey NVbraska^Test ji£, Learning 
. tudes t Universl/ty of Nebraska Ft 

fec hslcr Intelligence Scale Tor 
Psychological Corporation, 304 E 
Street, New Yd^k, New York^ 1001 

Achievement 



Pcabody Individual Achievement T 
American Guidance Services, Pcbl 
Building, Circle Pines, Minnesot 

Fundamental Achievement Series , 
logical Corporation, 304 E. 45th 
New York, New York, 10017 

Basic Fducational Skills Inyento 
Select - Ld Inc*, 117 N. Chester 
No. 4, Olathc, Kansas 66061 

Cilmore Oral Reading Test , Harco 
Jovanovich, Inc# 757 Third Ave# 
New York, 10017 
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Evaluation InstTum^nts 
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a list Qf evaluation ir:**iii'!nen.ts that may be used in the* basic skill areas. 



tlon Sc ale, Western 
rvices,nr2l)3l Wilshire 
es, California 90025 

and L jn< ^ 'i^ce Tcst^ 

Los Angeles, CA 90025 

L^st of Articulation , 
Lonal KoscArch and Ser- 
of Iowa» luwa City, 



'J 

Intelliftencd (cont,inued) 



Chlcap.o Non-Verbal Examination /, Psycho- 
logical Corporation. 304 E. 45tri Street 
New York, .j^ew York, 10017 

Hisk£?y Nebraska Test of Learning Apti ^ 
tuHes , University of Nebraska Press 

fechsler Intel lij^once Scale for Children. 
. * Psychological Corporation^ 304 E. 45th 
Street, Ne.^ Ycrrk, New York, 10017 

Achievement 



min Q Test For Identic 
ith S^mJcII ic L nn^it.t^e? 
itors Publisiiinn Service, 
\h ridge , Ma s sa chf setts, 



jJir> oncc Test , Western 
vices, 12U31 ^WiUhlre 
s, Calicnrnia 90025 

ce Perforr,unce Scale, 



i^ca) .Services, 120-U 
OS Angeles, CA 90025 



P_cabQdy Individual Achievement Test * 
American Guidance Services, Publisher's 
Building, Circle Pines, Minnesota 55014 

Fu n damental Achievement Series . Psycho- 
logical Corporation, 304 £• 45th street 
New York, New York, 10017 

Basic Educational Skills Inventory * 
Select - lid Inc*, 117 N. Chester, Suite 
No, 4, Olathe, Kansas 66061 

Gllmgre Oral Reading Tes t, Harcourt Brace 
Jovanovich, Inc. 757 Third Ave., New York 
New York, 10017 
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Acnf evc^. out (continuod) 



Auditory (continued) 



Uiiirc'l Analysis of Readin;^ Ul t' t'lcu 1 ty , 
Ha rcourt ^♦'ace Jovanovich, lnc # 757 
Third Ave., New York, New York 10017 

Wide Rnr.R c Achiovcmo nt Tostj The Psy- 
chological Corporution, 304 E# 45th 
Street, New York, New York, 10017 



Motor Skills 



Motor ^ r, ^ ,9,h ^ I pv^^^^tory , Western 
Psychological Services, 12031 Wilshlre 
Blvd., Los Angeles, California 90025 

i. i n c o In^O s c ro t s kj^^?l<^ tjD r^ J) p vcj o^^.^^^J^ ' 
^^-^l2j ^yi^2st^rTi Psychological Services, 
12031 Wlshird.Blvd., >s*'Angdles, CA 

09925 ' ' 

pMrv-iu o Perce ptu al Motor Survey , ^Ch^rles 

Merrill Publishing Co,, liOO Alum 
Creek Drive, Columbus, Ohio 43216 



i ;W"^'^n Auditory D iscr iriin.tt ion . Western 
P^ychob/gical Services, 12031 Wilshire 
blvd., Los Angeles, California 90025 



/M-iitorv ^*:^r: or y Soan Te st» stern Psy- 
cholog'ical Services, l/o5^ Wilshire Blvd* 
Los Angeles, California 90025 



Auditory Secjuential Memory Test, 
Psychological Services, 12031 Wl 
Blvd., Los Angeles, California 

Visual 

Dennis Visual Perception Scale , 
Psychological Services, 12031 Wi 
Blvd., Los Angeles, California 

Pri! -\ary Visual Motor Test , Wcst< 
c'hological Services, 12U31 Wils 
Los Angeles, California 90025 

Py orin e^Color Vis ion Test , West4 
chologicnl' Services, 12031 Wilsl 
Los Angeles, California 90025 

Bender Ccstalt Test for Childrei 
Psychological Services, 12031 W: 
Blvd., Los Angeles, California 

Frost Devclopmr^ ntal Test of V: 
rr^nMrni^ Con^-ultinj Psycho log isi 
inc, *l77 College Ave*, Palo M 

Fa r nsworth Dichotoinous Test for 
B lindness , Psychological Copora' 
East 45t]i Street New York, N^iw 

Adaptive be h a v i o r 

Vineland Social Maturity Scale_j 



gical Corporation, 304 
York, New York, 10017 



45th 



BEST copx hmmu 



iiied) 

s of Reading iU t't'iculty , 
Jovnnovich, Inc« Tbl 
w York, New York 10017 

levcmcnt '^To5t , The Psy- 
poration, 304 E* 45th 
rk, New York, 10017 
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Inventory , We stern 
Services, 12031 Wllshlre 
cics, California 90025 

Psychologic^ I Services^ 
Blvd*, Lo&'Angdles, dk 



|al M o t:or Survey, Charles 
.ishir-s Co., 1300 Alum 
>lunibus, Ohio 43216 



Discr ir:> ln.it L^n , We stern 
services, l-?Oii Wilshire 
les, California 90025 



Soan To st» Western Psy- 
ices, rloll Wilshire Blvd. 
lifornia 9002 5 



Auditory (co.ntinucd) -t 

Auditory Sequential Memory Test, Western 
f sychoiogical Services, 12031 Wilshire 
Blvd., Los Angeles, California 900^5 

Visual 

Dennis' Visual Perception Scale , Western 
Psychological Services, 12U31 Wilshire 
Blvd., Los jAngeles, California 90025 

Prlifviry Visual Motor Test , Western Psy* 
chological Services,^ 12031 Wilshire ^Blvd* , 
Los Angeles, California 90025 ' 

pvorl ne C o lor Vision Test , Western Psy- 
chological Services, 12^131 Wilshire Blvd., 
Los Angeles, California ^90025 

Bender Gcstalt Test for Children , Western 
Psychological Services, 12031 Wilshire 
Blvd., Los Angeles, California 90025 

Fjr OS tl^ De vclo p m o: ncal Test of Visual Per- 
C'^nMon^ Coiii>ukinj Pcychoiogists Press, 
Inc* 577 ColUge Ave., Palo Alro CA 94306 

'< 

Fa r nsworth Otcliotomous Test for Color 

B l indnosi; , P-.ycholog^cal Coporation, 304 

F-ast 45th Street New York, New York 10017 

Adapt ivo Behav^' or 

Vinelnnd Social Maturity Scale> Psycholo- 
gical Corporation, 304 E. 45th Street, New 
York, New York, 10017 




BEST con AVAILABU 



Ada ptive I^^'havior (continued) 

^r.-,p.^.;,. R..t.^vior Inventory for Chtldre.i, 
Me'rcer, published 1975« 

Basic 'jlilX!?.L!l, ^ Abilities 

Tn..,.^c T..t o£ Psycho Ungumtc_Ablli^ 
• ;?;-stern Psycholosical Services, 120 1 v/iUhlte 
Blvd., .OS Angeles, California 90025 

I^TWlitics, Consulting ^'•'^y^'^^ ^-^S^;;' 
• Inc. STT^Uege Ave., Palo Alto, CA 94306 

Western Psychological Services, 12031 Wllshire 
Blvd., Los Angeles, Callfornal 90.25 „ 

n-.f-r olc T>'st of Lc3 iT^ing_Aptj,tudc Bobbs - 
■Mo'rFlTl Co. Inc. ^tSUO W. 6'<;nd Street, 
Inaianapolis, Indiana A620^ 

RPAdtnc.s and Early Child^: ,ood^rJ^enlnilXc iLS. 

V.l.^tt nr.v.-lonrrnrjLl^Mrv-^.of_I'a^Lii: -PittS 
7TTMElS"^^^i"S Psychologists P-'^"' J^^^' 
■sTTcSiege Ave., Palo Alto. Californxa 94306 

Anron Brer.nor_G>^ Va1t Tost of Scho^2lJigiia|^> 
Western P.ychol^ical Services, l203i Wxlshlre 
Blvd., Los /':iseles, CaUfotnia 90025 
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DOB 




Grade 




Last 


First 


Middle 


EOB 




Grade 


c# 


Last 


First 


Middle 
• 


Doai 




Grade 


c# 


Last 


First 


Middle 


DOB 




Grade 


c# 


Last 


First 


Middle 


DOB 




' Grade 


c# 




£ JUJL W 












Other adults living in tliQ home: 
















DOB 




Relationship 


Last 


First 


Middle f 
















DOB 




Relationship 


Last 


First 


Middle 








f 








DOB 




Relationship 


Last 


Fixsx. 


Middle ^ 










A^egal Guardian 






DOB 




C# 






Last 


First Middle 










Address 






City 




State 




Occupation 






Social Security* 




Where they work 














Circ^j highest grade cccnpleted 12345678 

Elementary 


9 10 11 12 
High School 


12 3 4 
College 


With -whom is the child 


living 














Name 




Acldress 




Relationship 






Name 




Address 




Relationship 


Language spoken in home 






'Religion 






Former places c 


f residence: 










From 


To 


Address 










''rom 


To 


Address 
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Health History 

^ coDplcted from information obtained from the parents and/or school and 
records:) 

Date 

o£ atudnnt_ ^ _ ^ 



City 



State^ 



C# 



SchcX)l 



lie 



:trsjniration Record; 



,>thcrla 
-ATltt Fever 



Date of 

Immunization 



Disease , 

Whooping cough 

Influenza 

Polio 

Other 



Date of 

Itnmunization 



X ray 



Tuberculosis — Mantoux Test (skin test) 



Pos. Neg, 



Result 



Vislwn - H^^arirg 

Date of exa-m 



Test used 



Test findinas 



Exaihinci 



•'^ «wrd&tions: 



^^cV^.^round Information: 

• ^^r^ there any unusual circun-istancos about the birth cf the child? (Premature, 
^ ^r<^och dcl3ven/, Parent alcoholism, Parent dnig ugg, other.) ^ 
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Health History _ 312 

Has the child ever had. a high fever for more than one day? Hov» often? 

f55 No How long? . 

:. When was the last time the child was seen by a medical doctor? 

shat doctor? '^'^^ere? _ 

-or what reason? — — — ^ 



). Does the child h^^fe regular physical check-ups? Yes no 

lame of Doctor • Address . 

2ity^ _State ^_ Date of last check-up_^^ 

5, Has the child ever been hospitalized? If so, how lor.g,whcn,and for what reason? 



Has the child ever, had surgery? Ves_^^>'o If yes, give reason and date. 



Doctor Place 



G. List any other accident,, and illnesses the child has had and their^dates: 
Illness ' Dates 



H. Does the child have; 



Allergies 

_Di22y Spells 
Jieadarhes 
j\sthma 
"other 



Hay Fever 
"Heart Condition 
[Sinus Trouble 
jEpilcptic Sei::urcs 

Other 



Any other conditions which would be important for the school lo know^ 



i: lb the child under any form of medication at the' present t^ae? Yes 

FRir 



10 Reason ^ ' 



Health History 3j3 
, 15 the child to be restricted in any school activities because of health? 

No Type of activities and reason^ ' 



^ is^cs the child have a physical handicap? Yes No^ 

:: y<s,what. type of handicap . 



tducational - psychological Evaluation 

Date of exa.-:! Test used Test results 

\, Ejucational 



J. Psychological 



Observations 



Date 



Examiner 



Results 



.Comcnts — 



COPT mmii 
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Health Record Release Fom 



hereby give my permission for counselors, special education teachers, teachers 
nd principal, who are associated- directly with r.y child, (nair.e) 



, to review my child's health records at the Public Health 



linic and/or Hospital- 



Parent or Lcqal GuarajL?.n (Sxgnaturc) 
Date 



Witness (Signature) 
Date 



of student 



Date^ 



:er> 



Last First Middle 

City S tate 



of Birth .^^^"^ 

City State 



\t, ye^r enrol lc<3 in school^ 



e of \ ^.tr^er 



Year Where 

\ 

DOB C» 



Last First '-ddle 

Cit^ ' State 



.v-tion of ratb 

e does Father work 



Social njirity*^ 



civ i> pr:,ic carpletcd 12345678 9 10 11 12 1234 

Elen^enrary High School College 



e of Mother 



DOB C# 



Last Firi>t Kiddle 



ire 5 



City ^ . St' te^ 



not livirg qivo year of d^-ath 



Socie.l Security* 



do^s !'.ot'ner work 



n highest gr.idc crr:p.-tod 12345678 10 11 12 1234 

n.e/»satar7 High Scnool College 

r tal r.^ >t^js cf arerits - Marri separated Divorced 



r<i?rarried, to when - Fatn^r^ 

Hothcr 



jac%n of other cKildrta he family: 
YxrzX. Hiddle" 
TI^s. "^^F^rst"^ ' Middle 



DOB GrMe C# 



DOB GjLade C# 
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SAMPLE: LETTER TO PARENTS 



Dear Parents: 

Your child, > chosen to participate in 

^. ,^ School. 

Resource Bcx3n> activities at — 

This room provides an opportunity for your child to receive in- 
dividual attention in learning skills for two hours during the school 
day* 

Please sign and return this slip to indicate that you have received 

this • 



-77; r — " (Phone No.) 



(Address) 



(JDate) 



Title 



Area 



Developnenta 1 
earning 
•"Is 



Educational 
Progress Corp 



Continuous 
Progress Labo 
ra tories 



eneral Elec- 
tric 



Patterns in 
Phonics 1-2 



Developing 

Learning 

Readiness 




Aud. 

Percep- 

tual 

Train- 

ing 

Read 



Math 



Lang« 



Materia Is Included 



Inst# Levels 



Imp lementation 



Sourc 



Language 



Visual 

[uotor 

Iictilc 

skills 

Program 



5 sets of tapes, dittoes, 
and Instructions • ^h box 
contains 3 levels for each 
skill 



16 tapes including diagnos- 
tic test for each level - 
Teachers manual & student 
workbooks • 



Each set contains 8 Lapes 
and individual cards for 3 
levels. Student workbooks 
also available. 



Response Program Master 
Language/Reading Series I 
Language/Reading Ser.es II 



5 sets of audio flashcards 
stressing sequential phonic 
skills one teachers nuinual 
per iierics 



15 filrr.strips, desk teir.platc 
chalkboard templates, move- 
able melvin, webstenr.i sters, 
teachers ranual. 



Grade Level 

1 . 3 
Special £duc» 



Grades 1 
through 6 



Grades 1 



Grades 1-6 



Pre- ""rimer 
Grade - 3 



Pre-Primer 
Grade - 3 
Special Educ 



Used to improve 
Auditory mctTiOry, 
discrimination. 
Figure Ground, mo- 
tor and skills 

A reading program 
including a diag- 
nostic Test* Good 
for individualized 
instruction. 



Geared to indivi- 
dualize instruction 



Developing 
Material 
3505 N. As 
Chicago, 



Education 
Corpora ti 
8538 E. 4 
Tulsa, Ok 



Education 
Corporat 
8538 £• 4 
Tulsa, Ok 



Primarily for Ind. 
Instruction 



Uae with model 101 Electron 
audio flashcard Incorpo 
reader. Primarily 109 W. R 
for Ind. Instruction Conshoh 



Teaches visual, mo 
tor, tactile skills 
through template, 
f ilmstrips, and 
dittoes. 

; MS 



General 
General 
Box 43 
Schenect 



Webster 
McGraW-H 
8171 Red 
Navato, 



Materials Included 



IitSt* Levels 



sets of tapes, dittoes, 
ind Instructions. Lach box 
ontains 3 levels for each 
kill 



6 tapes including diagnos- 
ic test for each level - 
eachers manual ^ student 
?orkbuc>ks « 



!ach set contains 8 tapes 
nd individual cards for 3 
evels. Student workbooks 
Iso available* 



espouse Program Master 
anguage/Rcading Series I 
angaage/Rcading Series II 



sets of audio flashcards 
tressing sequential phonic 

.lis one tcacliers nianual 
cr series 



f ilrr.stripi^, desk terr.plotci 
talkboard teniplates, move- 
>le melvin, wcbst ermasters, 
eachers rumua 1 * 




Grade Level 

1 - 3 
Special Educ, 



Grades 1 
through 6 



Grades 1-6 



Grades 1 '* 6 



Fre-PrltTier 
Grade - 3 



Pre-Primer 
Grade - 3 
Special Educ. 
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Implementation 



Sou rcc 



Price 



Used to improve 
Auditory memory, 
discrimination. 
Figure Ground, mo- 
tor and skills 

A reading program 
including a diag- 
nostic Test« Good 
for individualized 
instruction. 



Geared to indivi- 
dualize instruction 



Primarily for Ind. 
Instruction 



Use with model 101 
audio f lashcard 
reader* Primarily 
for Ind» Instructioii 



Teaches visual, mo 
tor, tacti le skil Is 
through templa te, 
f i Imstrips , and 
dittoes. 



Developing Learning 

Materials 
3505 N. Ashland Ave- 
Chicago, ILL 60657 



Educationa 1 Progres 
Corporation 
8538 E. 41st St. 
Tu Isa , Oklahoma 
74145 



Educational Progres* 

Corporation 
8538 E. 41st St* 
Tulsa, Oklahoma 
74145 

General Electric Llf 
General Electric C©. 
Box 43 

Schcnectody, NY 
12301 

Electronics Futures 

Incorporated 
109 W. Ridge Pike 

Conshohocken, PA 
19428 

Webster Division 
McGraw-Hill Book Co* 
8171 Redwood Hi way 
Navato, Ca lifornia 
94947 



Kits 
$131.50 

per level 
workbook 
$ .82 

each 

$112.50 

per- 
ggtade 
leve! 



Lang. 

Master 

$225.00 

$420.00 

$443.00 

Level li 
$320.00 
Level 2 ; 
$380.00 



$170.00 



Sub j« 
Area 



Materials Includod 



Inst* Levels 



Implementation 



Sourc 



Read 
Object. 
& 

Evalua- 
tion 



Reading 
ond 

Language 



10 testing tapes, 1 book 
teaching alternatives 
teachers manual, pupil pro- 
grass profiles'* 



Cassette tapes, workbooks, 
story books, puppets, 
educational toys, mirrors. 



Grades 1 



Primary - 
Intermediate 



An on going Read- 
ing evaluation 
program for grades 
1 - t 



Used to improve 
auditory memory, 
rec-eption, 
integration, 
conceptual 
development, visual 
symbol relation; 
1 a ngua g e de vel opme r. 
and reading skills 



Richard L# 
20800 Beach 
Huntington 
Califomi 



Imperial Ini 
national Lei 
Corp* Contai 
American Sc 
Supply, 230 
Denver, Col^ 
80205 



1 



Materials Ircludcd 



Inst:. Levels 



testing tapes, 1 book 
ching alternatives 
chers manual, pupil pro- 
iss profiles* 



Bette tapes, workbooks, 
ry books, puppets, 
:ational toys, mirrors. 



Grades 1-6 



Primary - 
Intermediate 
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Implementation 



Source 



Price 



An on going Read- 
ing evalu.'^tion 
program for grades 
1 - 6. 



Used to improve 
auditory memory, 
reception, 
integration, 
conceptual 
development, visual 
syrtbol rel at ion; 
language developmer 
and reading skills 



Richard L# Zweiq 
20800 Beach Blvd. 
Huntington Beach, 
California 962^ 



IrnpGi^ial Inter- 
national Learning 
Corp* Contact 
American Sci ool 
Supply, 2301 Lake, 
Denver, Colorado 
80205 



App. 

$125. 

per- 

grade 

level 



K-2 

$339 
1-3 

$339 
Interm. 

$359 



I 

f 



Motor Development 
b-^^ students 



I chilarcn 

2 

j balance 
j Deam 

' i 


childrt-n 
bean bag 




< 

i 




1 chilu 




closed 
shelves 




« 

{ 




f " *• T 

T^vister • 

i 
















i 

children j 






Carrels 


! \ 


! 1 I 



Auditory L'eveiopraent 
students 

■I 

2 students 




Language Development 
students 



3 children 



chalk f 1 7 

I board V J closed 

sN^_,^ shelves 
1 child Speech 

Developnent 

Tactile - 
bevelopment 

3 chUdren 



Carrels 



Visual Rece^ i.on 
3-8 ^':udent3 



cna^k 
boara 




children 

Visual 
Development 



closed 
shelves 

3 children 



lesourr'^ Teachers Daily Schedule 



8s00 * ^ ?iar '^U^% 

fenO - :^:30 Session I l-A Primary Students 

^:30 - 10:15 Session II l-b intermediate Studen^n 

1^-15 - 1] :15 Session III 1-5 Prlma-y Students 

li:l3 - 11:^5 Ftud->^c 0' :5ervation, record keepings 

i::/43 - 12:<*5 i--nch 

12:^>5 - ' Sessurn IV i.3 Mixed Level - Specific 

Disability (Auditory, Visual, Kocoir) 
l:'-5 - 2:30 Stu ent testing, observation 

2:30 - 3:3C Session V 1-5 Intennedlate Students 

3! . 4:30 Staft t' tanning, record keeping 

Con 'Terences, pareuc-tcacher 
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8:00 - 3:.30 Pl^^nning, evaluati^.* 

.>:30 - 9:30 Instructional session, Croup I, 1-5 students 

9:30 - loiCj In-:truc, ional session, Group II, 1-5 students 

10:30 - 11:'jO Linch 

11-00 ~ 12:0C Instruction.-^l session, Group III, 1-5 students 

r OO - 1:00 T nructlonal sesbion, Gn ip IV, 1-5 students 

1:00 - 2:00 InotrucL Lona^ o,cssion, C oup V, 1-5 students 

2:00 - 3:00 Group ii.otjtin., with Dl students 

3:0^ - ":C0 1j J* ec^ teachinp accivitics 

A, Ii!'-..^Tvice with stiff 

Pa rent confer ^'nces 
r, Corv Hat ion l..' coordination with regular classroom t^?'3chers 



KvaiuaLion of student progress 
^oriodic obG-rvition tine in regular classroom will be 



scheduled 

^irecl'Hi teachinc^ activities: /5Z 
Indirect teaching acniviti^s: 25% 
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Project Number:; 



Sub-Contract 



Submitted by: 



Bureau of Indian Affairs 
Office of Education Programs 
Division of Student Services 
Albuquerque, New Mexico 87103 



To: 



Southwest Regional Resource Center 
New Mexico State University 
Las Cruces, New Mexico 88001 



Beginning Date: 



August 15, 1973 



Ending Date: 



June 30, 1974 



Amount of Funds 
Requested: 



$50, 125,00 



Req ue st Appro ved 
No additional funds authoriziid, 



JeanTD Gilpin 
Contractin«;/Grants Officrr 
August 15, 1973 
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Introduction 

This sub-contract is submitted to implement expansion of 
the Southwest Regional Resource Center for Handicapped Cb-^Idren to 
include the Bureau of Indian Affairs.. The objectives and activities 
stated in the document are to be carried out as the initial year of a 
multi-year project. These activities involved regional planning 
within BIA necessary to assess educational and related resources, 
investigate potentially applicable models and develop procedures for 
implementation. Subsequent phases will be designed to initiate regie 
wide direct services to handicapped Indian children. 



Navajo EcKication Rr^arcc Crr' r 
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BACKGROUND 

This proj' o' Id make tands i.vaila le tc the Bureai' of 
Ir^clian Affai s (BIA) to -stabjxsh a den oastratior model of a ReoCU -ces 
Cvnii^T with appropriD. ^:taif to provide services lo the Nav jo Area, 
B jr and ]^uhlic sc'iools *"o facility. t'-^e education of the Handicapped. 
ihr iviTpo^v Is acv, ordance with the REH uire^^tive for r.:-onal 
V, SOI. i* Centers. It is built on ^no premises: (1) lat all -TiVi rtri, 
rci^irciless of the extent of their handicap, can learn if appropriately 
ta\i ;ht and ; that * achers can become more efficient if they arc 
t'Xposv'i to bfttrr teachinj; materials --ind methods. 

The pr .pobcd site for the demonstration Regional Resouice 
Crnlrr is thp Manv Far"" j Jui.^or High School,^ Chinle, Arizona, 
^'a y Farms School is centrally located on the Navajo Rr ';e rvation., 
Tht> N vajo Art^a Offic , Chinle /igency and Principal o^ the Many Farms 
Ji.r.ior Hi^h Sc^hool have p dged iheir support to this prograr* Housing 
fo: *b" RKC sUiff \vill be mailable on the compound. A contract wit^ 
r.'M* BIA and staff v. ill provide adequate housing f -r t'/' staff at a 
T' .is'>ri,ih, . fK' offices ^xi.d storage areas are planned t . be in 

.t i n ,se tfiat wi'^ becom^^^ available on September 1, 1973. 

It is pi Mined t^'Ot the RRC and SEIMC progr-'ms will be on 
Wi'vajo He^wrvatiop. both at Many ^arms Junior High School, 
1 ' tion. IS tcj provide bett(?r coordination of efforts f''>r th(^' two 
rv'(,i. -,irris that assi st \vi*'^ thr' education of the handicapped ,. Program 

Navajo Education R(>so:iri. ^ d ntor 
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management will the responsibilii./ f^f the Chief, /i/ision of 
Student Services.: Time and at enaance reports will be compiled by 
the Principal, Many Farms Junior Tugh Scho*. . 

The States of New Mexico aid Arizona operate public 
schools on tho Navajo Reservation witn approxima -ly 25,000 students, 
"he Pure ' of Indian Affairs operates sci-ools with 20,850 students 
in attendance during the 1972-73 school year^ In addition, t^ere are 
severe" private schools that provide services^to handicapped Indian 
',,*,udcnts. This rogram will pro.id'^ services OLit^inea, to aP 
-^chools on the Navajo Reservation. Services will ^e expar.^ed when 
p ssible to the Hopi Reservati ""hat is contained within the bounda- 
ries of the Navajo Reservation.- Furtl e the "^ead Start Pi >gram 
will receive specialized ser -ices i ^ they are under a mandate from 
Congress to provide services to handicapped pre-schoolers.- Attached 
IS two pa ,es that summarize the programs that are operated by i le 
Bureau of I.idian Affair^ for handicapped Indian childien and youti... 
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MJRPOSF 

Stat e mer t of Neea 3 

Preliminaty v„ '"'\s no'^s wtb Bureau of Indian Affairs 
(BIa' , and revie v jf pro^^rams, ndirate that thex-e are a significant 
number of handicapped Indian children not receiving educational 
services to mee* their learning need . It is also indicate ^ that no 
regional pi: n for full service^ to handicapped children has been 
established in the region.: " 

In order to meet the needs of the handicapped children 
under BIA jurisdiction in the gion.^ it will be necessary tc identify 
the handicapped children, define an educational value system, assess 
all available resources as well as needs, and de.ign and implement 
adea/iJite models to deliver the required services. 

Goal 

To develop a regional resource network, which, when 
fully implemented, will maximize appropriate and adequate educa- 
tional progr.mis for all handicapptid Tndian children under BIA juris- 
diction in the Southwest Regional Resource Center region. 

Objective 

Th^ first phase of the proji-ct (FY 74) will ' conducted 
at a m.anagement level and be^ directed toward the planning and 
development of direct service progran.s to serve handicapped 
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India-. chiLiron under BIA jurisdiction in the States of Arizona, .-ievada, 
Colorado, and New M yd^o By 30 ^une 1974 the activities I'st in 
the ^'Activities" section o- tht. contract vill be connp](Med and the re- 
sults submitted i.) the Direc or of the Southwest Region? Reso^'rc^ 
Center . 

Responsibiliti e s 

1, The Southwest Regi>onal i^esource Center (SWRilC) will be 
responsible for employing the person to direct the project, purchasing 
materials and other functions consistent with budgetary limitations. 
The SWRRC will make r ecom^mendations foi regional activities, 
monitor and report the progress of tiie project activities. Repre- 
sentatives of the SV/RRC will consult and assist in the development 
and selection of models, and target areas. 

2. ; The Bur eau of Indian Affairs (BIA) will interviev/ applicants 
for all project personnel positions ai.d recomnrend suitable candidaios 
to the SWRRC Representatives of BIA will supervise' and monitor 
the project activities through monthly consultation wi^h ana written 
reports to the SWRRC, 

Qualifications 

Director: • 

The director of Vtiv project j^ho^ild meet the majority of the 

oUowm^ qualificaaons; 

1., Exp(^rience or training m resoarcr- t^'achin^^ rn(>M<*ls 

Zk Exp'-^rience or trainifi<^ in pr.-scri'pti\ r it^ich^M^ rv^Mclrls. 

Navajo FMuc;' ti f)r) Pt'^oTiic (''« ^ r 
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Knowledge of the educational and related needs of 
handicapped children 

4., Ability to develop good public and personal relation- 
ships., 

5- Ability to design, utilize and draw conclusions {rim 
data collection 

6. Aj^re**nnent with the edr.cational philosophy of BIA and 
the SWPl: Z (e.. , mcx'mal use oi regular clc - rooms, resource, 
rooms and special classroo' i for educational programs for handi- 
capped children. ^ 

The project director will be an employee of the Southwest 
Regional Re.^ource Center, which will have, fiscal responsibility for 
the proj' ct. Direction of the specific program activities will be under 
the immc 'la.^ supcrvisio ^ i3IA-, Division of Student Services.. All 
progreb^ reports and do .umrntation of activities will be submitted to 
both ci^' ;icies 

Activities 

The following activities will be carried out during FY 74. 
These activities arr > -..rsaant to the directives contained in :he 
BuTLau of Educati^.. )T the Handicapped c:;uifl dines f o ■ Regional 
Rphource^ Centers dat'^d 8 Marcn 72. 

1'. By i Marcii 7*1 a prelin^inary surv»"y tc^ ulentifv handi- 
capped End^-.n children wll * '-conducted \n ihr four-state*' rr^ion. 
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2- By 30 June, 74 a diagnostic/ prescriptive re ource roorr 
mcxiel 'ncludine the procedure "o^ 'mplementation in the four-state 
aegion will t com plated 

3. By 3C April 74 c region-wide rocedure for diagno^ is 
nd -ientific !• . handicapped children will be designed and im 

plemented.. 

4. By 30 June ^4 an opf ationa pi Dcedure for co'^rdi- 
nating njaterials resources developm in the SEIMC pro; with 
ihe di^^g^nostic and evaluation services of the project wi'l be 
completed. 

5. A regional BIA plan for subsequent phase ){ the 
project will be submitted to ^he Southwest Regional Resources Center^ 
by vl May 74, anr* incluc: ' 

a. : Priorities and target areas 

b. Goals and obje^^tiv^s 

c. Projected activities 

d. Classroom models for individualized instruction 
c. Demonstration procedures 

f. Implcrrientation strategies 

g. Evaluation procedures v 
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BUDGET 



Salaries 

BIA Resource C - 0- inator (GS- 1 2) 
Seer \ary {GS-04) 

Employep Benefit 3 (9^o) 

Indirect Cos s (9. 5%) 

Supplies h. Materials ' 
Office Supplies 
Postage 
Telephone 
Xe r ox 

Travel 

Project Director 
Regional Adv. Ci-inmittee 
SWB.RC Consultants 



2 6,682 
6,882 



6,000 
2.000 
2,000 



$23, 5R" 
2, 121 
2,440 
2,000 



TO, OOli 



Cofitracted Services 
Printing 

Computer Scrvicos 



Consultation Service 



4,000 

3.000 



7, 000 
3, 000 



TOTAL 



$50, 125 
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"Robert Hall. Chief Date" 
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Tnomas G.: ^.hastainT Di cto^ ' Date 

S-^uthwest Regional Resource Cent^ 
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Inctan Learning Lesciirc? Centei 
Introduce'! on Narrative 

I N'JRODUCTT 

Ai. Indian educational agencies move toward piovisiv^n ot Special 
Education services for all handicapped children, the task of identifying 
organii:ing and fur.Jing pr >grams, ironitoring and evaluating programs, up- 
graaing existing programs, and coordinating with^other service agencies 

becomes the responsibility of staffs who lack the trained manpower to 
\cope with this in-depth, 

i 
I 

^ne dileroma faced is that as more services are being developed for 
children with learning handicaps, there is not an adequate corresponding 

- increase in back-up resources for professional and para-professional 
staff members- 
There is neither available^jnanpower nor money to buy the skilled con- 
sultation which is needed for sophisticated planning, implementation, 
and evaluation activities. 

At the present time plans are being submitted for the development 

of Area Learning Resources Centers and Regional Resource Centers, 

who will provide services to che staff and support personnel of pro?2;rams 

for haiidicapped children. 

The Bureau of Indian Affairs fully intends to utilize these services 
to their fullest. These services, however, are not enough alone. 
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111 Ih^iAiJL. 

T' t n"c ] iriji<in RL servations within the jurisdiction of the Bureau 
o: Inli^^Ti ^*lfLifib Is Co develop an Indian Learning Resource Center which 
(MM pr'-^vuit li'th corriprehens Lve and intensive support services adapted 
t'l lit*' nnlqiiL lU'vds and life styles of hand^^capped Indian children. 

Tr' j . I') Hill l*',irniiw, kosource Center whould be established within the 
r-. ^TVviL on arc J wh^^'f^ services*, manpower, and rnaterials are readily 
3vail.il cducaiioaal systems, agencies, communT ''ies, children, 

Irtdiaii I^i' i ri.irii> Kyi^onrce £entev services can bt:gin by developing one 
UjjJ^ st:r.':\. TLRC on the Navajo Res'Tvation to serve as a pattern for 
cr-'ation of bi'^i'lar support service systems cn reservations across 

•1'' ' i'Jl il hi LLLlkhl ^^^indin^)? 

jJi'WL'! Area ^earning Resource Centers and Regional Re, .rce 
'f'tiLLrs '/ill H'^l he able to provide the financial backing necessary 

: • J P • ^' Ti . ^ '>^;^ry to apply for funds for personnel, operating expenses, 
-.r fi .1 , i: ivol, throiigi\ Tederrl funding agencies* 
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The needb eiic^'oru'tTeJ on Indian Koservation^ relevaul to programs for 
Handicapped Indian children are characterized by two critical factors 2 

(1 ) they, -far surpass tlic provision of services that can be n'e signed 
into Area Learning Rcsourr' Centers and Regional Resource Center?, and 

(2) their ethnic uniqueness requires a more comprehensive and intensive 
service system than can be provided through the ALKC's and RRC's. 

While Associarc Special education Instructional Material Centers were 
being developed in other States , throughout the country, the reservations 
were overlooked: consequently, this type of service center is not 
readily available to professional and paraprof es siona Is staff members 
who work with h indicapped Indian children* 

As Regional Resource Centers were initially organized and began providing 
seirvices, efforts were made to render some sophisticated services to 
Indian children* Their limited funding, however, ^-evented a comprehen- 
sive or intensive thrust at the program level and th< / were unable to 
offer TTorc than token assistance in scattered areas* 

These litaitcd services did illustrate the need for the provision ol 

( 

nvinpowcr with much expertise who could cope with the uniqueness of the 
wurld in -./hiv.h Indian children live and provide support services and 
consultation to Indian educators so thaf handicapped children services 
could ho styled for che Indian cliildren wlio net'd th^n^ 
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What Will The ILRC Accompli sh? 

Through the development of Indian Learning Resource Center on 
the Navajo Reservation, sophisticated ar^d skilled consulrative services 
can be readily available to rei.>force ard interface existing Federally 
fundi d programs and fully utilize the planned services of regional 
ALRC»s an ^RC's. 

By providing such an Indian Learning Resource Center, the improvement of 
uiethods and technique's of handicapped programs, the implementation 
of effective needs assessment approaches, and the introduction of 
innovative programs can then have both significant impact en handicapped 
Indian children through existing channels, and greater effectiveness 
through the refinement of r^^tablishcd systems. 
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Indian Learning Resource Center 
Statement of Objectives 



GOAL 

The general purpose for the development of 
an Indian Le^^^rning Resource Center is to e53Labllsh 
a b.' "k-up service system ior existing and future 
programs for handicapped children wluch can. 
serve as a pattern for the provision of such 
specialty services on other r3servations through- 
out the Bureau of Indian Affairs area of res- 
ponsibil j ty • 

This Learning Resource Center will provide 
supportive assistance needed through consultation, 
direct cind indirect services, demonstration^ 
information, and, media and material 3 ♦ 

This type of assistance Xvill be provided 
in tl areas of evaluation an.d assessrient, 
development of staff skills in i ns truer ional 
techniques and strategies, development of 
competencies in prescriptive and behavioral 
ob j ec t i v.. activities, in format i on / da t a , and 
development cf efficient, elective use ol 
Pled i a an d m.i t e r i a 1 s . 
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OBJECT r^/L ] 

prescr [i^. i,vr -c^M I'j i'^fj F\sie^i for .-.11 handicapped 
childrei. i'\ t hr N.iv'i'o Kt^orvation and to den^on- 
str.ite Ihcsr services upon request to schools, - 
s u ppo r t s ^ > r V i r e ^: n c i e s , :u i d du c a r. 1 ona I 
?: u pp 0 r t p f r s c 1 1 n l- 1 • 

I-^nploy a diagnoL-tic specialist* 

participate in a pluralistic ''valuation 
activity ubcd in prevalence btudy for 
needs as s^?ssrier>t * 

Provid<t ' . 3 at;no£ is, prescript ion, and 
foliow«uo for 30 Navajo children. 

OBJECTIVr: 2 

Develop skills and competencies in educational 
support pers^cnnel of Navajo children, in o^"d^^r 
to i reprove the efficiency and effectlvene, of 
t-h.e cducitifaal '-'f^r\'i^ es« 

S t ri t c g i '"^ G : ^ 

Eir.plov -fi staff to coordina*-Q and mana>;c 
persnnTiol deve j c^T^nonL (tiaininH act ivi tie:.) 
for educational j ij'-^r f t nt '^r v;ithin ihi] 
Navajo Rv-^'^erv ion* 

Idrn.tify <U'd/or d^'Vt^loD instruc * ion.tl 
materials, i j d itiori and expertise lis 
cooperat i f .) hKr:^s, nvc^s an^] AhK^:*-.* 
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OBJECTIVE 3 

Develop increased coiTipetency in the selection 
and use of materials and media in the mediation 
process • 

Strategies: 

Provide selection of current commercial 
materials for check-out, review, and trial 
in actual instructional sessions. 

Provide demonstration with children using 
specific and selective materials and media* 

Condut^c materials information sessi-^-ns. 

Conduct personnel development activities 
(training) in the matching of materials and 
media and techniques to the indiv^idual 
learning styles of handicapped Indian Children. 

Assist schools in the orderl> ^id efficient 
use of existing and available m^iterials* 

OBJECTIVE 4 

Provide a coordinating function wiiich will 
maximize the utilization of those personnel and material 
resources pr^:->ently avail ahln^ 

OBJECTIVE 5 

Facilitate information services within the reserv- 
ation as well as oulside the reservation so as to provide 
current} effective, and efficient data on materials and 
personnel resources for .all individiMls serving children 
with special needs. 
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Indian Learning Resource Center 

Phase # 1 
Process Comp on e n t 
Section 1 



Processes * 

INDIAN LEAEJ^ING RESOURCE CENTER^ personnel will bo involved in the 
iollowing five major processes necessary for total, efficient LRC 
operation. 

COMPONEN^r FUNCTION 



1 . Management/Coordination 



1. Coordination of center personnel 
(professional, paraprof essiona 1, 
clerical, custodial. ) 

2. Strategy development- and imple- 
mentation (educational program- 
ing, information services, tech- 
nical competancy development, 
materials - disseminating and V 
retrieval. ) ^ 

3* Accounting procedures internal 
and external. ) 

4. Public Relations (Local Area- 
V agency personnel, other educa^- 
tional institutions, Service 
organizations and agencies. 
Tribal organizations, and 
community at largo*) 
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2# Educational Programming 



3» Information Services 



Indian Learning Resource Center 

Phase # 1 
ocess_ Component cont « 
Secti^^ 1 



1. Diagnos (formal, inforroal, 
standarc ed^ criterion referenced, 
teacher .'aining, demonstration, 
process ^veloproent, research.) 

2. Prescription (teacher training, 
demonsti^ation, materials and 
technique development.) 

3# Curriculum (developing, implemen- 
tation and modified prescription 
activities, teacher training, 
demonstration. ) 

4. Evaluation (teacher training and 
demonstration of various 
raonitoring systems. ) 



1. Local LRC resource information 
(Area programs and servicas, in- 
cidence data, i^ersonne l/service 
resource directory, .training pro- 
grams. ) ^ 

2. National resource information 

3. Newsletters 

4. Infomation packages 
J. Directories 

6. ERIC system information 

7. ALRC and RRC communication 
s> stems 



ERIC 



^ - Navajo KfJucatior' Resource f:rator 



346 



4. Materials - acquisition, 
storage dissemination, 
retrieval 



5. Technical Coripetency 
Development 



Indian Learning Resource Center 

Phase # 1 
Process Component cont* 
Section 1 



!• Selection and purchasing 

2» Receiving and acquisition 

3. Storing, cataloging 

4» Dissemination process and 
information system 

5. Maintain Associate center co.Ti- 

munication and process activities 
with regional organizations 

6» Coordinate regional personnel 
and training activities 

7. Develop and adapt materials to 
local area needs 

8* Materials evaluation process 

1. Consultation to developing LRC's 

2* Personnel orientation (institu- 
tions of higher learning. Tribal 
organizations, Area-Agency ser- 
vice groups. Area educational 
groups c ) 

3. Public Kelations (Agency, Aroi, 
Region ) 
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3 T A F F - J 0 B DESCRirTIONS 
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Indian Learning Resource Center 

Phase # i 
Human Resource Component 





Section 2 


Personnel : 




The human resources necessary to 


produce the integrated LRC 


operational concept. 




COMPONENT 


FUNCTION 


1 • Management/Coordinator 

2. Educational Program Specialist 


1# Specific responsibilities ^ 
and duties of each employee 
are delineated in Section 3^, 


3. Instr^uctiona 1 Resource 
Specialist 




4, Media, Material's, and InConna- 
tion SpeciaHst 




5# Learning Resource Secretary 
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Indian Learning Resource Center 

Phase # 1 

Position Description Component 

Section 3 



COMPONENT FUNCTIONS 



Indian Learning Resource Cer.ter 
Management/ Coordinator 



Primary Objective: To plan, 
organize, implement, monitor, 
and facilitate services and re- 
sources, and evaluate the deve- 
lopment of a comprehensive LRC 
service system for the Navajo 
area. 



2. Reports to: Division of Post 
Secondary and Adult Education, 
Bureau of Indian Affairs, Albu- 
querque, New Mexico* 

3» „ Duties : 

a# Plan, implement, and monitor 
all components of ILRC deve- 
lopment throughout the Navajo 
Reservation to insure an 
organized, coordinated, com- 
munication service. 





b. Establish specific service 




assignments, goals, objectives. 




activities, assessment, criteria 




time-framc/cos t, for personnel 




and ILRC component service 




development . 
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Indian Learning Resource Center 

Phase # 1 

Position Description Component, 

Section 3 



ILRC Management Coordinator 


c. 


Assist Area Director of 


(cont. ) 




Special Education and Tribal 






Educational Agencies in identi- 






fying all handicapping conditiorus 






within service area. 




d. 


Identify and coordinate existing 






resources (personnel and other 






agencies serving handicapped 






children wiLnin a service re- 






gion). 




e. 


Organize all inservice train- 






ing needs "as deterrriined by 






Instructional Resource Specialist 






and other specialists v/ithin 






a service area. 




f. 


Organize pres'?rvicG and orient.->" 






tion training involving, specilic 






learning processes, behavioral 






objectives, contingency m.injt:t?- 






ment, prescriptive progrcmr'inv.s 






(needs assessment diagnosis , 






programming, and implementation) 






and accountability procedure!;. . 






Recipients would inc ' ido: parent 






education and service, adnini- 






strators, teachers, nthrr ,\v^n<z\>^'-^ 






serving handlcapp i cc^n>ii i ior -. , 






lay organiz.it ions , institut. ior^. . 






of higher Itirnini^j mv\ par.i- 






prof esslonals# 






Participate in ciirricuUnr --(vli 






fication and deve I op'^cnt 






Spec ial Educi tion vro\\\- v . . 
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^ Indian Learning Resource Center 
Pos^itlon Description Component-continued 

Phase # 1 
Section 3 



ILRC Management Coordinator 
cont. 



COMPONENT 



2, Educational Prog^m 
« Specialist 



1. 



/ 



Provide publicity* and iii- 
fonnation concerning ser- 
vices and functions of the 
Indian Leairaing Resource 
Center to be disseminated 
in the area in which it 
serves. 



FUNCTION 

Primary obj^tive: To demon- 
strate ^valuation procedures 
and assessment techniques, relate 
diagnostic evaluation data to in- 
dividual prescriptive techniques, 
conduct, process, training, con-suit 
and in general fulfill those res- 
ponsibilities deemed necessary to 
assist the ILRC;;educational pro- 
gramming process a^id the technical 
competency proc*ess in serving / 
handicapped children. 



2. \ Reports to: Indian Learning 

'.Resource Center Management Coordi- 
nator 

3ii Duties: 

a. The major activities of 

this individual will be directed 
toward demonstrating and train- 
ing personnel in the collection 
and interpretation of psycho- 
logical, educational, health 
and social data of handicapped 
children. ^ 
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Indian Learning Resource Center 

Phase # 1 

Position Description Compon^t cent* 

Section 3 



/ 



Educational Program 




b» Demonstrate and develop pro- 


Specialist cont» 




cesses to .transpose Cognitive, 




affective, developmental, and 






conditional, data to educa- . 






tional prescriptive form. 












nel in developir^ent of indivi- 






dual student prescriptive 






approaches and techniques 






fof sampling and assessing 






progress in educational and 






developmental behaviors # 






d» Perform and demonstrate formal 






diagnostic procedures. 






e» Assist in conducting Prevalence 


* 




Study activities to determine 






program needs for special 






students. 


COMPONENT 




FUNCTION ' • 


* t* 

3. Instructional Resource 


1. 


Primary Objective: To provide 


Consultant 




directly to teachers training and 






demonstration services in, infor- 






mal diagn6stic activities, instruc- 






tional approaches and techniques, 






individual programming, and cur- 






riculum development. 




2. 


Responsible to: Indian Learning 






Resource Center Management Coordi- 






nator* 

1 
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Indian Learning Resource Center 

Phase # 1 

Position Description Cgraponent cont. 

Section 3 



COMPONENT 



FUNCTION 



4. Media, Materials, and 
Information Specialist 



ERIC 



1. 



Make available appropriate reference 
and insttuctional materials and 
aids t teachers, parents, and 
professional support personnel. 



2* 



3. 



Responsible to: 
Coordinator 



ILRC Management 



Duties: 

a. Select, organize, catalog, 

inventory, existing materials 
and equipment within the ILRC 
associate IMC. 

b# Establish effective dissemina- 
tion and retrieval system of 
materia^ and services. 

Cf Purchase new materials and 
equipment and facilitate use 
of existing materials and 
equipment throughout R-iser- 
vation area. 

d. Demonstrate or pr<>vije oppor- 
tunity to demonstrate materials 
to teachers with local and 
regional trainers* 

e. Provide professional journals 
and research materials pertain- 
ing to materials, techniques, 
and strategies in working with 
handicapped children. 

f« Develop operational •procedures 
- for managing materials center 
1) Patron services - orienta- 
tion, assist in materia] 
selections, registration, 
check out-in procedures, 
, develop information and 
• location retrieval system, 
schedule use of materials. 
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Indian Learning Resource Center 
^ Phase # 1 
Position Description Component cont. 

Section 3 





M6dia, Materials, and 




2) Mail out services - fill re- 




Information Specialist 




quests, make substitutions', 








uGveiup cuiruiUiiix Co lb xun appL ucicncb 








(confirms, over-dues, lost, 








replaces) 








3) Update and niaintain library. 








assess new materials, inventory 
















kits, equipment, obtain re-* 








quested material^ not in center, 








maintain activities with com- 








t7i^T*r"fiai1 «i linn 1 "f ^t"Q - 




* 


8' 


Conduct materials workshops* 






h. 


Maintain mailing list of all Special 








Educators on Navajo Reservation. 






i. 


Maintain communication system with 








sponsoring IMC3E Los Angeles, CA. 






j- 


Develop materials information system 








(newsletter, ^etc* ) for all educators 








on mailing l-^st. 






k. 


Evaluate materials, appt^Dpriateness, 








effective use of, areas of applica- 








ticii. 






1. 


Design activities for development of 








materials and their adaptation to 








local and reservation needs. 

4 
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Indian Learning Resource Center 

Phase # 3 

Position Description Component cont. 

SectifOn 3 




3. Duties: 

The primary function of this per- 
son will be to demonstrate, train, 
and consult with teachers, 
a. Develop educatio o and pres- 
criptive ^prpgrains for teachers 
serving handicapped children. 



b. 



d. 



e. 



Participate in curriculum 
development and modification 
of all Special Education pro- 
grams, (Headstart-Grade 12). 

Promote evaluation of materials, 
and services as measured by 
teachers needs for child growth 
and perfoniiance. 

Develop inservice training 
programs for teachers which 
Would involve topics accord- 
ing to service area needs 
such as: 

1) Material selection, utili- 
zation, demonstration, 
adaptation, and evaluation. 
Equipment use, versatility, 
and evaluation. 
Paraprofessional education 
Parent education 
Community education 



2) 

3) 
4) 
5) 



Develop preservice, inservice 
training programs involving 
specific learning processes, 
behavioral objectives, contin- 
gency management, prescriptive 
programming (needs assessment, 
diagnosis, programming, and im- 
plementation) and Accountability 
procedures. ' 
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Indian Learning Resource Center 

Phase # 1 

Position Description Component cont. <■ 

Section 3 



Component 



FUNCTION 




1. 



2. 



3. 



/ 



Primary objective: to perform 
all secretarial duties for pro- 
fessional staff members positioned 
with ILRC* 

Responsible to: Management Co- 
ordinator. 

Duties: 

a« Typing letters, reports, pro- 
posals, progress reports, offi- 
cial contracts, forms of various 
descriptions, and other materials. 



b. 



Take a-11 incoming calls, placing 
long distance calls, make neces- 
sary appointments and t^ravel 
arrangements. 



V 



c« 



d. 



Open and distribute all incoming 
mail. 

Keep personnel financial statis- 
tical inventory, and oth^ 
records, as - well as producing foms 
necessary for efficient ILRC 
functioning. 

Determine, order needed office 
supplies and needed repair of 
equipment. 
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B U D GET COMPONENTS 



i 

I 
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Indian Learning Resource Center 
0 Phas^ # 1 

Budget Component 
Section 4 



Budget: 





Component i 




Sub-Farts 


1 


r ersonnei 




f x^ux COP xuna i 
Clerical 




Materials 




Supplies 
Equipment 
A-V materials 
Educational Kits 


3. 


Facilities 




Equipment 


4. 


Travel 




Per Diem 
Mileage 
Staff 

Consultants 


5. 


.Contract /Consultative 
Services 




Consultants: 

Professional 

^ara Professional 
Contract Agency^ 


, 6. 


Employee Benefits 






7. 


Printing 
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Salaries 

Management Coordinator 
Educational Program Spec. 
Instructional Resource Spec. 
Media/Materials Spec. 
Resource Center Secretary , 

Employee Benefits (11%) 
Indirect Costs (9.5%) 



17,600 
14,000 
14,000 
14,000 
7.260 
66,860 
7,355 
6,352 



$ 66,860 

74,-215^ 
80,567 



2. Materials 



Office Supplies 
Office Expenses 

Corareunication ^ 

Reproduction 
Educational Equipment 

Materials Center and 

Training/Demo. Sessions 
A/V Materials 

Materials Center and 

Training Sessions 
Instructional Kits 

Materials Center and Special Projs, 



2,500 
3,000 



3,000 



7,500 



2,500 
18,500 



99.067 



3. Travel 



Staff 

Mileage - 72,000 mi. @ .12* 
. Per diem - 420 days. @ $25 

Training Sessions 
Consultants 
Advisory Committee 



4. Contract /Consultative Services 
Professional 
P&raprof essional 



Printing, Computer 
GRAND TOTAL 



"*%,640 
10,550 
5,800 
2,000 
2.500 
29,490 



1,500 
2, 500 
4,000 

3,000 



128,557 



132.557 



135,557 
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CP 



1. 



s 



2. 



3. 





■ RRC 


LRC 


Personnel ^ 
Salaries 

Management Coord. 
Educational Program^ Spec. 
Instruct. Resource Spec. 
Media/Materials Spec. - 
Secretary 


17,600 
■ 14,000 

7,260 


14,000' 




38,860 


28,000 ' 


Employee Benefits (11.0) 
Indirect Costs (913) * 


4,275 
3.692 


3,080 
' 2,660 . 




* 46,827 - 


^3T,740 


Materials 

Office Supplies 
^Office Expen<^es 
Educational Equipment 
A-V Materials 
Instructional Kits 


1,250^ ■ 
1,500 

500 , 

750 


1,250 
l',500 
2,500 
6,750 
2,500 




* 4,000 


" 14,500 


Travel 
Staff 

Mileage 

Per Diem 

Training Travel 
Consultants 

Advisory Committee ? 


4,320 . 
5,275 
2,900 
1,000 
> 2,500 !, 


4,320- 
5,275 
2,900 
1,000 




* 15,995 


13,495 


Contract /Consultative 






Professional 
Paraprof e&sional 


750 
2,000 


750 
500 


Printing Computer 


,2,500 


500 


J, 


5,250 


1,750 


GRAND TOTAL 


72,072 


63,485 
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COMPONENTS 



!• P^ersonnel 
Salaries 

Employee Benefitl ^^^^ 
IndirecL Josts 

Materials 

3* Facilities 

^s-Rent, Custodia, ^ 
Utilities, Equipihent 

4. Travel 

5* Contract /Consultative 



•1.: 
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jf Indian Learning; Resources Center. - 
* Budget , 



RRC' 



2,500 



2,500 



ALRC 



InKind 



Requested 









> 

> 




'•'66,860 
7,355 
6,352 


1,500 


6,500 


18,500 
29,490 


2,500 






4,000 


6,500 


123,557 









X.I V 



Indian Learning Resources Center 
Budget 



RRC 



ALRC 



InKind 



Requested 



Total 



2,500 



2,500 



1,500 



2,500 



4,000 



6,500 



6,500 



66,860 
/ 7,353 
6,352 

18,500 



29,490 



128,557 



66,860 
7,355 
6,352 

20,000 

6,500 

29,490 
5,000 

141,557 
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Indian Learning Resource .Center 

t 

Schematic Diagrams 
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3. Internal Service Request T^rocess ' 
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5. Type and Moddlity of Service Provision ^ 

6. Phase I: Line of Service Articulation 

7. Phase I: National and Regional Support Agencies 

8. Phase II:: Expanded Service Plan ^ 
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SCHOOL YEAR 1973 
AND ' 
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1974 
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TABLE IX 

SPECIAL EDUCATION SURVEY 
School Year 1973-74 



(Area) 



Location of 
Program 



Type of 
Program 



Exceptionality 
Bein| Served 



Number of 
Students 



Educational 
Level 



Aneth 

Chinle Brdg. 



Grownppint 
Brdg. 



Chuska Brdg. 



Dllcon 



Dzilth-Na-0- 
Dith-Hle Brdg. 

Greasewood 



Kaibeto 



Kayenta 

d ■ 
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1* Resource Room 

1. Resource Room 

2. Ed. Handicapped 

1. Ed. Handicapped 

2. Speech-Language 

3. Hearing-Language 

1. Accelerated 

2. Learning 
Disabilities 

1. Resource Room 

2. Learning 
Disabilities 

I. Ed. Handicapped 



1. Resource Room 

1. Ed. Handicapped 
" 1. Ed. Handicapped 



Learning, Disabled 

Learning Disabled 
EMR 

EMR 

Speech 

Hard-of-Hearing 

Underachlevers 
LeaiTning Disabled 



Learning Disabled 
EMR 

Learning Disabled 

EMR 
EMR 



25 

^ 70 

78 



44 



145 

20 

126 

58 
12 



Primary 

Primary 
Intermediate, 

Primary 
Intermediate 
Junior High 

Primary 
Intermediate 
Junior High 

Primary 
Intermediate 
Junior High 

Primary 
Intermediate 

Primary 
Intermediate 
Junior High 

Intermediate 

Primary ^ 
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TABLE IX 
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* SPECIAL EDUCATirai SURVEY 
Schopl Year 1973-74 

> 


V 




Type ot. 
Program 


'Exceptionality 

Being Served 
— : — 


^Number of 
Students 


Educational 
Level 


Funding 
Source 


Cost of 
Program 


ource Room 


learning .Disabled 


■'25 


Primary 


Title I 


$ 16,577 


ource Room 
Handicapped* 


Learning Disabled 
EMR 


70 , 


Primary 
Intermediate 


Title I 
1740 . 


17,182 
24,776 • 


Hatidlcapped 
Bch-Language 
ring-Language 


^; EMR 
Speech 

IJard-of-Hearing 


78 


Primary 
Intermediate < 
Junior High 


Title \ 


74.105 


eleratfid 
rning ' 
ibilltles 


Underachlevers 
Learning Disabled 


44 


Primary 
Intermedlete 
Junior High 


Tltle I 
1740 


6,354 
37,598 


&urc€ Room 

rning 

ibilltles 


Learning Disabled 


145 


Primary 
Intermediate 
Junior Hign 


Title 1 


53,415 


Handicapped 


EMR 


20 


Pr Imary 

T n t" o ***m £i <^ i !3 f* 0 
X 1 1 U t: i lUtz U X d i. C 


Title 1 


?3,490 


>urce Room 


Learning Disabled 


' 126 


Primary 
Intermediate 
Junior High 


Title I 


54,253 


Handicapped 


^ EMR 


58 


Intermediate 


Title I 


55,014. 


« 

Handicapped 

Q .' ■ ■ 


EMR 


12 I 


Primary 


Title 1 


23,307 
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TABLE X 

SPECIAL EDUCATION SURVEY 
School Year 1973-74 



(Area ) 



Type of 
Program 


Exc eptiona 11 cy 
Being Served 


Number of 
Students 


Educational 
Level 


2. 


Trainable 

Ed* Handicapped 


TMR 

Jjearnlng Disabled 


30 


Primary 
Intermediate 


1. 


Resource Room 


Learning Disabled 


ol 


Primary 


1. 


Resource Room 


Learning Disabled 


1 A 

30 


High School 


1. 

2 


Resource Room 
Accelerated 


Le-?rning Disabled 
Under achiever s"'^^' < 


50 


Junior High 


1. 


Resource Room 


Learning Disabled 


24 


Primary 
Intermediate 


1. 


Trainable 


TMR 


17 


Primary 


1, 


Re?;ource Room 


Learning Disabled 


60 


Primary 


1. 


Rei,ourCG Center 


T, (darning Disabled 


38 


Junior High 


1. 


Speoch Therapy 
Ed« Handicapped 


Speech 

Learning Disabled 


102 


Primary 
Intermediate 


1. 


Ed» Handicapped 


EMR 


15 


Primary 


K 

2 


Ed, ^! mdicapped 
Resource Room 


EblR 

Learning Disabled 


57 


Prlm.ary 
Intermediate 



Xocation of 
Program 



Low Mountain 
School 

Kany Far^s Jr* 
High School 

Neirihnesad 



Red Lcike Day 

Shiprouk Brdg, 
Teecno^-pos 

Tohatchi 
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TABLE X 



SPECIAL . EDUCATION SURVEY 
School -Year 1973-74 



pe of 
ogram 


Exceptionality 
Beine Served 


Number of 
Students 


Educational 
Leve 1 


Funding 


Cost of 

X J. wkj. diu 


lable 

andlcapped 


TMR 

Learning Disabled 


30 


Primary 
Intermediate 


Title 1 


■ $ 53,183 


rce Room 


Learning Disabled 


32 


Primary 


Title I 


16,975 


rce Room 


Learning Disabled 


30 


High School 


Title 1 
1740 


20,740 
14,462 


rce Room 
erated 


Learning Disabled 
Underachlevers 


50 


Junior High 


Title 1 
1740 


20,563 
25,937 


rce Room 


Learning Disabled 


24 


Primary 
Intermediate 


Title 1 


12,407 


able 


TMR 


17 


Primary 


Title I 


, 30,074 


rce Rooiu 


Learning Disabled 


60 


Primary 


Title I 


49,998 


rce Center 


Learning Disabled 


38 


Junior High 


Title 1 


28,082 


h Therapy 
andlcapped 


Speech 

Learning Dlsal/led 


t02 


Primary 
Intermediate 


1740 
Title 1 


•2?, 368 
10,399 


andicappcd 


EMR 


15 


Primary 


1740 


. 12,000 


ftndicapped 
rce Room 

— o — J 


EMR 

Learning disabled 


57 

i 


Primary 
Intermediate 


Title 1 


37,523 
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TABLE XI 

SPECIAL EDUCATION SURVEY 
School Year 1973-74 



(Area ) 



^ Location of 
Program 


Type of 
Program 


Exceptionality 
^ Being Served ' 


Number of 
Students 


Educational 
Level 




Toy el 
















^ 2. 


Resource Rd©m 


Learning Disabled 




Intermediate 




Tuba City Brdg. 


1. 


Leai*nlng 


Learning Disabled 


125 


Intermediate 








Disabilities 




T 






2. 


Ed* Handicapped 


EMR 




Junior High 






3. 


Emotdonally; ^ 






Primary 






^• 


Physical Education 










Wlngate Elem« . 


1. 


Learning ' ^ 


Learning Disabled 


15 


Primary 








1 Disabilities 










Wingate High 


I. 


Learning 


Learning Disabled 


50 


High School 








Disabilities 











1,273 Sub-total 

Sub-total 



Grand Tot 

m 4// j 
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TABLl XI 

SPEC! X EDUCATION SURVEY 
School Year 1973-74 



Type of^ 
Program 



Exceptionality 
Being Served 



Number of 
Students 



Educat^lonal 
Level 



Funding 
Source 



^ Cost of 
Program 



HAndlc^ppad 

source Room 

arnlng 
sabllltles 

Handicapped 
otlonally 
yslcal Education 

arnlng 
sabllltles 

arnlng 
sabllltles 



EMR 

Learning Disabled 
Learning Disabled 
EMR 

Learning Disabled 
Learning ulsabled 



100 



125 



15 



50 



1,273 



Prlnmry 

Intermediate 

Intermediate- 
Junior High 
Primary 



Primary 
High School 



Tltlt I 

1740 

Title I 
1740 



1740 
Title I 

Title I 



Sub-total Title I 
Sub-total 1740 

Grand Total: 



6I|151 

35,163 

95,422 
37,164 



12,775 
8,436 

41,432 



$ 810,382 
21?, 243 

$1,022,625 
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WORKBREAKDOWN STRUCTURE FOR 
THE ARIZONA PREVALENCE STUDY 
(Product Analysis) 



Final Product : A reliable estimate of the proportion of Arizona public 
school children needing special education services 

1 A Complete Design Approved by All Three Districts 
11 Board Approvals 

111 District 1 

1111 Request for Approval on Dist. 1 Board Agenda 

1112 Notice of District 1 Board Approval to Proceed 

112 Notice of Marana Board Approval to Proceed 

113 Notice of Sells Board Approval to Proceed < 

' 12 Support from Dist. 1 Special Education Personnel 

121 Support for the Initial Design 

122 Cooperation in Application of Speech Screening 
Criteria 

123 Cooperation in Application of Physical Disability 
Screening Criteria 

13 Complete Design 

131 Descrimion of Criteria for Screening Speech Problems 

132 Dascri^tdon of Criteria for Screening Physical 
Disabilities 

2 An Identified Sample and a Staff Prepared to Test/Interview Them 
in All Three Districts 

21 Prepared Staff 

211 Staft members: Home Interviewers, Data Collectors, 
and Testers, Enough for All Three Districts^ Samples 

2111 Lis^ of Applicants: Home Inte rviewers , Data 
Collectors, Testers, Testing Supervisors 
from Univ. of Arizona 

2112 Signed Contracts for Requisite Number of 
Staff 
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2-1 2 Staff Assignments 

2121 District 1 Assignments 

El 211 Home Interviewers 

21212 Data Collectors 

21213 Testers 

2122 Marana Assignments 

21221 Home Interviewers 

21222 Data Collectors 

21 223 Testers * 

2123 Sells Assignments " 

21231 Home Interviewers 

21232 Data Collectors 
21233* Testers 

21 3 Trained Staff 

2131 Trained Staff for District I 

21311 Trained Home Interviewers 

21312 Trained Data Collectors 

21313 Trained Testers 

2132 Trained Staff for Marana 

21321 Trained Home Interviewers 

21322 Trained Data Collectors 

21323 Trained Testers 

2133 Trained Staff for Sells 

21331 Trained Home Interviewers 

21332 Trained Data Collectors 

21333 Trained Testers 

Staff Introductions 



214 School- 
2141 



2142 



2143 



District J Introductions 

21411 Home Interviewers Introduced 

21412 Data Collectors Introduced 

21413 Testers Introduced 

Marana Introductions 

21421 Home Interviewers Introduced 

21422 Data Collectors Introduced 

21423 Testers Introduced 

Sells Introductions 

21431 Home Interviewers Introduced 

21432 Data Collectors Introduced 

21433 Testers Introduced 



22 Receipt of Funds 
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Data Collection Instruments Preparation or Acquisition 

231 Wise (1973 pre-publication) 

232 Data Collection Instrunnents for Honne Interviews 
(Socio-cultural Characteristics, Adaptive Behavior 
Inventory for Children, Health History and Impair- 
nnent Inventory) 

233 Bender-Gestalt and Koppitz. Manuals 

234 Speech Screening Materials 

?.35 Metropolitan Reading and Arithmetic Subtests 
Identified Sample in All T^iree Districts 

241 District 1 Sample 

2411 Arrangements with Principals to Draw Sample 

2412 Complete Roster of All Children in Grades 
1, 3, 5, 7, 9. (11) 

2413 Complete Sample, All Cells of Equal Size, etc. 

242 Marana Sample 

2421 Arrangements with Principal(s) to Draw Sample 

2422 Complete Roster of All Children, Gri.des 
1, 3, 5, 7, 9, (11) 

2423 Complete Sample, All Cells of Equal Size, etc. 

243 SeilsSample 

2431 Arrangements with Principal to Draw Sample 

2432 Complete Roster of All Children in Grades 
1, 3, 5, 7, 9. (11) 

2433 Complete Sample, All Cells of Equal Size, etc. 

Prepared Samples in All Three Districts 

251 Prepared Sample in Dist. 1 

2511 Parental Permission for Home Interviews 

251 1 1 List of all 1,3,5 grade sample 
children with parent addresses 

25112 Letter Requesting Parent Permission 
(Span. , Engl.^ 

25113 Log of D^st. 1 Parents Receiving 
Letter 

25114 Log of Dist. 1 Parents Visited 

2512 Rosters of Students in Sample for Which Data 
is Needed 

25121 Stucicn*^^ Needing Metrop^olitan Testing 

25122 Students Needing Physical Disability 
Scale 

25123 Studonts Needing Bender-Gc^stalt 

. 25124 Students Needing Vision Screening 
'^51 25 Students Needing WISC 
25126 Students Needing Speech Screonihg 
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25127 Students Needing Hearing Screening 

25128 Students Needing Physical Disability 
Screening 

252 Prepared Sample in Marana 

2521 Parental Permission for Home Interviews 
25211 



25212 



25213 



253 



List of all 1, 3, 5 grade sample 
children with parent addresses 
Letter (flequesting Parent Permission 
(Span. , EngL) 

Log of Marana Parents Receiving 
^'Letters 

25214 Lo^ of Marana Parents Visited 
2522 Ros'ters of Students in Sample for Which Data 
is Nefeded 

25221 Students Needing Metropolitan Testing 

25222 Students Heeding Physical Disability 
Scale 

25223 Students Needing Bender-Gestah 
'25224 Students Needing Vision Screening 

25225 Students Needing Wise 

25226 Students Needing Speech Screening 

25227 Students Needing Hearing Screening 

25228 Students Needing Physical Disability 
, Screening 

Prepared Sample in Sells 

2531 Parental Permission for Home Interviews 
List of all 1, 3, 5 grade sample 
children with parent addresses 
Letter Requesting Parent Permission 
(Span, ; EngL) 

Log of Sells Parents Receiving 
Letters 

Log of Sells Parents Visited 
Rosters of Students in Sample for Which Data 
is Needed 

25321 Students Needing Metropolitan Testing- 
Students .Needing Physical Disability 
Scale 

Students Needing Bender -Gestalt 
Students Needing Vision Screening 
Students Needing WISC 
Students Needing Speech Screening 
Students Needing Hearing Screening 
Students Needing Physical Disability 
Screening 



2532 



25311 



25312 



25313 



25314 



25322 

25323 
25324 
253^5 
25326 
25327 
25328 
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26 Data Collection Schedules for All Three Districts 

^ 261 Data Collection Schedules for Dist, 1 

2611 Schedule for Metropolitan Testing, Testers 
Assigned 

2612 Schedule for Admin, of Phys. Disab. Scale, 
Testers Assigned 

2613 Schedule for Admin, of Bender-Gestalt, 
Testers Assigned * 

2614 Schedule for Vision Screenings, Testers 
Assigned 

2615 Schedule for Admin. ofWiSC, Testers 
Assigned 

2616 Schedule for. Speech Screenings , Testers 
Assighed 

'* 2617 Schedule for Hearing Screenings, Testers 
Assigned 

2618 Schedule for Phys. Disab. Screenings, Testers 

As signed '^''^-^^ 
'2619 Schedule for Home interviews, Interviewers^ 

Assigned ^ 

262 Data Collection Schedules for Marana 

2621 Schedule Metropolitan Testing, Testers^ 
Assigned 

2622 Schedule for Admin, of Phys. Disab. 3cale,^ 
Testers Assigned 

2623 Schedule for Admin, of Bender-Gestalt, 
Testers Assigafed 

s 2624 Schedule for Vision Screenings , Testers 

---^ Assigned 

2625 Schedule for Admin, of WISC, Testers 
Assigned 

2626 Schedule for Speech Screenings , Testers 
Assigned 

2627 Schedule for Hearing Screenings, Testers 
^ \ssigned 

2628 Schedule for Phys. Disab. Screenings, Testers 
Assigned 

2629 Schedule for Home Interviews, Interviewers 
Assigned 

263 Data Collection Schedules for Sells 

2631 Schedule for Metropolitan Testing, Tcstei;s 
Assigned 

2632 Schedule for Admin, of Phys. Disao. Scale, 
Testers Assigned 

2633 Schedule for Admin, of Bender-Gestalt, 
Testers Assigned 
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Schedule for Vision Screenings, Testers 
Assigned 

Schedule for Admin, of WISC, Testers 
Assigned 

Schedule for Speech Screenings , Testers 
Assigned 

Schedule for Hearing Screenings, Testers 
Assigned 

Schedule for Phys. Disab, Scr^nings, 
Testers Assigned 

Schedule for Home Interviews, Interviewers 
Assigned 



2635 



2636 



2637 



2638 



2639 



Data about All 1248 Chilc^ren in the Sample for All Categories of 
Special Education Needs Investigated by the Study 

31 Data about Dist* 1 Sample \ 

311 ^'Current Data" from Students' Cumulative Records 

312 Test/Interview Data from Dist. 1 Sample 

3121 Metropolitan Test Data 

3122 Physical Disability Scale Data 

3123 Bender-Gestalt Data 

3124 Vision Screening Data 

3125 Wise Data 

3126 Spoech Screening Data 

3127 Hearing Screening Data 

3128 Physical Disability Screening Data 

3129 Home Interview Data 

32 Data about Marana Sample 

321 "Current Data" from Students* Cumulative Records 

322 Test/Interview Data from Marana Sample 

3221 Metropolitan Test Data 

3222 Physical Disability Scale Data 

3223 Bender-Gestalt Data 

3224 Vision Screening X)ata 

3225 Wise Data *^ 

3226 Speech Screening Data 

3227 Hearing Screening Data 

3228 Physical Disability Screening Data 

3229 Homo Interview Data 

33 Data about Sells Sample 

331 "Current Data" from Students' Cumulative Records 

332 Test/Interview Data from Sells Sample 

3321 Metropolitan Test Data 

3322 Physical Disability Scale Data 

3323 Bender-Gestalt Data 

3324 Vision Screening Data 
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,3325 .Wise Data 

3326 Speech ^rreening Data 

3327 Hearing Screening Data 

3328 Physical Disability Sc nening xJata 

3329 Home Interview Data 
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